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ABSTRACT

Despite the rapid growth in the provision of tourism higher education in the past 40 years,
uncertainties remain about the content and nature of tourism degrees and how these are
aligned with the needs of the tourism industry. Some research has been done on tourism
higher education curriculum design, but the extent to which tourism higher education meets
industry needs has not yet been closely investigated. This study aims to ascertain whether a
gap exists between what education institutions provide in their undergraduate curricula in the
way of tourism knowledge and skills sets, and what knowledge and skills sets are required by
the tourism industry.
A conceptual framework was developed to outline the research process, which involved two
steps. First, content analysis of tourism curricula was conducted as the preliminary research.
A list of 34 subject areas was synthesised from all core subjects offered in tourism courses in
a sample of Australian universities according to subjects’ titles, themes and detailed
descriptions. A list of 27 skills and abilities was identified by collating university generic
skills and tourism discipline attributes from these institutions. Based on the study of tourism
curricula, two web-based surveys were then designed and distributed in order to investigate
the respective perceptions of industry professionals and academic providers on the subjects
and skills sets necessary for tourism employment.
In analysing the data, perceptions about the subjects and skills sets were compared between
tourism industry professionals and academic providers. Importance- performance analysis,
gap analysis, and SPSS statistical tools were applied to analyse this data.
The study found considerable variance between the views of industry professionals and
academic providers in Australia. Their views vary firstly on the relative value of tertiary
degrees for tourism professionals; secondly, on the relative merits of skills and abilities
needed to work in the tourism sector; and thirdly, on the relative merits of various subjects
taught at university. These findings establish the existence of a gap between the existing
tourism curriculum at university level, and the needs of the tourism industry. The findings of
this study also provide evidence to suggest that tourism higher education provision should not
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be isolated from real practice and that those involved in curriculum design should work
closely with industry representatives to ensure a strong connection between theory and
practice, thus improving the likelihood that graduates of tourism higher education courses will
graduate with knowledge and skills sets which are closely aligned with the needs and
expectations of the tourism industry.
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Chapter 1: Introduction

Chapter 1
Introduction
This thesis concerns the extent to which tourism higher education meets the needs and
expectations of the tourism industry. The development of a knowledge-based economy in the
21st century has given rise to a revolution in higher education, allowing the implementation of
social progress and economic development through knowledge management and application
(Pan, 2004). Tourism higher education, as a major platform for human capital development
for the tourism industry (Ladkin, 2005), has a very close relationship with the economic
development of the tourism industry. However, despite rapid growth in the past 40 years,
tourism higher education still faces uncertainties in terms of the content and nature of tourism
degrees, and this restricts employment opportunities for tourism graduates (Dale and
Robinson, 2001; Airey, 2005). In the Australian context, tourism higher education also faces
great challenges in the development of human capital for the tourism industry economy.
In this study, the researcher investigates whether tourism education meets the needs and
expectations of the tourism industry. To do this, the perceptions of managers in the tourism
industry are compared with those of educators in tourism higher education in Australia. This
current study is conducted not only on the basis of requirements identified by previous
researchers (Airey and Tribe, 2005; King and Craig-Smith, 2005; Pearce, 2005; Ayres, 2006),
but also on the basis of the need to provide an ongoing pool of skilled employees to facilitate
growth in the tourism industry. The results of this research should benefit both tourism higher
education providers in Australia and those involved in human resource development in the
tourism industry.
This first chapter describes the background information and statement of research problem. It
provides the research aim and significance of the study, and briefly outlines the scope of the
study, the methods that were used and the structure of the whole thesis.
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1.1 Background of the study

1.1.1 The need for qualified employees in the tourism industry in Australia

Tourism is big business. Travel expenditures today are a major source of income and
employment for many nations (Edgell, 2006). In Australia in 2003-2004, international visitors
consumed more than $17 billion worth of goods and services produced by the Australian
economy, which accounted for 12% of Australia’s exports of goods and services. The level of
arrivals to Australia increased by 1.9 million (55%) between 1994 and 2004 (ABS, 2006 a,
1301.0), and the Tourism Forecasting Council predicts that the number of international
visitors will continue to increase at an average annual rate of 6.6%, from 4.9 million in 2000
to 9.4 million in 2010 (DITR, 2002). Accordingly, the tourism sector will have to improve the
supply of a skilled workforce in order to be able to meet the specialised demands of this rising
tourism activity, and to deliver a quality product to international visitors who have
increasingly high expectations.
The tourism industry also has contributed significantly to employment. Global tourism today
provides employment for more than 222 million people worldwide, or approximately one in
every twelve workers, and it is widely believed that service industries are one of the major
potential growth areas of post-industrial societies (Bell, 1974; Brackenbury, 2002). The
Australian tourism industry contributes significantly to employment, nationally providing
much higher direct employment than the mining industry and more than the agriculture,
forestry, and fishing industries combined (TTF, 2004; ABS, 2006 b & 2007). Table 1-1 below
presents the growth of tourism industry employment in Australia in recent years.
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Table 1-1: Tourism industry employment in Australia (1998-2005)
Employment
Total
tourism industry
employment

1998-99

1999-00

2000-01

2001-02

2002-03

2003-04

2004-05

Units ('000)
512.9

524.7

537.7

533.7

540.7

536.6

550.1

Total
employed persons

8,638.4

8,886.6

9,074.3

9,207.4

9,441.4

9,528.0

9,743.6

Tourism share of
total employment

5.9%

5.9%

5.9%

5.8%

5.7%

5.6%

5.6%

Source: Australian National Accounts: Tourism Satellite Account, 2006 b (5249.0); Year Book Australia: Tourism industry,
2007 (1301.0)

The Department of Industry, Tourism and Resources (DITR) (2002) has indicated that despite
this growth, current numbers are insufficient to meet the increasing demand for skilled
personnel. As Australia’s House of Representatives (2007) reports, tourism employers are
facing workforce challenges created by the lack of labour. In a labour-intense industry, this
places tourism employers under critical pressure. In order to meet the needs of the forecasted
9.4 million international visitors and 338.8 million domestic visitor nights by 2010, it is
important for the tourism industry to attract highly qualified workers with the skills and
knowledge necessary to meet the requirements of employers in the tourism sector.

1.1.2 The provision of undergraduate tourism education in Australia
Tourism education has grown rapidly worldwide in the last quarter of the 20th century (Cooper,
2002 a). Australia introduced a tourism management undergraduate course in 1976 at the
former Footscray Institute of Technology, in Melbourne. As Richardson (1999, p. 311) points
out, “this was not only the first such course in Australia, but also one of the first of its kind in
the world”. Apart from the former Footscray Institute of Technology, the former Queensland
Agricultural College (in Gatton, Queensland) was another pioneer provider of undergraduate
tourism education in Australia in the 1970s. Before the mid-1980s, however, the development
of tourism education was restrained by the limited use of commercial tourism infrastructure
and services, as the majority of visitors to Australia were business travellers, who went to the
major cities or who had relatives and friends in Australia (King and Craig-Smith, 2005).
Australia became more aware of tourism and its role in the country’s economy as a result of
the fast increase in inbound tourism from the mid-1980s, when the Asia-Pacific region
experienced rapid economic growth. The emerging groups of Asian tourists visited Australia
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for leisure purposes and had fewer family ties with Australia. To capitalise on the emerging
growing markets, Australia accelerated the provisions of tourism infrastructure and tourism
higher education to meet international standards (King and Craig-Smith, 2005).
In 1989, tourism education was fully recognised in Australia when James Cook University in
Townsville established the first Chair of Tourism Management and the first research-oriented
managerial style degrees (Richardson 1999; Pearce, 2005). Many specialist courses in tourism
and hospitality were encouraged, and Australia became one of the first countries to
aggressively promote university-level tourism education courses as part of its national policy
(McKercher, 2002). The growth of tourism education had been driven not only by demand
from students and the industry, but was also supported by public sector funding which
recognised that a professional, well-trained workforce delivers a competitive advantage and
productivity (Cooper, 2002 a). Table 1-2 indicates the expansion of tourism undergraduate
programs in Australia from the time of their introduction.
Table 1-2: The number of tourism programs in Australia from the 1970s

Year
Number of
tourism
programs

1970
s

1980s

2000
s

1990s

1976

198
0

1985

1987

198
9

1990

1993

1995

1997

2004

2

4

5

6

15

19

21

32

44

95*

(*The 95 programs include fields of specialism, which are not readily classified as hospitality and tourism, but are of direct
relevance.) Source: King and Craig-Smith, 2005

In late 1987, Australian higher education was restructured to a single system of 37 universities,
from a former binary system of 65 institutions-universities on the one hand and Colleges of
Advanced Education (CAEs) on the other (Sharpham, 1993). CAEs were eliminated and the
conversion of the CAEs to universities gave birth to the “new” universities, which built on
their technical college backgrounds to offer applied degree courses in non-traditional areas.
Tourism was one of the sectors the “new” universities targeted.
Today, more than three-quarters of universities in Australia offer tourism or hospitality studies
at the undergraduate or postgraduate level. With a strong international reputation for
providing high-quality tourism education, Australian tourism curriculum is evolving through
its life cycle ahead of many other disciplines in the world. Australia’s reputation as a leader in
4

Chapter 1: Introduction

tourism and hospitality education is well recognised (King and Craig-Smith, 2005).

1.2 Statement of research problem

Although tourism higher education in Australia continues to grow, it faces great challenges.
An examination of the tourism educational literature indicates that the tourism industry has
criticised tourism education for not adequately preparing people for employment in the
industry (Airey, 1998; Petrova and Mason, 2004; Ladkin, 2005). Furthermore, in the
Australian context, tourism curriculum has neither kept pace with developments in quality
education, nor adequately served the needs of the tourism sector (Cooper, 2002 b). As a result,
the tourism industry has a continuing reluctance to recognise the value of university graduates,
and a tourism management degree is not a passport to the tourism profession. In Australia,
the rapid expansion of tourism education in the late 1980s was due to the rapid growth of the
tourism industry and the recognition of the need for a skilled tourism labour force (McKercher,
2002). In order to be more competitive, tourism education should be tailored to meet the
needs of the tourism industry in terms of the professional skills required (Lo, 2005). If
tourism curriculum is not closely related to employment prospects, it is as if the roots of a
prosperous tree (rapid developing tourism education) are breaking away from its earth
(booming tourism industry). If the design of tourism curriculum neglects tourism industry
needs, tourism education will not be sustainable and ultimately will not benefit the
development of the tourism industry. A greater dialogue between the tourism industry and
tourism education is therefore vital.

Another reason why the tourism industry does not recognise tourism education is because
employers are often confused about what educational courses are on offer (Ladkin, 2005). In
reviewing Australian tourism education, Wells (1996) provided samples of tourism content. A
decade later however, few others have systematically examined tourism content in Australian
higher education, and only limited research has closely investigated the extent to which
tourism higher education meets industry needs in the Australian context, even though this
issue is urgent. Recently, a widespread trend has been to pay attention not just to the content
of tourism degrees, but to the qualities of graduates in terms of skills and abilities, which are
referred to as generic skills and graduate attributes (Pearce, 2005). If a gap does exist between
the tourism industry’s expectations and the tourism educators’ provision, sustainable
5
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development in tourism higher education may not be achieved. Thus, this study emphasises
the needs and expectations of the tourism industry in terms of knowledge and skills sets, and
the extent to which tourism higher education meets these needs.

1.3 Research aim and research questions

This thesis aims to ascertain whether a gap exists between what education institutions provide
in the way of tourism knowledge and skills sets, and what knowledge and skills sets are
required by the tourism industry.
To achieve this aim, the following research questions have been developed:
1. What is the curriculum for tourism higher education in Australia?
2. What tourism skill sets are perceived as being important by:
a) the tourism industry
y senior management
y junior management
b) tourism academics?
3. What tourism subjects are perceived as important by:
a) the tourism industry
y senior management
y junior management
b) tourism academics?

1.4 Significance of the study

Tourism is a person-to-person activity, with its quality depending on the education and
motivation of its employees (Sola, 2002). Thus tourism education is important to improve
employees’ abilities and consequently promote the tourism industry’s capabilities. According
to human capital theory, which was first proposed by Professor Theodore W. Schultz, the
Nobel Laureate in 1979, education is the key to the development of human capital, with its
main function being to strengthen people’s ability to deal with uncertainty and help solve
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problems (Lo, 2005; Lin, 2005). From the point of view of human capital theory, tourism
education aims to enhance people’s ability in dealing with uncertainties in the tourism
industry and managing future changes in the tourism labour market globally. Tourism
education, often as the starting point in the training and development of human capital to
undertake occupations in the tourism industry, not only adds value, raises personnel quality
and infuses a sense of tourism professionalism, but also serves to sustain the local
communities that underpin successful tourist destinations (Cooper, et al., 1996; Ladkin, 2005).
To a certain extent, tourism education acts as a strategy for promoting sustainable tourism
development.
This study intends to investigate if there is a gap between tourism education provisions and
tourism industry needs and expectations in Australia. Taking into account the industry
perceptions about tourism education development, four major areas will benefit from this
study:
1) Tourism higher education
Australia’s reputation as a leader in tourism education is likely to continue for the foreseeable
future (King and Craig-Smith, 2005), even though great challenges exist for tourism higher
education to meet the needs of the tourism industry. Previous research indicates, however, that
tourism employers are keen to work with tourism educators in order to improve the situation
(Peacock and Ladkin, 2002). This research reflects the tourism industry perspective on
tourism curriculum design and tourism education development. It will improve the likelihood
that universities provide graduates with the knowledge and skills that are highly regarded by
employers and which contribute to the country’s prosperity and social capital.
2) Tourism industry
Tourism education is closely related to the tourism industry from an individual perspective in
terms of employment, and from an organisational perspective in terms of the labour supply
(Ladkin, 2005). This study provides grounds for a dialogue between the tourism industry and
tourism education. It will provide a deeper understanding of what and how to educate new
graduates who are highly skilled and ready to face the challenges of increased competition.
This will enable the tourism industry to be more competitive, more effective and more
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innovative. The study will also further develop industry’s knowledge about the structure and
content of tourism degree courses.
3) Employees in the tourism industry
The number of tourism graduates searching for jobs in the tourism industry is increasing.
Information related to employment provided in this study reflects the expectations of the
tourism industry in regards to necessary knowledge and skills. This information will guide
employees in the tourism industry to improve the skill attributes and knowledge required by
the tourism industry, helping them to improve their employability.
4) Australian tourism economy
In the knowledge-based economy, the rise of knowledge as a major driver of economic
growth and development has extensively influenced the development of education. The
university has become an engine for developing human capital for the new economy. In the
world of tourism, human capital is also vital to tourism economic growth and competitive
advantage in the tourism industry. This research, aiming to investigate the gap between the
tourism industry and tourism education, will benefit the tourism industry and, in the long-term,
benefit the Australian tourism economy.

1.5 Definitions of important terms

1) Definition of Curriculum
There is no agreed definition of curriculum, but the word curriculum derives from a Latin
word, Currere, referring to the running of a course, as in a chariot race (Marsh and Willis,
2007; Hewitt, 2006). As a relatively modern term dating back to the nineteenth century, the
actual term curriculum was used to describe the classics taught in schools during the classical
period of Greek civilization. In the twentieth century, the term curriculum broadened to
include subjects other than the classics (Marsh and Willis, 2007). Sometimes, the word
curriculum is also used to describe “a discipline, a specific area of knowledge and academic
study” (Hewitt, 2006, p. 406). Today, with the massive changes in technology and social
thought, it is more important than ever for any definition of curriculum to consider the nature
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of learners and practical social needs.
2) Definition of Human capital
Human capital refers to: a) the stock of knowledge and skill, embodied in an individual as a
result of education, training, and experience, which makes him or her more productive; b) the
stock of knowledge and skill embodied in the population of an economy (Deardorff, 2006).
3) Definition of Education
Education refers to participants’ experiences of formal, qualification-based and off-job study
(Mallon and Walton, 2005, p.473).
4) Definition of Knowledge
Knowledge starts as data, which includes raw facts and numbers. Information is data put into
context. Only when information is combined with experience and judgment does it become
knowledge. According to the Longman Dictionary of Contemporary English, knowledge is
defined as “the facts, skills, and understanding that you have gained through learning or
experience”. It includes the insight and wisdom of employees. Once knowledge is gained, it
can be used for work and decision making.

1.6 Method, scope and assumptions
With the aim to ascertain whether a gap exists between tourism curriculum and tourism
industry needs, this study has developed a conceptual framework to outline the research
process. The framework and methodology applied in this research are detailed in Chapter 3,
Conceptualisation and Methodology.
This study began with preliminary research about content analysis of tourism curriculum. The
implementation of this step enabled a thorough understanding of the current tourism curricula
in Australia. Tourism subjects, university generic skills and tourism discipline-specific
attributes were examined for the purpose of survey research in the second step. Based on the
preliminary research of curriculum norm, two web-based questionnaire surveys were
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conducted to explore the respective views of tourism academics and tourism industry
professionals on the relative merits of subjects and skills sets needed to work in the tourism
sector. In analysing the data, perceptions about the subjects and skills sets were compared
between tourism industry professionals and academic providers. Importance-performance
analysis, gap analysis, and SPSS statistical tools, such as t-tests and Chi-square tests were
applied to analyse the data.
Content analysis was conducted in the scope of seven THE-ICE member institutions. It is
noted that the Sustainable Tourism Co-operative Research Centre (STCRC) was established
under the Australian Commonwealth Government's Cooperative Research Centres Program,
for the purpose of underpinning the development of a dynamic, internationally competitive,
and sustainable tourism industry. THE-ICE was established with the aim of enhancing the
credibility of Australia as an international centre of educational excellence for tourism and
hospitality. This was seen as a potential impact of STCRC on educational provision. These
seven universities are examples of Australia’s leading institutions in the field of tourism and
hospitality education and research. Considering they are all very different universities, located
in different places in Australia, it was assumed they are representative of tourism higher
education in Australia.
The Education Survey was conducted within a sample of teaching staff in tourism programs
in THE-ICE institutions. The administration or general staff members in tourism programs,
such as the secretary, finance officer, web designer, and assistant, were excluded because they
are not direct education providers delivering tourism knowledge and skills in classrooms. The
Industry Survey was conducted within a sample limited to Australian tourism managers who
had access to email and internet. It was assumed they would have an adequate enough
understanding of technology to complete an electronic survey. This study also assumes that
there is a link between tourism higher educators and the satisfaction of the tourism industry
needs and expectations in terms of knowledge and skills sets.
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1.7 Structure of this study
Chapter 1: Introduction
The background information on labour needs in the tourism industry and supply challenges
faced by tourism higher education is outlined in Chapter 1. This part clarifies the research
aims and research questions of this study. It summarises the research methods, scope and
assumptions of this study. The significance of this research, the definitions of key terms and
the structure of the thesis are also presented.
Chapter 2: Literature Review
The researcher reviews the current research that demonstrates the growth and importance of
Australian tourism higher education. The debates on tourism curriculum design are
summarised, along with the mainstream theories of curriculum development and design. The
status of tourism employment and related literature are reviewed. Education needs for the
tourism industry are identified. The research gap between literature and this study is also
addressed.
Chapter 3: Conceptualisation and Methodology
In Chapter 3, the researcher presents the conceptual framework and methodology applied in
this study. Two steps were involved in this study: one was content analysis of tourism
curricula; the other was survey research. As the preliminary research, content analysis collated
subjects and skill sets as the foundation part of this study. The research paradigm and research
approach employed in this study are described in this chapter. The research methods in terms
of data collection, data display and data analysis are also presented in this chapter, and include
content analysis, e-survey method with web-based questionnaires, importance-performance
analysis (IPA) and gap analysis. The ethical issues and limitations of the research are also
discussed in this chapter.
Chapter 4: Results
In Chapter 4, the researcher summarises the results from the survey research, which comprise
two parts. Part I presents the findings about perceptions of tourism educators on the relative
11
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merits of subjects and skills. Part II identifies the needs and expectations of the tourism
industry in terms of skills and subjects. Figures and tables are used to present detailed results
and findings.
Chapter 5: Discussion and Conclusion
Chapter 5 relates to the study objectives and explains the key findings of this study.
Conclusions and recommendations are provided in this chapter. The effectiveness of the
research is evaluated by identifying and analysing various problems encountered while it was
being undertaken. The limitations to the findings are discussed and recommendations are
made for further research in related areas.

1.8 Summary

In conjunction with the booming tourism industry, university-level tourism education in
Australia has expanded rapidly over the past 30 years. It is important for Australian tourism
education, which faces great challenges, to understand the necessary relationship between the
tourism industry and tourism education. Some research in tourism education has been
undertaken, but little has taken into account the tourism industry’s needs and expectations.
This thesis identifies the role of tourism industry needs in tourism curriculum design. It will
benefit not only students and employment, but also the development of tourism education.
The findings of this thesis will contribute significantly to this area.
In this chapter, the researcher has introduced the background information and the significance
of this study. The research problem and research aim have been addressed, followed by
descriptions of the methods, scope, and assumptions of this research. The framework of this
thesis, which consists of five chapters, has been outlined. Based on this introduction chapter,
the following chapter provides an overview of the current literature on tourism curriculum
design. A gap in the existing body of literature is pointed out to lead the establishment of the
conceptual framework and methodological focus for this thesis.
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Chapter 2
Literature Review
What knowledge is of most worth? -- Herbert Spencer (1820-1903)

The introductory chapter addressed the research aim and the significance of this study. The
researcher summarised background information about the need for qualified employees in the
tourism industry in Australia, and looked at the development of tourism education at the
undergraduate level to highlight potential challenges. This chapter reviews current literature
on tourism education and tourism curriculum development with the aim of clarifying the
nature of tourism degrees. The status of tourism employment and related literature identifies
education needs for the tourism industry. In this chapter, the researcher explores the essence
of education and the aim of tourism curriculum. Curriculum theories, with a brief presentation
of curriculum research development, are provided to establish the conceptual framework of
this thesis. The existing debate surrounding tourism curriculum design and the relationship
between the tourism industry and tourism education is also discussed.

2.1 Curriculum definition

There is no agreed definition of curriculum, but the word derives from a Latin word, Currere,
referring to the running of a course, as in a chariot race (Marsh and Willis, 2007; Hewitt,
2006). As a relatively modern term dating back to the nineteenth century, the term curriculum
was used to describe the classics taught in schools during the classical period of Greek
civilization. In the twentieth century, the term curriculum broadened to include subjects other
than the classics (Marsh and Willis, 2007). Today curriculum is commonly considered as a
course of study of a school (Hewitt, 2006). It has many other meanings, such as “an
interrelated set of plans and experiences that a student undertakes under the guidance of the
school” (Marsh and Willis, 2007, p.15). A typical definition was offered by John Kerr and
taken up by Kelly in his standard work on the subject. Kerr defines curriculum as “all the
learning which is planned and guided by the school, whether it is carried on in groups or
13
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individually, inside or outside the school” (cited in Kelly, 1999, p.3-6). This definition
highlights two key features of curriculum: firstly, learning is planned and guided (namely, the
organisation of learning); secondly, the definition refers to schooling. Sometimes, the word
curriculum is also used to describe “a discipline, a specific area of knowledge and academic
study” (Hewitt, 2006, p. 406).
There is no consensus on the definition of curriculum, especially in regards to the key features
mentioned before (i.e. planning and schooling). Many educators have pointed out that the
aforementioned definition of curriculum emphasises the role of teachers, yet neglects the
practical needs of society, and dismisses practical knowledge in the personal life of the learner
(Tanner and Tanner, 2007). The American philosopher John Dewey (1859-1952) in The
School and Society (1900) called for a new conception, organisation, and treatment of
curriculum in accord with the dynamic nature of knowledge and changing social conditions.
Dewey viewed education as an open process of “reconstruction and reorganization of
experience which adds to the meaning of experience, and which increases ability to direct the
course of subsequent experience” (Dewey, 1916, p.89-90). Influenced by Dewey’s
educational thought, Tanner and Tanner (2007, p.122) offer the following definition of
curriculum: “that reconstruction of knowledge and experience that enables the learner to grow
in exercising intelligent control of subsequent knowledge and experience”. Tanner and
Tanner’s definition of curriculum does not neglect personal life and experience, which
become an important component in curriculum. Today, with massive changes in technology
and social thought, it is more important than ever for any definition of curriculum to consider
the nature of the learner and practical social needs. Attention has to be paid to the rising
demands of making curriculum more responsive to emerging social needs and problems. As
Dewey (Mayhew and Edwards, 1936) reminds us, curriculum is always in the making: it is
never made.
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2.2 Curriculum theory and curriculum theorising

2.2.1 The development of curriculum work
Curriculum work is mainly of two orientations; one focusing on practical matters, and the
other on the theoretical. In 1918, Franklin Bobbitt’s book The Making of Curriculum was
published. This was the first time the word curriculum was used as a common term including
courses of study, content, and subject matter for referring to what was taught in schools
(Hewitt, 2006, p. 80). In the last fifty years, a variety of ideas and themes have been produced
in curriculum work. Each of them reflects the economic, political, and social conditions in
which they evolved. Some important themes of curriculum work will be discussed in this
section, including objective-approach curriculum, discipline-centred curriculum, studentscentred curriculum, and teacher-professionalism curriculum.
Objective-approach Curriculum
The curriculum work in objective approach regards the basis of planning and developing the
learning experiences of students as curriculum objectives and outcomes. This approach started
in the 1930s and 1940s in the United States, and continued into the 1960s with the work of
Taba (1962) in the United States, Wheeler (1967) in Australia, and Peter and Hirst (1970) in
the United Kingdom. It identifies the relationship between schooling and its outcomes and the
economy of the state. This approach views curriculum work as a linear, staged process
beginning with the identification of aims and objectives, followed by selecting and organising
relevant experiences, and concluding with an evaluation of whether or not these “consciously
willed goals”(Tyler, 1949, p.3) have been successfully achieved (Smith and Ewing, 2002).
This technical approach provides for control over the decision-making process, but the
problems and limitations are also coming up with control.
Discipline-centred curriculum
In 1957, the USSR launched Sputnik. This event caused impacts around the world, including
influencing curriculum decisions. The United States conducted extensive research and
undertook curriculum reforms as a result. Discipline-centred curriculum was a given
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especially in sciences and mathematics at that time, with federal support in a nationalistic
response to the Cold War and space race. One of the most important outcomes was the notion
that the most effective basis for curriculum development was the conceptual basis of each
subject. The movement in concept-based curriculum is still prevalent today. It continues in
large-scale curriculum projects in the United States, in the United Kingdom, in New Zealand
and in Australia (Smith and Ewing, 2002).
Students-centred curriculum
Themes of curriculum change emerged during the 1970s, with a move to student-centred
learning and decision making. This approach bloomed in the strong economic conditions in
Western countries such as the United States, the United Kingdom and Australia (Smith and
Ewing, 2002). In order to meet the needs of the students, the process of curriculum design and
development should take into account the whole environment and prevailing context in which
the learning process takes place.
Teacher-professionalism curriculum
In the early 1990s, the educational climate changed to focus on teacher professionalism.
Teachers’ roles were enlarged to include roles as curriculum developers, assessors of
classroom progress, and researchers into classroom and school problems (Cochran-Smith and
Lytle, 1999). Teachers were encouraged to make decisions about curriculum at the most
detailed level of specificity, for they were closest to the student. Teachers ultimately decide
the actual events concerning what is to be taught, how it is to be taught, and why it is to be
taught (Tanner and Tanner, 2007). Teacher professionalism has been recognised for the
purpose of curriculum improvement.
Whatever the educational climate is, the work of curriculum design, development, and
evaluation is a way of thinking and reflecting on economic, political, and social conditions.
Tyler, the father of modern curriculum studies, has presented “the understanding that
developing materials and activities is only part of the work of curriculum development”
(Tanner and Tanner, 2007, p.94). The curriculum should be evaluated in terms of its effects on
students, teachers, and the community. The best practice of curriculum work is to solve
problems emerging in the process of curriculum development.
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2.2.2 Curriculum theorising
Curriculum theory originated in the early 20th century when curriculum came to prominence
as a formal way to improve schools. This formal beginning of curriculum is dated from
Franklin Bobbitt’s books The Making of Curriculum (1918) and How to Make a Curriculum
(1924), which are influential because his ideas not only established a curriculum perspective
connecting curriculum with schools, but also provided a practical way to make curriculum
(Hewitt, 2006). A curriculum theory is regarded as the single best way to guide curriculum
making (Marsh and Will, 2007). This intrinsic value of a curriculum theory has inspired
theorists’ endeavours to provide a definition for curriculum theory since the 1960s. George
Beauchamp's Curriculum Theory (1961), Mauritz Johnson's Definitions and Models in
Curriculum Theory (1967), Kliebard's Curriculum and Evaluation (1977), McCutcheon's
What in the world is Curriculum theory? (1982), and Decker Walker’s Fundamentals of
Curriculum (1990) are examples. Although a single best curriculum theory still has not been
created over the decades, all of these efforts have improved the understanding of the nature of
curriculum theories (Hewitt, 2006; Marsh and Willis, 2007).
Since the 1970s, the term theorising has been used to emphasise the process rather than the
end product (the curriculum theory) (Vallance, 1982, p.8). An important effort beyond
definitional words was a set of criteria for curriculum theory provided by Decker Walker
(1990 & 2003). Walker’s criteria are useful for the curriculum theorising process as they
provide professional judgements of a good curriculum theory. Walker (2003) suggested that a
good curriculum theory should include:
z

Validity, which provides meaningfulness, logical consistency, and factual correctness;

z

Theoretical power, which contributes to basic understanding;

z

Serviceability, which helps resolve central curriculum problems;

z

Morality, which clarifies underlying values.

2.2.3 Curriculum models
Although the problem of creating curriculum theories is not solved because of the lack of
statements of rules and principles that theories include (Marsh and Willis, 2007), some
curriculum models have been developed partly to contribute to curriculum decisions. Tyler
(1949) was one of the first to adopt a scientific approach to the nature and sequence of the
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decisions involved in curriculum design. He developed a process for thinking about how to
develop curriculum, and moved curriculum from a matter of understanding by definition to an
active model (see Table 2-1).
Table 2-1: Tyler’s curriculum model
z

STATE PURPOSES
- What educational purposes should the school seek to attain?

z

IDENTIFY EXPERIENCES
- What educational experiences can be provided that are likely to attain these purposes?

z

ORGANIZE EXPERIENCES
- How can these educational experiences be effectively attained?

z

EVALUATE EXPERIENCES

z

- How can we determine whether these purposes are being attained?

Source: Tyler, 1949, p. 1-2.

Tyler’s thinking has influenced some subsequent curriculum models, which have been applied
to the process of curriculum design (Bligh, 1975; Eraut, 1975; Hirst, 1978; Rowntree, 1982;
Manwaring and Elton, 1984). Curriculum models have been developed with a certain purpose
for creating curriculum, for they are practical. Table 2-2 presents a brief description of some
curriculum models.
Table 2-2: A brief description of curriculum models

Curriculum Models
Bobbitt’s Scientific Schooling
Tyler/Taba
Walker’s Deliberative Platform
Freire’s Liberation Model
Bruner’s Spiral Curriculum

Description
Determine needs
Stipulate objectives, and build experiences
Determine purposes of schooling
Develop a scope and sequence, and evaluate
Deliberate on beliefs and values
Develop curriculum, and compare
Develop curriculum for self-awareness and
empowerment of the learner
Design curriculum from simple to complex, concrete to
abstract, based on the way people learn

Source: Hewitt, 2006, p.144-146.
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As Marsh and Willis (2007, p.100) suggest, curriculum models can “provide useful, detailed
perspectives on some particulars of the curriculum in action, but not the total picture”. The
development of curriculum models does help, but does not entirely solve the problem of
creating curriculum theory. Curriculum theorizing and curriculum models both promote the
process of curriculum theory development.
The difficulty in creating a single best curriculum theory reflects the particular nature of
curriculum that it is never complete. Some scholars suggested that curriculum development
may be viewed as an endless problem-solving process (Tyler, 1949; Tanner and Tanner, 2007).
The changing conditions of present education are better considered by participating in current
curriculum development.

2.3 Curriculum of tourism management
This section will summarise curriculum studies within tourism management degrees. It
provides an understanding of the vocational characteristics of tourism curriculum, a review of
tourism curriculum research, and tourism curriculum models.
2.3.1 Vocational characteristics of tourism curriculum
According to Portelli (1987), more than 120 definitions of the term curriculum have been
provided in the professional literature. Although no one definition is universally accepted as
comprehensive, certain definitions can provide insights about particular characteristics within
the general idea of curriculum. For example:
Curriculum is the totality of learning experiences provided to students so that they can
attain general skills and knowledge at a variety of learning sites (Marsh and Willis, 2007,
p.11).
This approach to curriculum is usually supported by many business organisations and
vocationally oriented groups for economic reasons (Gonizi, et al., 1990; Stromquist, 2002). As
education has become more closely linked to the economy, subject areas have become more
vocationally based (with, for example, the development of tourism management degrees)
(Cooper, 2002 a). Acquiring skills and knowledge is considered an important task for
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vocationally orientated education. Even though this may be narrow in a technicalfunctionalism approach, it fits the vocational nature of a tourism curriculum.
Many examples in the world suggest that tourism education is highly vocationally oriented.
The most common purpose of tourism undergraduate programs is to prepare students to work
in the tourism industry (Stuart-Hoyle, 2003). In the UK, tourism education at the higher
education level started in the mid-1960s, as optional components within undergraduate
diploma and degree programs in Hotel and Catering Administration. At the end of the 1960s,
two Higher National Diploma (HND) (Tourism) programs were provided as part of a business
course with a specific vocational focus (Airey, 1979). In North America, tourism subjects
started in the 1980s (Koh, 1994). The Council on Hotel, Restaurant and Institutional
Education highlights the key attributes of tourism and hospitality programs at undergraduate
level which provide career education (in combination with a broad general studies component
and advanced learning skills) (CHRIE, 2004). In Australia, tourism courses and programs at
higher education level were offered from the mid-1970s (King and Craig-Smith, 2005). As
mentioned in the first chapter, at the end of the 1980s, Australian higher education converted
Colleges of Advanced Education (CAEs) into “new” universities. Those “new” universities
targeted tourism, offering applied degree courses, which fitted in well with their technical
college backgrounds.
2.3.2 Tourism curriculum research
The growth in tourism education is reflected by the growth in tourism education research
(Airey and Johnson, 1999). Tourism education has reached maturity (Cooper, et al., 1996) and
has provided a number of fields for research. Table 2-3 provides a brief historical record of
tourism education research, showing the rapid growth in tourism education research
especially in the 1980s and the 1990s. By the end of 2001, a stock of about 300 articles
researching tourism education emerged in the literature, which addressed the problem of lack
of data (Tribe, 2005).
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Table 2-3: The growth of tourism education research

Total

Tourism Education Research

1

Medlik (1965), Higher Education and Research in Tourism in Western Europe

1960s

Lawson (1974), covers tourism education and training in Western Europe
1970s

3

Christie-Mill (1978), the development and status of tourism education in the
UK
Airey (1979), reviewed tourism education in the UK

1980s

51

Event: The International Conference for Tourism Education (1988), UK
Events: The (European) Association for Tourism and Leisure Education;

1990s

206

Tourism and Leisure Education in Europe: Trends and Prospects in 1994;
Tourism in central and Eastern Europe: Educating for Quality in 1995

Source: Tribe, 2005

Tribe’s study (2005), which is based on a full database of 302 literature references from 1974
to 2001, grouped tourism education research articles according to topic. The result of this
categorisation is shown in Table 2-4. The majority of research (86%) is done in curriculumrelated matters, showing that curriculum studies in tourism education have received particular
attention.
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Table 2-4: Categories of research in tourism education (to 2001)
Categories of research
1

Total

%

(a) Curriculum planning models

16

5

(b) Critical reviews of the curriculum

49

16

(c) Descriptive profile of provision (UK)

12

4

(d) Comparative tourism education

69

23*

(e) Globalisation

8

3

(f) Community/stakeholder input

3

1

(g) Curriculum and knowledge

14

5

(h) Industry issues and training needs

37

12

(i) Qualifications issues

5

2

(j) Specific subjects in the curriculum

48

16

Curriculum

Total

%

261

86

2

Teaching, Learning and Assessment

8

3

3

Students’ Progression and Achievement

22

7

4

Learning Resources

3

1

5

Quality Management and Enhancement

9

3

6

Other

1

-

304

100

n=304, * 16.4% covers developing countries and 6.3% covers developed countries. Source: Tribe, 2005

Table 2-4 shows that 12% of the literature covers industry and training issues. The
relationship between education and the industry has been identified by a number of
researchers. Bernthall (1988) indicates industry participation in tourism education has been a
consistent challenge to tourism education. Goodenough and Page (1993) advocate good
practice steps including student visits to industry, industry speakers and cooperation with
industry. Cassels (1994) considers harnessing employers’ contributions through partnership.
Botterill (1996) deliberates on making connections between industry and higher education.
A critical analysis of literature indicates a research gap between current curriculum studies
and this thesis. First, a great deal of literature about tourism curriculum studies in Tribe’s
database (2005) is about tourism education in the UK and North America. Very little is
conducted in the Asia-Pacific region or Australia. Secondly, the lack of empirical research on
which to base curriculum planning has to some extent been addressed at a general level, but
the specific needs of industry remain largely uncharted (Tribe, 2005). Thirdly, most literature
was conducted ten years ago. The tourism industry has developed rapidly. Thus an up to date
study in industry-relevant tourism education is needed. In conclusion, the critical review of
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the literature points out the necessity for industry-related curriculum in Australia. This
research is original in studying the current tourism curricula in Australian universities.
Australia is a leader in the field of tourism and hospitality studies in the Asia-Pacific region
and so the study may have broader applicability or wider interest in the Asia-Pacific region.
2.3.3 Curriculum model for tourism higher education
Many researchers have developed curriculum models for tourism education since the 1980s
(Scrimshaw, 1983; Silver and Brennan, 1988; Lawton, 1989; Squires, 1990; Goodlad, 1995;
Tribe, 2002). Tribe’s curriculum framework (See Figure 2-1) developed principles for the
ordering of the curriculum for tourism higher education. The purpose of Tribe’s model is to
prescribe the essential elements of a curriculum for good thought and action in a tourism
world which is a conjunction of the liberal and the vocational (Philosophic Practitioner)
(Tribe, 2005).
Figure 2-1: A curriculum for the philosophic practitioner
Stance
Reflection

Action

Ends
Liberal
Reflection
Liberal

Liberal
Action
The
Philosophic
Practitioner

Vocational
Vocational
Reflection

Vocational
Action

Source: Tribe, 2002

The curriculum for philosophic practice covers all four domains illustrated in Tribe’s
curriculum model, and represents a synthesis of the dichotomy. These four key domains are
liberal reflection, vocational reflection, vocational action, and liberal action. A vocational
curriculum is a curriculum for employment, and a liberal curriculum is a curriculum for
thinking and reflection. Liberal reflection takes reflection beyond the workplace and holds an
emphasis on critique theory. Courses in the philosophy of tourism or tourism ethics are
examples. Vocational reflection is an emphasis on reflection, evaluation and modification of
tourism industry skills and knowledge. The knowledge is developed from experience and
action in tourism. Vocational action refers to the actions of those employed in the tourism
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industry, with the aim of preparing for effectiveness at work. The marketing of a destination
and the management of a hotel involve vocational action. Liberal action requires the extra
step of transferring the critical thinking and understanding of the tourism world into action.
This action brings changes not only at the individual level, but also at a societal level.
The vocational and liberal interests in tourism higher education curriculum are rarely
synthesised. As Tribe says, “there is nothing necessarily wrong about designing courses which
are mainly vocational or mainly liberal” (Tribe, 2005, p.59). The curriculum of tourism higher
education, which educates philosophic practitioners, is a way to strike the balance between the
universities’ missions and labour force needs.
2.3.4 Debates in tourism curriculum design
The curriculum for tourism higher education aims to meet the needs of students, employers
and government funding bodies, but there is no agreement on how best to do this (Morgan,
2004). In the academic literature, discussions about tourism curriculum design have centred
on two debatable questions: standardisation or diversification, and the choice between a more
specialised curriculum or a broader curriculum.
Standardisation or diversification?
Tourism education programs in the Asia-Pacific region vary widely in terms of design,
content, teaching methods, examinations, evaluations, and the skills required by graduates
(Gee, 2002). In many fields of university education in Australia, there is a general agreement
among academics and professional bodies on the knowledge, skills, and competencies
required of graduating students (e.g. medicine, law, psychology, engineering, and accounting).
One key benefit of this process is that it works to ascertain common standards of expertise
and competencies. In Australia, professional accreditation has not been implemented in
university-based tourism education programs (Tan and Morgan, 2002). Fayos-Sola (1997)
identified two apparent shortcomings that occur when tourism education lacks national or
international accreditation. First, tourism employers become confused in their attempt to
ascertain the skills and competencies acquired of tourism students. Second, a lack of
accreditation can place obstacles to students’ subsequent professional mobility, where these
skills and knowledge are not nationally recognised by employers. Koh (1995, p. 71) asserted
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that, “if the tourism discipline hopes to gain professional recognition, curriculum diversity
cannot be allowed to continue because professionalism demands standardisation”.
Tan and Morgan (2002) state that, ideally, an accreditation system will be based on an
institution’s ability to deliver quality learning opportunities. Bowden and Marton (1998, p.
219) contend that quality learning “should develop the capability (in the student) to engage in
effective action in novel situations within their field of expertise”. To be of practical benefit,
accreditation systems should then specify what students are required to learn (content-based
learning outcome via a core curriculum) and opportunities to apply learning in novel
situations (e.g. through practical experience). A number of benefits derive from the adoption
of a core curriculum. For example, it provides tourism education with a credible and
identifiable focus (Cooper, et al., 1996), the tourism discipline can gain professional
recognition, and the skills and knowledge of tourism students can be recognised by employers
in the tourism industry.
The idea of establishing a core body of knowledge for tourism has been debated for almost as
long as tourism has been studied (Airey and Johnson, 1999). The core body of knowledge for
tourism identifies the main subject areas that are considered important. As Riley et al. (2002)
state, this has been modified and developed over the years by a number of bodies, but most
importantly Burkart and Medlik (1974), The Tourism Society (1981), the CNAA (1993) and
the National Liaison Group for Tourism (NLG) (1995). In 2000, the core areas of study in
tourism were also represented by the NLG in the UK, but were still in debate, with evident
strengths and weaknesses (Tribe, 2005).
Academic resistance to standardisation argues that accreditation can not only stifle creativity,
but can also limit the flexibility and diversity of tourism curriculum. On the contrary, tourism
education in universities is needed to encourage the development of even more courses to fill
gaps between industry and education that have arisen through the tourism industry’s rapid
growth (Amoah and Baum, 1997; Cooper, et al., 1996).
More specialised curriculum or broader curriculum?
Tourism program development, particularly at the undergraduate level, is dominated by
several factors. In the first place, although no formal accreditation of programs exists by the
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industry, industry requirements are normally considered in the development of curricula;
secondly, tourism degrees continue to reflect the orientation of the parent faculty (Wells,
1996). The literature indicates that most tourism management programs were designed by
educators with little or no empirical input from the industry (McKercher, 2002), and that the
undergraduate tourism curriculum lacks standardisation and relevance to the tourism
industry’s needs (Koh, 1995).
There is definitely a lack of confidence among professionals as to the knowledge and skills
provided by university tourism programs. Whereas an engineering degree is a passport to a
profession, a tourism management degree is short on credibility (Ellias 1992). Chris Cooper et
al. (1996) indicate that the tourism industry is dominated by small businesses and run by
managers who mainly have no formal tourism education or training. There is a lack of
understanding by industry of the new generation of tourism courses. Thus, there is a need for
the industry and education providers to bridge the gap and to work closely together. Industry
and education must work in partnership to promote the professionalisation of tourism as an
activity.
The distinction between tourism management schools and business schools is blurring.
General business schools are offering more tourism-related management subjects, while
tourism management courses are adding more general management subjects (Goodman and
Sprague, 1991). University provision of tourism management courses in Australia is highly
competitive. Partly in response to this competitive environment, many universities have
developed a range of combined degrees linking tourism with accounting, human resources
and marketing, as well as law, recreation and events. Such combinations have influenced the
perception of career opportunities by giving graduates more employment options (King et al.,
2003). Universities have to adopt a broader-based model of preparing students for all major
segments of the industry; not only the hotel and restaurant sectors, but also travel agency and
tour operations or air-transportation. Kaplan (1980, p. 221) states:
The more specialised, vocational and parochial the tourism education program, the more
limited the opportunity and career path; the broader, and more conceptual, the wider and
higher the opportunities.
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This notion appeals to a comprehensive marketing approach to designing the undergraduate
tourism management curriculum in Australia. A market-based tourism curriculum is good for
all parties since it would be developed based on industry needs rather than on the judgements
of tourism educators (Koh, 1995) or formal government policy.

2.4 Tourism employment and education needs for the tourism industry

2.4.1 Status of tourism employment and related literature
The rapid growth of the tourism industry creates large numbers of jobs. As tourism plays an
important role in the economy, there is a need to examine tourism education in relation to
employment. Tourism is a multidisciplinary field, characterised by a large number of small
and medium-sized businesses (Thomas, 2000; Ayres, 2006). In Australia, it is estimated that
the tourism and hospitality industry consists of at least 80% small business operators, and
these small businesses (employing less than 20 people) make up around 50% of the total
tourism workforce (Beeton and Graetz, 2001; DITR, 2002). Riley et al. (2002) indicate that
the tourism industry includes a number of sectors and activities. There is debate as to whether
tourism can be seen as an industry in its own right, rather than an area of economic activity
(Amoah and Baum, 1997). Tourism is not a recognised industry in the Australian Standard
Industrial Classification (ABS, 2006 c).
Any analysis of tourism labour markets, however, is problematic, due to the diversity of the
tourism industry (Ladkin, 2005). The diverse and fragmented nature of tourism significantly
adds to the complexity of estimating the category of employment and number of people
employed in the tourism industry. Defining tourism employment is therefore difficult (Riley et
al., 2002). A comprehensive list of tourism sectors includes: transport, travel agencies and
tour operators, conventions and events, retail, environment management, health and spa
tourism, relevant government offices, NGOs, and educational establishments (Leiper, 2004,
Richardson and Fluker, 2004, Riley et al., 2002). Even when a sector is identified, there are
considerable levels of organisational and job diversity. As Ayres (2006) states, not all those
employed in these sectors can be classified as tourism employees, as accountants, historians,
educationalists and others play vital roles within these sectors. Another challenge also arises
due to the difficulties in distinguishing the nature of the business sectors involved in tourism-
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related activities; those which totally depend on the tourist spending to support their
operations, those that also serve the local residents and other markets and those who work
outside the formal economic system (Liu, 2002). Most tourist facilities are shared between
tourists and the locals.
Despite the diversity of tourism employment, a number of characteristics of jobs in the
industry can be identified, including seasonal, part-time, female, expatriate/migrant, and
existing in the informal economy (Andriotis and Vaughan, 2004). These job characteristics
may give a negative perception of employment in tourism; recent studies have identified that
the tourism sector suffers from a poor image and the rate of turnover in the tourism sector is
significantly high (Hjalager, 2003a; Ayres, 2006). However, one feature of tourism
employment is that while some jobs directly related to tourism may suffer from the above
characteristics, other jobs produced as a result of the indirect effects of tourism often do not
suffer from the same characteristics (Cooper et al., 1998; Ladkin, 2005).
Tourism, as a labour-intensive industry, is both complimented and criticised for its impact on
employment. Some give credit to the tourism industry for providing a mechanism for
generating employment opportunities for both developing countries with surplus labour and
for industrialised countries with high levels of unemployment (Cooper et al., 1998). Others
question the value and quality of tourism jobs, with a lack of higher-level jobs resulting in a
lack of career development (Ladkin, 2005).
The academic community has investigated a variety of different areas related to tourism
employment. For example, a range of issues relating to interest in tourism and hospitality
employment, including work motivation, success perception and job acquisition strategies has
been explored by Ross (1992, 1993, 1997). The attitudes to career from UK and Greek
perspectives in tourism have been examined by Airey and Frontistis (1997). The
professionalism in tourism employment, the movement of labour into tourism in terms of
attraction to and satisfaction with the industry, and seasonality issues as being problematic in
terms of labour supply have been investigated respectively by Hjalager and Andersen (2001),
Szivas et al. (2003), and Jolliffe and Farnsworth (2003). Despite the rapid growth of the
tourism industry, the subsequent increase in the number of jobs and the growth in educational
courses, the theory of undertaking further education and developing these jobs into careers is
a relatively new trend. Consequently, few studies about education needs for the tourism
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industry are reported in the literature and little information is available to those who are
involved in human resource management in the tourism industry (Ayres, 2006).
2.4.2 Identifying education needs for the tourism industry
While the tourism industry produces considerable employment opportunities, the growth of
tourism is rigorously limited due to the lack of adequately trained personnel, which has been
the major determinant diluting the positive economic benefits of tourism in a country’s
economy (Liu, 2002). The Australian Standing Committee on Employment and Workplace
Relations noted that the tourism sector is of critical economic importance in Australia,
especially for employment in regional areas. A major concern is that a lack of suitable staff
will undermine the industry’s ability to meet the expectations of service quality that tourism
promotions have created. It is important that steps are taken to ensure the industry’s strong
growth (AHP, 2007). Concerns about lack of education and training have been accentuated by
the tourism industry from the mid-1980s, when a rapid growth in inbound tourism occurred in
Australia. The demand for tourism services to meet international standards has led to the
requirement of labour with well-trained skills.
The tourism industry has started to see the need for a more sophisticated approach to human
resource management, and this is reflected in a new approach to education and training of the
workforce. Education has become increasingly important. As Amoah and Baum (1997, p. 5)
indicate, education programs have emerged in response to the following needs for human
resource development in a challenging environment:
1.

Keeping the industry abreast with the latest technology and trends

2.

The availability of qualified replacement staff at all times

3.

Raising the image of careers in tourism

4.

Staffing new and growing tourist industries

5.

Employment regulation

6.

Reduction of foreign labour

7.

Responding to increasingly demanding service and communications requirements of
customers.

According to Graetz and Beeton (2001), five broad areas in which the skills of people
working in tourism and hospitality might need upgrading are: business, hospitality,
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management, language and culture, and sales and service. If tourism education is to provide a
valuable starting point for the development of human capital, then greater dialogue between
industry and education would be useful (Ladkin, 2005).
Tourism education is closely related to employment and careers in the industry. Like any form
of vocationally orientated education, tourism education has to balance three imperatives: the
need to promote individual development, the need to advance knowledge, and the need to be
practical and relevant to industry (Riley et al., 2002). On the one hand, the tourism industry
relies heavily on the quality of its labour to develop the quality of the tourism product; on the
other, tourism education plays an important role to meet the higher and deeper levels of
knowledge required by the industry to develop human capital.
The present tertiary education system in Australia consists of higher education (universities)
and vocational education (TAFE institutes). The differences between the two are often
characterised in terms of the qualifications they deliver (for example, higher education refers
to Bachelor, Masters and PhD degrees etc., while TAFE refers to Certificates and Diplomas
etc.). This distinction is, however, blurred because some universities now offer diplomas and
some TAFE institutes offer degrees. Rather, it is more important to note how the educational
goals of each level differ. As Young (2007) states, TAFE education is heavily influenced by
the immediate needs of industry. Tourism vocational education appears to emphasise the
specific skills needed by employers. In contrast, higher education highlights innovation.
Tourism degree graduates are exposed to a broad range of tourism economic and development
issues that relate to the industry’s development and growth. The combination of theory and
practice aims to prepare students to analyse tourism markets, assess regional weaknesses and
strengths, and understand security, marketing, infrastructure and costs associated with tourism.
The development of tourism higher education provides the supply of talents suitable for the
rapid growth of the tourism industry in quantity and quality.
Tourism degrees are important, as Tribe and Airey (2005) state that tourism education must do
much more than reflect the immediate needs of the workplace or the immediate demands of
entry-level employment positions. Tourism education, aiming to provide new insights to the
management of tourism activity, will make itself relevant for the future. An improved
understanding of how best to educate would bring benefits to both individuals who wish to
develop a career in tourism and the tourism industry as a whole (Ladkin, 2005).
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2.5 Curriculum decision: what knowledge is of most worth?
The debates about tourism higher education curriculum have centred on issues of
standardisation or diversification, and the choice between more specialised or broader
subjects in the curriculum. However, the emphasis has tended to be on the form rather than
the essence of curriculum design. What is the essence of tourism curriculum design? This
question can be traced back to philosopher Herbert Spencer (1820-1903). His famous question
“What knowledge is of most worth?” has had considerable influence on curriculum thinking.
Another version of Spencer’s question is: “Is what we are doing worthwhile?” The most
important effect of his essay has been on curriculum theory. Spencer’s question must always
be considered and reconsidered when curriculum designers make their decisions.
Curriculum making is a comprehensive process, involving purpose, design, evaluation, and
improvement with relevant constraints and opportunities. Many different individuals and
groups can influence the curriculum. Clark (1988) identifies the following categories of
curriculum decision makers: the public, political leaders, text publishers, the media, higher
education personnel, professional organisations, school boards and central administration
within school districts, teacher groups, and individual teachers. Although each of these players
has an important role in the curriculum decision progress, the most dominant factor effecting
the curriculum decision is social needs.
Current higher education providers face changing conditions. The relationship between higher
education and national economic growth has become closer than ever before. The
governments of certain countries, such as Canada, Australia and the United States, have
reviewed the higher education system as a whole in the context of the system’s ability to serve
the nation’s economy. Particular emphasis has been placed upon the responsibility of
universities to graduate employable, as well as educated, people (Rosenman, 1996). Within
the knowledge-based economy, higher education concentrates on the development of people’s
employability. To improve the ability of graduates to respond to changes in their future
professions has become a mission of universities wishing to meet contemporary social needs.
As the tourism industry develops, education and training programs are required to produce
better-trained and more skilled staff to meet business needs. To ensure that education for a
tourism career is relevant to employers within the sector, better communication between
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tourism education providers and the tourism sector is needed. This study put this curriculum
thinking into practice. The study provides an avenue by which the tourism industry can be
given a voice that may then influence future tourism curriculum decision making.

2.6 All waste is due to isolation?
Professor Chris Cooper, former head of the School of Tourism at the University of
Queensland, said that at a time when the Australian tourism and hospitality industry was
suffering a considerable skills shortage, education institutions needed to “be clever” about
making new linkages that delivered skilled graduates to the workforce (Cooper, 2006). This
important linkage should include a sound tourism curriculum, developed through and
informed by close links between industry and employers. Such curriculum should encourage
and include a focus on the practice and operations of the industry. Current tourism curricula
can be seen as vocational, but the important point is that they are not rooted in day-to-day
current operational practice of the tourism industry (Airey, 2005). The relationship between
tourism education and tourism industry needs should be reviewed, explored and cultivated
further.
John Dewey stated a noted wisdom about education, saying that “ALL WASTE IS DUE TO
ISOLATION” in his The School and Society (Dewey, 1915). This waste does not refer to the
waste of money or the waste of things, but the primary waste of human life. Isolation could be
various parts of the school system, such as the lack of unity in the aims of education, or the
lack of coherence in studies and methods. Dewey (1915, p.75) stated that, “the great waste in
the school comes from the child’s inability to utilise the experiences he gets outside the school
in any complete and free way within the school itself; while, on the other hand, he is unable to
apply in daily life what he is learning at school”. Dewey’s educational thinking calls for a
connection between theory and practice. The organisation of the school system, rather than
curriculum design, should intimately relate to life.
The waste in tourism education is due to isolation from real practice. If graduates from
tourism education are unable to apply their skills and knowledge to tourism management
practice, and if tourism management graduates are unable to satisfy the needs of the tourism
industry, then tourism education is truly wasted.
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Hebert Spencer’s question “What knowledge is of most worth?” and John Dewey’s statement
“All waste is due to isolation” provide thought-provoking debate about the nature of tourism
education. Even though these theories were published nearly one century ago, these thoughts
still offer profound insight and have fresh application in modern times. The way of escaping
the ivory tower is to link theory to practice. It is without doubt that the vitality of tourism
education relies on a robust relationship with the tourism industry. More empirical input from
the industry will assist tourism curriculum design to stride over the limitations from educators
and policy makers. This notion provides a foundation to the current study, which further
develops the idea of communication between tourism education and the tourism industry, and
recommends breaking the isolation from social needs that currently characterises tourism
education.

2.7 Summary
In this chapter, the researcher has provided a summary of the current state of curriculumrelated research. The characteristics, the research work and the theoretical models of
curriculum of tourism higher education have also been reviewed. Debates in tourism
curriculum design are centred on standardisation or diversification, and the choice between
more specialised approaches or broader approaches. The status of tourism employment and
related literature has been reviewed, and education needs for the tourism industry have been
identified. Tourism industry practice is identified as an important role in tourism curriculum
design, integrating the thinking of Spencer and Dewey’s education theories. This
identification of the essence of tourism education not only provides a background for this
study, but also provides a guideline for the next chapter, which concerns the methodology of
this thesis.
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Chapter 3
Conceptualisation and Methodology
In Chapter 2 of this thesis, the researcher provided a summary of the current state of
curriculum-related research and tourism employment literature. A review of the tourism
educational literature indicates that tourism higher education in Australia faces not only
enormous opportunities, but also great challenges. With the aim of ascertaining whether a gap
exists between tourism curriculum and tourism industry needs, the researcher has investigated
what education institutions provide in the way of tourism knowledge and skills sets, and what
knowledge and skills sets are required by the tourism industry. In the current chapter, the
researcher develops a conceptual framework to outline the research process used in this study
to investigate the extent to which tourism curriculum meets tourism industry needs.
In this chapter, the researcher reports on the preliminary research about content analysis of
tourism curriculum. The examination of tourism courses taught in Australian universities is
presented, including course structures, focus of core study areas and the key orientations of
tourism degrees. Secondly, the researcher outlines the methodology for this thesis. The
research procedures, the methods employed for data collection, and data analysis tools are
summarised.

3.1 Conceptualisation: A framework for gap investigation
The model below (See Figure 3-1) illustrates the research process used in this thesis. Two
steps were involved in this study: one was a content analysis of tourism curricula; the other
involved survey research to identify the possible gap between tourism curricula and industry
needs.
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Figure 3-1: Model of gap analysis between tourism curriculum and tourism industry needs
RQ 1:
What is the
curriculum for
tourism higher
education in
Australia?

RQ 3:
What tourism
subjects are
perceived as
important by
tourism
educators and
industry
professionals?

Content Analysis of Tourism Curricula

Tourism Subjects

Perception on
Subjects
(By Industry)

Industry
Survey

Skills and Abilities

Tourism
Industry

Industry
Survey

Perceptions on
Skills
(By Industry)

Gap?

Gap?
Tourism
Academic

Perception on
Subjects
(By Educators)
Education
Survey

Perceptions on
Skills
(By Educators)

RQ 2:
What
tourism skill
sets are
perceived as
being
important by
tourism
educators
and industry
professionals
?

Education
Survey

AIM

?
The model above summarises the research aim/objectives and the research design. Content
analysis in the first step was used to answer research question 1; survey method in the second
step was used to answer research questions 2 and 3. The comparison of the views of educators
and industry professionals addresses the research aim.
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The first step began with preliminary research about content analysis of tourism curricula.
The implementation of this step enabled the development of a thorough understanding of
current tourism curricula in Australia. Only once the curriculum norm of tourism higher
education was investigated, could the survey research in the next step be conducted. In order
to investigate what education institutions provide in the way of tourism knowledge and skills
sets, tourism course information was collected and tourism subjects, graduates’ generic skills
and tourism discipline-specific attributes were examined as the foundation of this study.
The second step of this study was to explore the respective views of tourism educators and
industry practitioners on the relative merits of the subjects and skills sets collated through the
content analysis. Two surveys were conducted in this step: one of tourism academics, and the
other of tourism industry practitioners. By comparing their respective views on the relative
merits of tourism subjects and skills sets, the researcher intended to identify whether a gap
exists between what education institutions provide in their undergraduate curricula in the way
of tourism knowledge and skills sets, and what knowledge and skills sets are required by the
tourism industry. If a gap exists, it is necessary to bridge the gap and establish a dialogue
between industry and education.
The following sections carry out the process and implement the framework.
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3.2 Content analysis of tourism curricula
As illustrated in Figure 3-1, preliminary research about tourism curriculum was conducted by
studying tourism courses in relation to knowledge and skills sets.
The first aspect of this study was to examine tourism subjects offered in current curricula.
According to Creswell (2005), a curriculum is packaged as a degree program and constitutes a
number of modules, which are presented as a series of subjects. Thus, subject matter is an
important topic in curriculum study, and that is why subject-related studies in tourism
education have received particular attention (Tribe, 2005). This has been discussed in Chapter
2, Literature Review. In a review of Australian tourism education, Wells (1996) provided
samples of tourism content. About a decade later, little research systematically reviews
tourism subjects in the Australian context. In order to investigate the views of academics and
industry practitioners on the merits of subject content in tourism courses in Australia, a
content analysis of tourism subjects was conducted to enable a thorough understanding of
current tourism curricula offered in Australia.
The second aspect for this study was to examine skills and abilities. According to Pearce
(2005), a more widespread trend in tourism education across the country has been attention
not just to the content of tourism degrees but also to the qualities of graduates. The skills and
abilities have been variously referred to as generic skills and graduate attributes. In the
Australian context, the Commonwealth Government has provided each university with a
mandate to build up a list of generic skills. This applies not just to the university body, as
many tourism programs in Australia have also developed discipline-specific attributes for
tourism and travel students. For many tourism programs, the task of building these skills into
the subjects in tourism curricula is an ongoing and critical issue in Australian tourism
education (Pearce, 2005). A collation of skills and abilities was conducted in this study as an
attempt to understand what students need to gain from current tourism education for the
purpose of employment in the tourism sector.
The following sections report content analysis of Australian tourism curricula at the
undergraduate level. The collations of tourism subjects and skills are regarded as the
preliminary research of this study with the purpose of identifying a possible gap.
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3.2.1 Content analysis of tourism subjects
Because there is no comparable framework of core subject requirements identified in
Australian courses (Ayres, 2006), and no common subjects were referred to as being taught,
the examination of tourism curricula had to be conducted based on hundreds of subjects
taught in tourism courses in THE-ICE institutions. Content analysis is useful in this case as it
enables analysis of non-structured subject information, which was coded into a standardised
format that allowed characteristics of an Australian tourism curricula to be identified.
Content analysis is an observational research method that is used to collect and organise nonstructured qualitative and quantitative information into pre-defined categories, and to evaluate
the symbolic content of all forms of recorded communication (Guthrie et al., 2004). The
content refers to a certain body of literature or other documentary source, which might be
published or unpublished; for example, novels, politicians’ speeches or the contents of
advertising, annual reports, individuals’ behaviour and website content (Lee and Donnan,
2004; Veal, 2006). Content analysis tends to be quantitative, involving, for example, counting
the number of occurrences of certain phrases (Veal, 2006). Content analysis is broadly used in
the areas in political science, journalism, social psychology, communication research, and
political propaganda analysis. Examples of the use of content analysis include inquiring into
intellectual capital reporting (Guthrie et al., 2004), and analysing student perceptions of the
educational quality provided by different delivery systems (Bruff et al., 2005).
As the relationship between tourism and cultural products has become recognised, content
analysis is playing an increasingly important role in tourism research (Veal, 2006). Among
examples in the research literature are the studies of an analysis of Disney films and theme
parks (Rojek, 1993; Klugman et al., 1995), a content analysis of event management (Bowdin,
2005), and the relationship between tourism and literature (Anderson and Robinson, 2002).
Examples of content analysis in tourism education research include studies of an analysis of
British postgraduate courses in tourism (Flohr, 2001), a content analysis of teaching methods
(Okumus and Wong, 2004), and an analysis of research in tourism education (Tribe, 2005).
Content analysis seeks to analyse the contents objectively, systematically, and reliably
(Guthrie and Parker, 1990; Kolbe and Burnett, 1991; Krippendorff, 1977). A content analysis
method was conducted to analyse curricula.
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Course structure of tourism degrees
“Google Search” was used to collect course information on Bachelor degree programs in
Tourism Management offered by the seven THE-ICE member institutions. Eight course
structures were obtained, because Murdoch University provides two Bachelor courses related
to tourism management in two different schools (Bachelor of Commence and Bachelor of
Tourism). These eight courses were all designed for three-year full-time (or six-year part-time)
tourism students at the undergraduate level. All collected course information included the
Schools providing tourism programs, program structures and subject descriptions. The first
collection was in 2006. Because many course structures were renewed in 2007, a second
complementary collection was conducted at the beginning of 2007. It is noted that in this
study, the term “subject” could be understood similarly to the term “unit” in courses in
Australia, considering the international context of tourism education.
Each course structure includes a series of units, which are composed of a foundation units
section, required/core units section, and elective units section (See Table 3-1). In terms of the
foundation and elective units sections, students choose units from a “courses and units
database” which is not included in course structures. On the other hand, the required/core
units are compulsory and are detailed in course structures. In addition, little information on
internships or exchange programs is provided in the course structures in these institutions.
The content analysis thus only focused on required/core units provided in the classroom, and
did not include any internships or exchange programs.
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Table 3-1: Course structures of tourism degrees

Institution

Foundation
Units

Required/ Core
Units

Elective
Units

Total Units
Required
by Degree

Collected
Units

1

CDU

0

14

10

24

14

2

GU

0

17
(plus 2)*

7

24

19

MU
(BCom)

1

10

9

20

10

MU
(BTour)

1

10
(plus 2)*

9

20

12

4

SCU

0

23
(plus 5)*
(plus 1- internship)*

0

24

28

5

UC

0

14

10

24

14

6

UQ

0

20

4

24

20

7

VU

0

16

8

24

16

Total

2

134

57

184

133

3

*: Students have more elective units in the required/core section (e.g. they can choose 17 units from 19, etc.)
*: Internship is not included in this study.
Note: CDU= Charles Darwin University; GU= Griffith University; MU= Murdoch University; SCU= Southern
Cross University; UC= University of Canberra; UQ= The University of Queensland; VU= Victoria University.

Table 3-1 presents eight different course structures for Tourism Management degree programs.
Several characteristics can be summarised. First, the total units of a course is the same (24
units), except the course from Murdoch University (20 units). This reflects a guide to the total
quantity in curriculum design in Australian higher education. Secondly, the numbers of
required core units vary from 10 to 28. This indicates that the Australian tourism curriculum
appears diverse and flexible.
Collation of tourism subjects
The collation of subjects consists of three major steps of data analysis: data reduction, data
display and conclusion drawing (Miles and Huberman, 1994). The first step, data reduction, is
where the data is reduced and analysed. The collected subjects were tabulated in a standard
Microsoft Excel worksheet, with subject titles, credit points, and subject descriptions. The
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subject’s description summarises the aim, specific theme, contents and learning outcomes of
that subject. “Learning outcome” refers to what students are supposed to gain from that
subject. A list of 133 required core subjects with detailed descriptions was collected from
tourism courses in the seven institutions.
The second step, data display, is where the results of the data analysis are explained. All
records of the subject data were read carefully, with the specific themes and leaning outcomes
highlighted. The third step, conclusion drawing, is where conclusions are drawn from this
analysis. Subjects were then synthesised according to the themes and leaning outcomes rather
than just their title. For example, Employment Relations, Human Relations, and Human
Resource Management were clustered together because their content was found to cover
similar topics and concepts, namely the principles and issues of human relations management.
Similarly, Tourism Marketing was combined with Tourism Services Marketing because they
both taught the concepts and principles of marketing, as practiced in the tourism industry and
service sector. A list of 133 required core subjects was thus reduced to 34 areas of study as
presented in Table 3-2.
The list of 34 areas of study constitutes a concentrated content of Australian tourism curricula
at the undergraduate level. The respective views of tourism educators and tourism
professionals on the relative merits of these subjects build up the first test point in the
conceptual framework shown in Figure 3-1.
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Table 3-2: A list of 34 areas of study in tourism courses

1*
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34

Areas of Study
Accounting/Finance/Economics for Business
Accounting/Finance/Economics for Tourism and Hospitality
Business Law
Business Research Skills
Conventions, Meetings and Exhibitions Management
Economic Analysis for Tourism and Hospitality
Employment Skills
Entrepreneurship in Tourism and Hospitality Industry
Event Management
Festivals and Special Events
Food and Beverage Management
Gaming and Club Management
Hotel Management Operations
Human Resource Management
Human Resource Management in the Tourism and Hospitality Industry
Information Science for Business
Information Systems for Services Industries
International Trends and Global Issues in Tourism
Introduction of Tourism
Organisation Behaviour
Principles of Management
Principles of Marketing
Risk, Crisis and Disaster Management
Services Management
Special Interest Tourism
Strategic Tourism and Hospitality Management
Sustainable Tourism
Tourism and Hospitality Law
Tourism and Hospitality Marketing
Tourism and Hospitality Research and Analysis
Tourism Enterprise Management
Tourism Planning and Development
Tourism Planning and Environment
Tourism, Culture and Society

Note: * list in alphabetical order

Criterion on analysing subjects
The list of 34 subject areas needs to be analysed further. According to Bruff et al. (2005),
selected criteria to categorise subjects are important, as they help identify and label data.
Finding an appropriate criterion was difficult because no existing criteria could be used to
categorise these subjects. An attempt was made to use Tribe’s categories with regard to the
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definition of tourism (Tribe, 1999). However, this criterion was not applied.
As Riley et al. (2002) state, tourism education seems to favour the deeper and broader context
of understanding of the phenomenon of tourism. Tribe’s categorisation of tourism dimensions
was regarded as prominent in the field and was initially examined for this study. Ultimately,
however, this model was not used in this research. Tribe (1999. p.80) defines tourism as:
“The sum of the phenomena and relationships arising from the interaction in generating
and host region, of tourists, business supplies, economies, governments, communities
and environments.”
Tribe’s definition reveals the key dimensions of a comprehensive tourism world:
1. Those related to the tourist (including motivation, experience, demand, choice,
satisfaction and interaction);
2. Those related to business (including profit, marketing, human resourcing and corporate
planning of transport, hospitality and recreation organisations);
3. Those related to the host community (including perceptions, economic, social and cultural
impacts);
4. Those related to the host environment (including ecological and aesthetic impacts);
5. Those related to host governments (including measurement of tourism, policy and
planning);
6. Those related to the generating country (including economic, environment, aesthetic and
socio-cultural effects) (Tribe, 1999, p.80).
Tribe’s categories were initially considered as a possible means to group subjects. For
example, Accounting for Decision Making offered by Griffith University aims to “introduce
the basic concepts and principles of accounting in business decision making, which are
essential to being an effective business decision maker and manager” (tourism course
structure, Griffith University, 2007). Immediately, difficulty was encountered because this
subject could as easily be categorised in one dimension, (i.e. those related to business).
Similar issues arose with other subjects which indicated to the researcher that whilst Tribe’s
taxonomy was apparently quite simple, it would not provide a sound basis for classification of
subjects in this instance. For example, some subjects, such as Sustainable Tourism and
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Introduction of Tourism, could not be categorised in one dimension easily. Sustainable tourism
attempts to make a low impact on the natural environment and local culture while helping to
generate income and employment for locals, as well as promoting the conservation of local
ecosystems. It is responsible tourism which is both ecologically and culturally sensitive (The
Global Development Research Center, 2007). The Sustainable Tourism subject thus could be
categorised into: those related to host environment, those related to host community, and those
related to the generating country. In short, the definitional parameters for each category were
undefined and therefore difficult to apply with certainty.
The researcher has thus sought to develop a more useful framework for classifying tourism
subjects in this study, bearing in mind that “different frameworks are designed for different
purposes”, as the researcher was reminded in discussion with Tribe by email on 6 February,
2008. This framework for subject analysis seeks to classify subjects clearly. As Guthrie et al.
(2004) indicate, certain technical requirements should be met for content analysis to be
effective: first, the categories of classification must be clearly and operationally defined;
second, objectivity is a key factor and the analysis must be clear that an item either belongs or
does not belong to a particular category; third, the information needs to be able to be
quantified; and finally, a reliable coder is necessary for consistency.
According to the review of literature about the core body of knowledge for tourism, which
was discussed in Chapter 2, a number of bodies have modified and developed the core areas
of study for tourism (Riley et al., 2002; Tribe, 2005). An important framework was initiated
by the UK National Liaison Group for Higher Education in Tourism (NLG). The NLG aim
was to seek “some consensus on the body of knowledge which would be acceptable to both
academics and practitioners in the tourism industry” (Holloway, 1995, p. 2).
The NLG (1995) core comprised:
z

The meaning and nature of tourism;

z

The structure of the industry;

z

The dimensions of tourism and issues of measurement;

z

The significance and impacts of tourism;

z

The marketing in tourism;

44

Chapter 3: Conceptualisation and Methodology

z

Tourism planning and development;

z

Policy and management in tourism (Tribe, 2005, p. 53).

The NLG core provides a commonly agreed definition of what is meant by a core body of
knowledge for tourism (Airey and Johnson, 1999; Riley et al., 2002). Although the NLG
offers a useful framework for the current study, there are some limitations to note. First, the
NLG core is specifically focused on tourism core knowledge. The literature, however, is
concerned to show tourism as a subject area rather than a discipline (Riley et al., 2002).
Tourism courses are diverse and tourism subjects currently taught in university involve
theoretical frameworks from mother disciplines. The list of 34 subject areas collated in this
study is condensed from all required core subjects in tourism courses in THE-ICE institutions,
not only in the tourism context, but also in a business context and others. Secondly, the NLG
core was conducted in 1995. The tourism world has considerably changed and the tourism
industry has developed rapidly. For the purpose of analysing collected subject areas offered in
Australian tourism curricula, the NLG core was adapted to: Tourism Theory (including the
meaning and nature of tourism, the structure of the industry, the dimensions of tourism and
issues of measurement, and the significance and impacts of tourism); Tourism Management
(including tourism planning and development, and policy and management in tourism); and
Marketing.
Tribe’s two domains of Tourism and Knowledge and Curriculum, which are split into business
and non-business aspects, illustrate a fundamental rift between the two camps (Tribe, 2005, p.
51) (See Figure 3-2). If the NLG core provides the first useful basis for subject analysis in the
tourism context, Tribe’s two domain model then provides another useful basis in the business
context, which includes accounting/finance/economics, marketing and management.
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Figure 3-2: Tourism, knowledge and the curriculum (Tribe, 2005)

Tourism

Business Aspects

Non-Business Aspects

Knowledge

Business Studies

Tourism Studies

Vocational

Liberal

Curriculum

In addition, the literature shows the purpose of undergraduate tourism programs is to “prepare
for a career in tourism” (Stuart-Hoyle, 2003; Airey, 2005). The employment skills study area
(such as Professional Development for the Workplace, and Workplace Relations Issues for
Tourism and Hospitality etc.) plays a significant part in the current tourism curricula. On the
other hand, graduates from university need to understand the logic of research and improve
their research skills for academic development. The employment skills study area and
research skills study area are added into the category.
Based on the discussion above, seven broad categories were developed to analyse the 34
subject areas in the Australian tourism courses. The following categories are thus suggested
by the researcher.
1.

Accounting/Finance/Economics (which includes subjects such as accounting, financial
analysis, economics analysis, and other subjects, which underpin many commerce degree
study programs);

2.

Business Management (which includes Human Resource Management, Organisation
Behaviour, Management Concepts, Information Systems for Business, and fundamentally
those subjects which discuss the acts, manners and practice of managing, monitoring,
supervising and controlling business aspects);

3.

Marketing (which includes Principles of Marketing, Tourism Marketing, and those
subjects which enhance the understanding of the marketing process as applied to tourism
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products, and provide a sustainable and strategic approach to industry sales and
promotion);
4.

Tourism Theory (which includes subjects such as Introduction to Tourism, Contemporary
Tourism Issues, Sustainable Tourism, Tourism, Culture and Society and such subjects
which discuss the concepts and contemporary issues in tourism research and tourism
development);

5.

Tourism Management (which includes Event Management, Services Management,
Tourism Enterprise Management, Strategic Tourism Management, and those subjects
which show the application of management in a tourism context);

6.

Employment Skills (which includes Employment Skills, Professional Development for
the Workplace, and Workplace Relations Issues for Tourism and Hospitality, and those
subjects which enhance skills necessary for gaining employment, and help develop
personal professional development);

7.

Research Skills (which includes Introduction to Research, Business Research Skills,
Tourism and Hospitality Research and Analysis, and those subjects which strengthen
research and analytical skills).

In this study, these seven broad categories are called “core study areas” in tourism courses.
The 34 subject areas in the list were grouped into these broad categories for comparing the
focus of the perceptions of tourism academics and industry practitioners on subject areas.
Focus of core study area in tourism courses
According to the category which was developed based on the NLG core (1995), Tribe’s model
of Tourism, Knowledge and the Curriculum (2005), and some tourism literature (Stuart-Hoyle,
2003; David, 2005), the 34 study areas were grouped into seven core areas of study (See Table
3-3).
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Table 3-3: Areas taught in tourism management degrees (Bachelor)
Core Areas
of Study

Rating*

Study Areas (Grouped from 133 subjects)

No. of
Subjects

Total

Tourism Enterprise Management

8

Tourism

Tourism Planning and Development

5

Management

Strategic Tourism and Hospitality Management

4

Services Management

4

Information Systems for Services Industries

3

Event Management

2

Hotel Management Operations

2

Entrepreneurship in T&H Industry

2

Tourism and Hospitality Law

2

Conventions, Meetings & Exhibitions Management

1

Gaming and Club Management

1

Food and Beverage Management

1

Risk, Crisis and Disaster Management

1

Human Resource Management in the T&H Industry

1

Economic Analysis for Tourism and Hospitality

1

1

Introduction of Tourism

10

Tourism

Sustainable Tourism

5

Theory

Tourism, Culture and Society

7

International Trends and Global Issues in Tourism

4

Special Interest Tourism

4

Festivals and Special Events

1

Tourism Planning and Environment

1

Principles of Management

7

Business Law

6

Organisation Behaviour

4

Human Resource Management

3

Information Science for Business

1

2

Business
Management

Research

3

4

Skills Study
Accounting/
Finance/
Economics

5

Marketing

5

Employment
Skills Study

7

Introduction to Research/ Business Research Skills

11

Tourism and Hospitality Research and Analysis

3

Accounting/Finance/Economics for Business

8

Accounting/Finance/Economics for T&H

4

Tourism and Hospitality Marketing

7

Principles of Marketing

5

Employment Skills/ Professional Development

4

Total

38
(28.6%)

133

32
(24.1%)

21
(15.8%)

14
(10.5%)
12
(9.0%)
12
(9.0%)
4
(3.0%)
133

*: Rank in order of importance. “1” = most importance, “7” = least importance.
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It is assumed that frequency indicates the importance of the subject matter (Guthrie et al.,
2004). The frequency could be shown by the number of subjects offered in each core area.
The more subjects in one core area, the more important this core area was assumed to be.
Some characteristics of the focus of core study areas in tourism courses are shown below.
As Table 3-3 indicates, the category of Tourism Management was ranked as the most
importance in the current tourism curricula in Australia. A total of 38 subjects were grouped in
this category, which occupies 28.6% of all collected subjects. Australian tourism courses
appear to offer a broad range of subjects related to tourism, because more than half (52.7%) of
the subjects are from the category of Tourism Management and the category of Tourism
Theory.
Secondly, a total of 33.8% of subjects are related to business, which covers the category of
Business Management, Marketing, and Accounting/Finance/Economics. This indicates the
significance of business and management subjects as part of tourism courses. A strong
business orientation is visible in the current Australian tourism curricula.
Thirdly, the percentage of subjects in the category of Research Skills Study (10.5%) is three
times that of those in the category of Employment Skills Study (3%). This indicates the
Research Skills Study area has a higher priority than the Employment Skills Study area in the
current tourism curricula. Further discussion about attempts to summarise the variance of
focus placed on the seven core areas will be presented in Chapter 5.
Key orientation of tourism degree programs
Another interesting finding from this research is the names of tourism degrees at the
undergraduate level and their departmental locations within universities. According to Table
3-4, in the seven THE-ICE institutions, more than half (62.5%) of tourism degrees at the
undergraduate level are called Bachelor of Business or Bachelor of Commerce. Only 37.5%
use “tourism” in the title, such as the Bachelor of Tourism/Tourism Management.
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Table 3-4: Orientation of undergraduate tourism degrees (n=8)
Key
Orientation

Name of Tourism Bachelor Degree
Bachelor of Business in Tourism Management

Business/
Commerce

Tourism

Name
of
Institutions

Total

CDU

Bachelor of Business (Hotel, Tourism, Event & Sport)

GU

Bachelor of Commerce in Hospitality and Tourism Management

MU

Bachelor of Business in Tourism Management

SCU

Bachelor of Business (Tourism Management)

VU

Bachelor of Tourism in Hospitality and Tourism Management

MU

Bachelor of Tourism Management

UC

Bachelor of International Hotel and Tourism Management

UQ

5
(62.5%)

3
(37.5%)

(Note: CDU= Charles Darwin University; GU= Griffith University; MU= Murdoch University; SCU= Southern Cross
University; UC= University of Canberra; UQ= The University of Queensland; VU= Victoria University.)

In terms of the types of established schools, Table 3-5 indicates that half of the tourism
courses are taught in a Business School, 37.5% are taught in a Tourism School; and only
12.5% are taught in other areas, such as a Social Sciences and Humanities School. The results
reflect a strong business/management orientation in Australian tourism degree programs at the
undergraduate level.
In summary, the content analysis of tourism curricula indicates the diversity and flexibility of
Australian tourism curricula. A list of 34 study areas was collated for survey research. The
criterion for analysing subjects was discussed and summarised into seven categories. The
investigation on the core subject areas, the names of degrees and the departmental locations
all show a strong business orientation in Australian tourism degree programs
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Table 3-5: Departmental location of undergraduate tourism programs (n = 8)

Key
Orientation

Name of School
School of Law and Business

Name
of
Institutions
CDU

Griffith Business School

GU

4

Murdoch Business School

MU

(50%)

School of Business and Government

UC

School of Tourism and Hospitality Management

SCU

School of Tourism

UQ

School of Hospitality, Tourism and Marketing

VU

School of Social Sciences and Humanities

MU

Business

Tourism

Social Sciences

Total

3
(37.5%)

1
(12.5%)

(Note: CDU= Charles Darwin University; GU= Griffith University; MU= Murdoch University; SCU= Southern Cross
University; UC= University of Canberra; UQ= The University of Queensland; VU= Victoria University.)

3.2.2 Collation of skills and abilities
In the tourism sector, tourism employers target candidates with particular skills and attributes
for jobs. The quality of graduates is reflected by their knowledge, skills and abilities which
enable them to function as a sophisticated professional in an information rich society (Pearce,
2002). Skills and abilities have always been an important part of effective and successful
participation in the workplace (DEST, 2006). Each university in Australia develops generic
skills according to their location and unique offerings. The graduate attributes or skills may
therefore be slightly different from institution to institution (Pearce, 2005). Thus, the tourism
discipline attributes developed by the many tourism programs may be diverse.
For the purpose of this study, the collation of skills and abilities not only focussed on
university generic skills, but also on tourism-specific attributes which are needed by tourism
employment. All seven THE-ICE institutions present information about skills and abilities on
their homepages, including the University of Queensland (Statement of Graduate Attributes,
UQ, 2006), the University of Canberra (Policies and procedures, UC, 2002), Murdoch
University (The nine attributes of a Murdoch graduate and the sub attributes, 2006), Charles
Darwin University (Graduate attributes and employment skills, CDU, 2006), Southern Cross
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University (A guide to flexible teaching for quality learning, SCU , 2006), Victoria University
(Employability skills, VU, 2006), and Griffith University (Griffith policies on graduate skills,
2006). (Detailed information is presented in Appendix A).
University generic skills tend to include the following: critical thinking, problem-solving,
communication, teamwork skills, creativity, organisational ability, work ethics and technology.
According to the Department of Education, Science and Training, some skills and attributes
can be explained in more depth. For example, communication refers to oral communication
and written communication; initiative and enterprise refers to being creative and translating
ideas into action; planning and organising refers to being resourceful, managing time, and
allocating people and other resources to a task; self-management refers to having knowledge
and confidence in one’s own vision and goals; and technology refers to computer skills
(DEST, 2006). The list of skills and attributes in this study therefore includes these more
detailed skills for gap investigation.
Tourism discipline attributes tend to include the following: customer service skills, attention
to detail, adaptability at work, relationship management skills, marketing and sales skills,
management skills, and industry knowledge. According to A guide to flexible teaching for
quality learning (Southern Cross University, 2006), students graduating from the School of
Tourism and Hospitality Management demonstrate 11 attributes, including a substantial
knowledge of tourism and hospitality industries within both local and international contexts,
and a deep understanding of those skills relevant to working and managing in tourism and/or
hospitality (See details in Appendix A). These attributes are developed broadly and the
researcher used industry knowledge instead.
According to Graduate Attributes Challenge Report (Palenthiran et al., 2006), a well-rounded
employee is a person who has a balance of all the important aspects. These aspects are
academic achievements, technical and personal skills acquired at university, personal values
through family upbringing, and any work experience. Work experience is highly regarded
because it shows that an employee is well-equipped with knowledge and practical
understanding of a particular job (Palenthiran et al., 2006). Communication skills and good
grades are the key to graduate employment (Graduate Career, Australia, 2007). These
attributes, including relevant work experience, academic grades and practical skills, have also
been added into the list.
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The collation of a total of 27 skills and abilities forms a comprehensive list of university
generic skills and tourism-specific attributes needed for employment in the tourism sector, as
presented in Table 3-6. The respective views of tourism educators and tourism professionals
on the relative merits of these skills and abilities build up the second test point in the
conceptual framework as shown in Figure 3-1.
Table 3-6: A list of 27 skills and abilities
Graduate attributes: Skills and Abilities
1

Academic Grades

2

Adaptability at Work

3

Attention to Detail

4

Computer Skills

5

Confidence

6

Creativity

7

Critical Thinking

8

Customer Service Skills

9

Decision Making

10

Events Management Skills

11

Industry Knowledge

12

Leadership Ability

13

Legal Understanding

14

Management Skills

15

Marketing and Sales Skills

16

Negotiation Skills

17

Networking Ability

18

Oral Communication

19

Organisational Ability

20

Practical Skills

21

Problem Solving Skills

22

Relationship Management Skills

23

Relevant Work Experience

24

Research Skills

25

Team Working Skills

26

Work Ethics

27

Written Communication

Note: * list in alphabetical order
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Based on the conceptual considerations outlined above, content analysis of tourism curricula
has explored tourism subjects and skills sets for the survey research to identify whether there
is a gap between tourism curriculum and industry needs. The next part of this chapter outlines
how research question 2 and 3 were investigated. The following sections present the
application of the conceptual framework, outlining the methodology of this study.

3.3 Application of the conceptual framework

3.3.1 Research paradigm and approach

A research paradigm sets the context for a study, providing epistemological, ontological and
methodological premises. Epistemology, the theory of knowledge, is concerned with the
relationship between the research participant and the researcher. Ontology concerns the nature
of reality and being. Methodology refers to the process and procedures of the research. A
paradigm can be defined as a “set of interrelated assumptions about the social world which
provides a philosophical and conceptual framework for the organised study of that world”
(Filstead, 1979, p.34). The selected paradigm guides the philosophical assumptions about the
research and leads to the selection of tools, instruments, participants, and methods (Denzin
and Lincoln, 2000).
The research paradigm of this study is positivist, which emphasises dualism and objectivism
(Ponterotto, 2005). Positivist research assumes that the researcher, the research participants
and research topics are independent of one another (dualism) and that the participant and topic
can be studied by the researcher without bias (objectivism). Objectivity and research-subject
independence are important guidelines for the research process. Positivists follow strict
scientific methods and standard procedures, involving careful control and manipulation of
variables.
Guided by this positivist paradigm, this study adopts a quantitative approach, which relies on
numerical evidence and statistical analysis to draw conclusions or to test hypotheses (Veal,
2006). The quantitative approach attempts to seek facts and causes of phenomena using
controlled measurements, often incorporating sampling and the use of statistical procedures to
examine group means and variance (Ponterotto and Grieger, 1999). A survey method was

54

Chapter 3: Conceptualisation and Methodology

employed in this study. As Veal (2006) indicates, a relatively large number of participants and
the use of computers for data analysis may be necessary to ensure the reliability of the results
in a quantitative approach. Detailed information on sample and analysis methods is provided
in the following sections.
3.3.2 Survey method
As indicated in Figure 3-1, a survey method was used in this research. For the purpose of this
study, data was collected using a survey method that allows for large amounts of data to be
collected from a sizeable population in an economical way (Saunder et al., 2000). Mail
surveys are traditional and still popular, but a new category, the e-survey, is emerging as email and the internet are growing rapidly (Veal, 2006). The two most common reasons for
choosing an e-survey over traditional paper-and-pencil approaches are (1) decreased costs,
and (2) faster response times (Lazar and Preece, 1999; Oppermann, 1995). The e-survey
exists in a variety of formats, such as an attached copy of a questionnaire in an e-mail or an
on-line questionnaire posted on a specified internet website. Both were used in this study.
As a popular research design method, the survey method is usually used to help identify the
attitudes of individuals, and the range of opinions people have, particularly in educational
research, as it provides useful information to evaluate programs in schools (Fowler, 2002;
Creswell, 2005). A notable disadvantage of the e- survey is that it is confined to those with
access to the internet. This is considered as a limitation of this study and is further discussed
in Section 3.7. In addition, according to Veal (2006), low response rates may be another
problem for e-surveys. The low response rate is often due to the fact that some surveys are
considered as junk mail received via e-mail. As explained in the following sections, several
steps were adopted to increase the response rate.
Survey data are usually obtained by means of a questionnaire, which is widely used to collect
data to be analysed quantitatively and systematically. For the purpose of data collection in this
study, self-administered surveys were used with web-based electronic questionnaires.
Electronic questionnaires are not only convenient to participants who can complete them in
their own home or office, but they also enhance the voluntary nature of participation because
the participants are free to decide whether or not they wish to participate (Foster, 1994). In
this study, the use of web-based questionnaires, which integrated web technology with e-mail
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to inform participants of the web address, allowed for data collection from large numbers in
the target population, consisting of tourism managers and tourism educators from a wide
geographic area in Australia, in a quick and cost-effective way (Burns, 2000; Creswell, 2005).
Another advantage of the web-based questionnaire is that it enables direct input of answers
into a database. The answers provided online by participants can be directly loaded into data
analysis software, thus saving time and resources associated with the data entry process
(Baron and Healey, 2002). Online survey software, called “Survey Monkey”, was employed
in this study for collecting and analysing data. Survey Monkey was started in 1999 as an
online survey tool that enables people of all experience levels to create their own surveys
quickly and easily (see www.surveymonkey.com). The use of Survey Monkey in this study
was also found to be effective for further utilizing newsletter media for distribution, as
discussed in Section 3.4.
Two questionnaire surveys were employed to collect information required for answering the
research questions. These two questionnaire surveys were designed to be comparable, since
this study aims to identify a possible gap between the needs and expectations of the tourism
industry and the outcomes of tourism higher education at the undergraduate level. This is
further explained in Section 3.3.4, Questionnaire Design.
3.3.3 Sample design
With the aim of ascertaining whether a gap exists between what education institutions provide
in their undergraduate curricula in the way of tourism knowledge and skills sets, and what
knowledge and skills sets are required by the tourism industry, two questionnaire surveys
were conducted. The two lists of 34 subjects and 27 skills were used as the basis for two webbased surveys which were designed and distributed in order to investigate the respective
perceptions of industry professionals and academic providers on subjects and skills sets
necessary for tourism graduates. The following sections discuss the sample design of the two
surveys.
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(1) Industry Survey
Population and sample
The research population in the Industry Survey consisted of managers and administrators
employed in the tourism industry in Australia, such as tourism managers, CEOs, presidents,
and directors. A major concern of this research was identifying the target population in the
tourism industry, as no detailed data exists. As Ayres (2006) states, tourism is not an industry
in the traditional sense. There is a debate, highlighted by Amoah and Baum (1997), as to
whether the tourism industry should be seen as an industry, instead of a financial activity that
links sectors (i.e. hospitality, catering, transport etc.) through its consumers’ common
objectives. The Australian and New Zealand Standard Industrial Classification (ANZSIC),
1993 edition (ABS 1292.0) defines industries on the basis of the primary goods and services
which they produce. Tourism, however, is defined according to the status of the consumer.
Thus the characteristics of the consumer determine whether the production is included within
the scope of tourism.
Sample design is important. A survey study should make a choice between an easier, less
expensive way of sampling a population, which leaves out some people, and a more
expensive strategy which is also more comprehensive (Fowler, 2002). According to the
Australian Bureau of Statistics (ABS, 2003), 21,400 managers and administrators are
employed in the tourism industry, totalling 4.2% of all tourism employment. For a population
between 10,000 and 25,000, a sample size of 192 to 195 is recommended, giving results with
a 7% margin of error at the 95% level of confidence (Krejcie and Morgan, 1970). This
research collected 200 useable questionnaires, which fits the recommended sample size.
The absence of an adequate database of tourism managers in Australia caused difficulties
obtaining a random sample. First, although the Australian Bureau of Statistics (2003) provides
the total number of managers and administrators employed in the tourism industry in
Australia, no details of tourism employment at the sector level and the state level are provided.
A second difficulty was caused by the fact that some managers were not certain whether their
companies belonged to the tourism industry. For example, a manager from the exhibition
industry thought they might not belong to the tourism industry (returned e-mail on July, 2007).
A Chief Executive Officer of an outdoor recreation company, for example, believed that his
company was not directly involved in with tourism (returned e-mail on July, 2007). The
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attitude that services were provided for residents rather than for tourists was very common in
the transportation sector and the café and restaurant (F&B) sector.
The lack of a database of tourism managers in Australia and the blurred definition of what
comprises the tourism industry for many business managers made it impossible to obtain a
random sample. Therefore, the convenience sampling approach was used. A non-probability
sample chooses participants without knowing their probabilities of selection, and in some
cases participants are self-selected. A common type of non-probability sampling is
convenience sampling (Levine et al., 2005). This can have certain advantages such as
convenience, speed, and lower cost. On the other hand, a lack of accuracy due to selection
bias and a lack of generalisability of the results are the major disadvantages.
Defining tourism sectors
A difficulty in this section is in defining tourism sectors. This issue was also referred to by
Ayres (2006), who stated that it was difficult to reach agreement on what constitutes tourism
employment. The diversity feature of the tourism industry reflects a variety of industry needs.
For the purpose of exploring the needs of the tourism industry, it is thus necessary to identify
in which tourism sector the respondents are employed.
According to the Australian Tourism Satellite Account, ‘tourism characteristic’ industries are
those which account for at least 10% of total tourism consumption and/or where at least 25%
of the total output of the product is consumed by visitors. These include travel agencies, tour
operator services, taxi transport, air and water transport, motor vehicle hiring, accommodation
and cafes, restaurants and takeaway food outlets. ‘Tourism connected’ industries are those for
which a tourism-related product can be identified, and where the products are consumed by
visitors in volumes which are significant for the visitor and/or the producer. These include
clubs, pubs, taverns and bars, road and rail transport, food, beverage and transport
manufacturing, retail trade and entertainment services.
According to contemporary studies in tourism (Riley et al., 2002; Hall, 2002; Ladkin, 2005),
several sectors can be identified in the tourism industry. They include the transportation
system, accommodation sector, travel services sector, the MICE (meetings, incentives, and
conference & exhibitions tourism) industry, the food and beverage industry, and the retail
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industry.
For the surveys conducted in this study, tourism sectors were defined based on the Australian
Tourism Satellite Account, the Australian and New Zealand Standard Industrial Classification
(ANZSIC), and some tourism lists in contemporary studies (Hall, 2002; Riley et al., 2002;
Ladkin, 2005; Ayres, 2006). These sectors included:
•

The Transportation System

•

The Accommodation Sector

•

Travel Agency and Tour Operator Services

•

Café and Restaurants (Food & Beverage Industry)

•

MICE (Meetings, Incentives, and Conference & Exhibitions tourism) Industry

•

Government and Non-government Organisations

•

Others

(2) Education Survey
The research population of the Education Survey was easier to obtain. The Education Survey
was conducted in seven THE-ICE member universities, namely Charles Darwin University,
Griffith University, Southern Cross University, Victoria University, Murdoch University,
University of Canberra and University of Queensland. The target population of this survey
was teaching staff in tourism programs in these THE-ICE member universities, because these
people are on the front line to deliver tourism knowledge and skills.
Information such as email addresses, contact telephone numbers and academic titles of all
teaching staff in tourism was collected via the internet, making it easy to obtain a
comprehensive list of all tourism educators. Because the number of tourism educators is small,
the Education Survey was sent to all teaching staff, with the aim of maximising returned
questionnaires. Administration staff were excluded because they do not deliver tourism
education in terms of knowledge and skills in the classroom.
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3.3.4 Questionnaire design
A questionnaire consists of a series of pre-determined questions, the selection and
presentation of which are essential to a successful study. For example, a well-planned
questionnaire assists to increase response rates, and a carefully constructed questionnaire
facilitates the process of data analysis. A questionnaire is usually designed in four parts: (1)
introduction, (2) demographic questions, (3) warm-up questions, (4) body of study (Burns,
2000). The difficult task in questionnaire design is selecting only those items that can
accomplish the purpose of the study. To do so, every question included must be linked back to
the research questions (Veal, 2006). The following sections present the details of
questionnaire design used in this study.
(1) Industry Survey
The questionnaire for the Industry Survey was divided into six parts:
z

Section 1: Introduction letter for tourism managers/administrators

z

Section 2: Demographic information

z

Section 3: Perception of tourism education

z

Section 4: Important skills and abilities

z

Section 5: Evaluation of employment performance on skills and abilities

z

Section 6: Importance of tourism management subjects at the universities

Section 1 provided an introduction letter for the questionnaire. Survey research usually
depends heavily on the voluntary cooperation of respondents. In order to encourage people to
complete the questionnaire, it is necessary to introduce the survey properly in a cover letter,
which explains the purpose of the survey and asks the respondents’ assistance. A good
introduction can increase the response rate and enhance the reliability and validity of the
survey. In contrast, a poor introduction can increase the level of refusal and non-response. The
researcher confirmed the requirements of the University of Canberra in regard to information
that must be included in questionnaires (www.canberra.edu.au/research/ethics). Subsequently,
the introduction provided a brief outline of the project and its objectives, who was funding it,
who the researcher was and contact information. It also explained how long it would take to
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complete the questionnaire, what sort of questions would be asked, and how the
confidentiality of respondents would be ensured. Hyperlinks were also included to lead to the
web-based survey on an internet website of “Surveymonkey.com” (See Appendix B, Cover
letter of Industry Survey).
Section 2 of the questionnaire aimed to collect demographic information from respondents.
This included: employed sectors, aiming to identify in which tourism sector the respondents
were employed; years of working, aiming to identify work experience in the tourism industry;
positions, aiming to identify levels in the tourism workplace; and educational qualifications,
aiming to identify the relationship between the perceptions and education level. The
demographic information was also used to examine the differences in perceptions towards
knowledge and skill sets by industry profile.
Section 3, which provided some warm-up questions for the questionnaire, aimed to explore
the general perceptions of the tourism industry towards tourism education. Sections 4, 5 and 6
were regarded as the main body of the study, showing the perceptions of tourism managers
about subjects and skills sets.
In Sections 3, 4, 5 and 6 of many questionnaires, scaling techniques, particularly the Likert
scales questions, are widely used. The Likert scale is named after Rensis Likert, who
proposed the use of this method in his report “A technique for the measurement of attitudes”
(Likert, 1932). The procedure of the Likert method involves a set of attitude statements along
a five-point (or sometimes longer, such as seven-point) scale, ranging from “strongly
disagree” to “strongly agree” (Burns, 2000). In this research, five-point Likert scales
questions were used, asking respondents to indicate their attitudes or perceptions on issues
such as tourism education (Question 6), important skills and abilities (Question 7),
employment performance satisfaction (Question 8), and the importance of tourism
management subjects at university (Question 9). This was done through using a standard set
of responses (See Appendix C). Even though the Likert scales method has some
disadvantages, it is still the most widely used scale in survey research because the responses
can be quantified to enhance the validity and reliability of the measurement (Burns, 2000).
Section 4 aimed to identify the perceptions of tourism managers on the relative merits of
skills and abilities needed to work in the tourism sector. Section 5 aimed to identify the
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satisfaction of employees’/co-workers’ skills and abilities. The list of 27 skills and abilities
was discussed previously in developing the conceptual framework. Section 4 and Section 5
were designed for the importance-performance analysis of skills attributes. Section 6 aimed
to identify the importance of a list of 34 tourism management subjects that are provided by
the universities with regard to the needs of the tourism industry.
(2) Education Survey
The two questionnaires were designed to be very similar to facilitate the comparison of the
perspectives of tourism educators with those of tourism industry managers. The main
difference between the two questionnaires is that no question about the evaluation of
employment performance was asked in the Education Survey (See Appendix E). Questions
referring to demographic information were also different; for example, the Industry Survey
focused on the tourism sector. A cover letter was designed for the tourism educators (See
Appendix D) and distributed in the Education Survey.
(3) Pilot test
Before administrating the final survey, a pilot test was conducted to evaluate the instrument
for content validity and to identify any potential problems in understanding and operation (Ma
and McCord, 2007). The purpose of the pilot test in this study was to firstly to estimate the
distribution numbers for the Industry Survey, and secondly, to test the questionnaire contents
of the two surveys. Thirdly, the operating system was tested. The two web-based surveys were
adequately pilot-tested for two weeks from July 1, 2007. The pilot survey reduced the risk and
benefited the response rate and data analysis.
An estimation of the distribution number was based on the respondent rate for the pilot test in
the Industry Survey of 17.9% (about 20 completed questionnaires were returned from 112
distributions). An estimation of the distribution number had to be made for the Industry
Survey because there was no data about tourism managers and administrators. This was not
the case for the Education Survey, since a list of all staff teaching in tourism programs was
obtained. The pilot study was conducted with non-THE-ICE member institutions. Some
feedback and comments were sent by the respondents via e-mail in the pilot study. This
helped the researcher to amend the questionnaire for the main study. For example, initially,
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the education qualifications only had six options “Secondary Education”, “Certificate”,
“Diploma”, “Bachelor”, “Masters”, and “PhD”. In order to identify the tourism graduates
from the respondents, the researcher accepted a suggestion provided in the initial seminar of
research proposal presentation. The options were then modified to become more detailed and
to separate Tourism/Hospitality and non-Tourism/Hospitality qualifications. In addition, one
more academic position, “Associate Lecturer”, was added to Question 1 in the Education
Survey. The operation system was also adjusted after two participants commented they could
not open the survey online successfully.

3.4 Data collection
3.4.1 Data collection of the Industry Survey
Multiple ways of data collection
After a pilot survey conducted at the beginning of July 2007, the questionnaire for the
Industry Survey was modified to respond to feedback and comments made by the respondents.
The main survey was conducted from July 23, 2007 to October 21, 2007, and was distributed
to e-mail addresses of more than 1000 managers, CEOs, presidents, and directors in the
tourism industry in Australia. This was a huge list, and included managers’ names, email
addresses, job titles, contact information and serviced tourism companies (when available).
Most e-mail addresses used were personal e-mail addresses. This was done to improve the
response rate. However, it was very hard to collect so many personal email addresses for
people at management level. Therefore, the searching of email addresses continued even
though the main survey had started. This is why it took nearly three months to complete the
Industry Survey.
Another important way used to collect data was a newsletter. THE-ICE provided great
assistance in this study. The researcher was, for example, supported by attaching the Industry
Survey on the STCRC (Sustainable Tourism Cooperative Research Centre) July Newsletter
with the name of Bridging the Gap between Curriculum Content and Industry Need. The
cover letter was thus renewed to include this hyperlink:
http://www.crctourism.com.au/media/documents/newsletter/0707.htm. Another attempt to
improve the response rate included contacting some tourism organisations and departments,
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such as the Tourism and Transport Forum (TTF) and Great Western Tiers Visitor Centre, who
were very interested in this study and wanted to distribute it via their newsletters. TTF
Australia is a national, member-funded CEO forum in the Australian transport, property,
tourism and infrastructure sectors. Even though only the STCRC newsletter was successfully
used, the interest and help from the tourism industry gave the researcher great encouragement.
Table 3-7 presents the four ways used to distribute the Industry Survey. The approach of
“questionnaire design” - “pilot test” - “main survey” proceeded smoothly. The completed
questionnaires, whether distributed by the survey link in an e-mail or on a webpage, were all
saved in “Survey Monkey.com” for further data analysis.
Table 3-7: The multiple ways of data collection

Ways of Data Collection

Distribution

1

The email address lists are provided by THE-ICE
and NTA. Most are CEOs and General Managers.

Survey link in an e-mail

2

A Google search of e-mail addresses.

Survey link in an e-mail

3

Online newsletters (STCRC etc.)

Survey link on a webpage

4

Forwarded e-mail to others from some enthusiastic
participators.

Survey link in an email

Completion

Survey
Monkey

(Note: THE-ICE: International Centre of Excellence in Tourism and Hospitality Education; NTA: National Tourism
Association; STCRC: The Sustainable Tourism Cooperative Research Centre)

Representativeness of the sample
Testing the representativeness of the sample was no easy task. One reason was that the only
employment figure able to be obtained from the Australian Bureau of Statistics was for all
tourism employees, not just tourism managers. The Tourism Satellite Account (ABS, 2006 b)
provided tourism employment figures described in Table 3-8. Another reason was that the
categories in the sample data did not match up with the ABS data. It was therefore difficult to
determine the representativeness of the sample accurately.
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Table 3-8: Tourism employment figures (2003-2005)
2003-04
(`000)

2004-05
(`000)

Travel agency and tour operator services

22.2

27.4

5.0%

Road transport and motor vehicle hiring

26.2

24.5

4.5%

Air and water transport

33.4

33.1

6.0%

Accommodation

94.2

96.2

17.5%

Cafes and restaurants

50.7

51

9.3%

Clubs, pubs, taverns and bars

25.7

29

5.3%

Rail transport

4.2

3.8

0.7%

Manufacturing

43.4

44.2

8.0%

140.5

142.6

25.9%

Casinos and other gambling services

1.8

1.6

0.3%

Libraries, museums and arts

9.6

10.9

2.0%

Other entertainment services

16.5

17.1

3.1%

Education

25.8

24.8

4.5%

Other industries

42.4

43.7

7.9%

536.6

550.1

100.0%

People Employed in Tourism

Retail trade

Total tourism employed persons

%

Source: ABS (2006 b) Tourism Satellite Account 2004-2005

Despite the difficulty mentioned above, the research attempted to discuss the
representativeness of the sample by condensing the tourism employment percentage based on
comparable tourism sectors. The MICE Industry sector, the Government and Non-government
Tourism Organisations, and the “Other” sector were combined into a new “Others” category.
Table 3-9 presents a comparison of the employment percentages between the population
(ABS, 2006 b) and the sample in the Industry Survey.
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Table 3-9: The employment percentage in the sample of the Industry Survey

1

The Transportation System

Population 1
Tourism
Employment
Percent
(2004-05)
11.2%

2

The Accommodation Sector

17.5%

15.0%

3

Travel Agency & Tour Operator Services

5.0%

10.5%

4

Café & Restaurants (Food & Beverage Industry)

9.3%

5.0%

5

Others3

57.0%

61.5%

Total Response

100.0%

100.0%

Tourism Sectors

1:

Sample 2
Employment
Percent of
Industry Survey
8.0%

Data converted to percentages from the Australian Bureau of Statistics, 2006 b

2

: Data converted to percentages from the original data

3

: The ‘Others’ sector refers to a new category which includes the MICE Industry sector, the Government and
Non-government Tourism Organisation sector, and the “Other” sector

Table 3-10 below shows that the sample and population which were presented in Table 3-9
can be compared with a Chi-square test to see whether there is a significant difference
between the observed numbers and expected numbers of each tourism sector. In Table 3-10,
the Chi-square is 19.33 and p = 0.001, meaning that there is a significant difference between
the observed numbers and the expected numbers (which were obtained from the population
percentages). As indicated in the Chi-square test, there is an excess of Travel Agency and
Tour Operator Services people in the sample (21>10.0) and insufficient Café and Restaurant
(Food & Beverage) people (10<18.6). It is possible, however, that there are more managers in
the Travel Agency and Tour Operator Services sector and not as many managers in the Café
and Restaurant (Food & Beverage) sector for the population as a whole. In summary, the
absence of a database of tourism managers in Australia made it difficult to verify the
representativeness of the Industry Survey respondent sample.
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Table 3-10: Chi-square test of the sample and population

Tourism Sectors
Café & Restaurants (Food & Beverage Industry)
Transportation System
Travel Agency & Tour Operator Services
Accommodation Sector
Others
Total

Observed N Expected N
10
18.6
16
22.4
21
10.0
30
35.0
123
114.0
200

Residual
-8.6
-6.4
11.0
-5.0
9.0

Test Statistics
Chi-Square(a)
df
Asymp. Sig.

Observed
19.330
4
.001

a: 0 cells (.0%) have expected frequencies less than 5. The minimum expected cell frequency is 10.0.

3.4.2 Data collection of the Education Survey
The data collection of the Education Survey was not as complex as the Industry Survey. After
a pilot survey in the beginning of July 2007, some potential problems in design were
identified and some comments were accepted to help modify the final survey. The Education
Survey was conducted from August 1, 2007 to August 15, 2007. The survey was distributed
through a link in an email. All the email addresses were collected from the websites of the
tourism programs of THE-ICE member universities. All completed questionnaires were
collected and saved in “SurveyMonkey.com” for further data analysis.

3.5 Data analysis
In order to identify the possible gap between tourism curriculum and industry needs, two
main data analysis methods were involved: one was importance-performance analysis (IPA),
and the other was gap analysis. In addition, statistical analysis software (SPSS, Statistical
Package for the Social Sciences, version 14.0) and Microsoft Excel were used. Some
statistical techniques and procedures, such as cross-tabulations, Pearson Chi-square tests, and
t-tests were employed for data analysis to determine if the differences between perceptions
were statistically significant.
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3.5.1 Importance-performance analysis
The importance-performance theory was first developed by Martilla and James in 1977. It
provides management with a useful focus for developing marketing strategies. Importanceperformance analysis (IPA) is a low-cost, easily-understood technique for measuring attribute
importance and performance, and can further the development of effective marketing
programs (Martilla and James, 1977). Examples of importance-performance analysis include
using IPA to measure service quality (Ennew et al., 1993), and to direct continuous quality
improvement in higher education (O’Neill and Palmer, 2004). IPA is an appropriate approach
for analysing gaps between perceptions in this study, for the importance of attributes reflects
the needs and expectations of the tourism industry, while the performance of attributes reflects
the satisfaction about the products which are actually delivered.
IPA was conducted to identify the needs and expectations of the tourism industry. A structured
self-administered questionnaire was first distributed to managers/administrators in tourism
industries. Respondents were asked to indicate the level of importance and performance level
of several variables in regard to the skills and abilities that the tourism industry needs. The
results were typically presented on a two-dimensional grid which consisted of vertical and
horizontal axes scaling the importance and performance of mean values of both importance
and performance scores (Byeong-Yong and Oh 2002). Once the importance and performance
of each attribute had been plotted, the resulting importance-performance space was divided
into four quadrants. The cross that separates the quadrants can be based on different principles,
although a cross point made up of the average importance and the average performance seems
to be the one most frequently applied and is called the data-centred quadrant approach (Jacob
and Kai 2006). This study used the data-centred quadrant approach to analyse the data. The
cross point of these quadrants was determined by the average importance and the average
performance.
The total score of each skill and ability was obtained from a sum of scores coded from the
responses. A high score showed a positive attitude, while a low score showed a negative
attitude. The mean score of perspectives towards each attribute of skills and abilities was
calculated from the skills’ total scores. The possible responses for the importance of each skill
and ability were Extremely Unimportant, Unimportant, Neutral, Important, Extremely
Important, and N/A. The numeric scores converted from the responses are 1 for Extremely
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Unimportant, 2 for Unimportant, 3 for Neutral, 4 for Important, 5 for Extremely Important,
and 0 for N/A.
3.5.2 Gap analysis
Gap analysis has received much attention since it was presented in the literature by
Parasuraman, Zeithaml and Berry (1985) with regard to services marketing. Parasuraman et al.
developed a model of service quality which attempts to identify inconsistencies between the
provider and the client perceptions of a service performance (See Figure 3-3). Their model
has been explored and developed by Brown et al. (1989), Headley and Choi (1992) and Davis
et al. (2002). Gap analysis, according to Parasuraman et al. (1985), concerns the entire process
of service delivery. The purpose of addressing gaps is to provide a logical basis for making
strategies to ensure a consistency of expectations and experiences in the service delivery
process, and finally to lead to a positive service and a longer term client-provider relationship
(Winch et al., 1998; Brown, 1989; Davis et al., 2002). Five principal gaps are identified in
their model: the Knowledge Gap, the Standards Gap, the Delivery Gap, the Communication
Gap, and the Service Gap.
Figure 3-3: Gap analysis in a service quality model

Source: Parasuraman et al., 1985
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Gap analysis was used in this study since the relationship between tourism education and the
tourism industry is not unlike the relationship between education service “providers” and
education product “consumers”. The investigation of GAP1, the “Knowledge Gap”, between
consumer expectations and management’s perceptions of consumer expectations is similar to
investigating a possible gap between tourism industry needs and tourism education. For the
purpose of this study, the conceptual framework presents the process and methods of gap
analysis between tourism curriculum and industry needs.
Figure 3-4: Gap analysis in tourism education

Industry
Survey

Perception on
Subjects
(By Industry)

Industry
Survey

Education
Survey

Perceptions on
Skills
(By Industry)

Gap?

Tourism
Academic

Gap?
Perception on
Subjects
(By Educators)

Tourism
Industry

Education
Survey

Perceptions on
Skills
(By Educators)

As illustrated in Figure 3-4, this study involved two questionnaire surveys: one was designed
to identify the important subjects and skills from the perspective of the tourism industry; the
other was designed to identify the important subjects and skills from the perspective of the
tourism education provider. Should a gap be identified following a comparison of tourism
industry needs and tourism education provision, it will be analysed. The detailed analysis will
be presented in Chapter 4.
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3.6 Ethical issues
The rapid growth of internet technology has made online surveys a popular tool to collect data.
This raises ethical issues and legal dimensions. According to the requirements of the
Committee for Ethics in Human Research (CEHR), researchers at the University of Canberra
who intend to carry out research with human participants must apply for the approval of the
CEHR. An application for approval of this research was submitted to the CEHR on October
19, 2006, and the approval was granted on October 30, 2006.
The first ethical issue raised by the questionnaire concerned obtaining the informed consent of
participants (Gurau, 2007). Because of this, each prospective participant for this study first
received an invitation to participate by email. This invitation contained information about the
purpose of the research project, the use of the collected data, the identity of researchers, and a
brief outline of the research process. After accepting, participants opened the survey link
which was provided in the cover letter. Informed consent was considered to be obtained by
the respondents’ completion of the questionnaire survey on SurveyMonkey.com.
Other ethical principles were also properly applied. The cover letter contained clear
information about the security, privacy, and confidentiality of the data provided.
Confidentiality was assured at all stages of this study. Anonymity was guaranteed by using
SurveyMonkey.com. Respondents could not be tracked down, as all submitted questionnaires
were anonymous. Data was saved at SurveyMonkey.com; the only way to access this website
is to use a password.

3.7 Limitations of the study
The following limitations have to be considered in this study:
Limitations of Content Analysis
There are several limitations to using content analysis (Gray et al.1995b; Milne and Adler,
1999; Unerman, 2000). The major limitation is the subjectivity involved in coding (Deegan
and Rankin, 1996; Frost and Wilmshurst, 2000; Guthrie et al., 2004). The study collected
integrated curriculum structures involving not only subject titles, but also subject descriptions
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and learning outcomes. Each part of the process of content analysis, such as data reduction
and data grouping, was discussed and tested many times between the researcher, supervisors,
and even staff in the Centre of Tourism Research at the University of Canberra. All
endeavoured to improve the validity and reliability of this research. Another limitation of
content analysis of subject is that work internship units were excluded from the study.
Limitations of e-survey/online questionnaire
The main limitation of the e-survey is that it is limited to people with access to the internet. In
the case of web-based questionnaires, particularly those distributed in newsletters,
respondents are self-selected. This can cause specific biases in research findings (e.g. only the
internet users that have a specific type of browser are able to access the web-based
questionnaires).
Limitations of sampling
The study only included THE-ICE members and so cannot represent all of the educational
providers in Australia. In the Industry Survey, the return response rate could not be assessed,
as this was a convenience sample. Furthermore, the use of convenience, rather than random,
sampling means that there are more industry respondents from certain sectors and less from
others.
Limitations of importance-performance analysis
The importance-performance analysis may “bunch” plots on graphs, as things that are
considered important are often rated highly as well. Secondly, the importance-performance
analysis often hides individual responses.

3.8 Summary
This chapter has presented a model to outline the two research steps involved in this study.
The preliminary research about content analysis of tourism curricula was first reported, and
summarised to produce two lists of subjects and skills as the basis for survey research. The
methodology for this thesis was then outlined with the aim of identifying the possible gap
between tourism curriculum and industry needs. This study followed a positivist paradigm
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and applied a quantitative methodology. The survey method was used to examine needs and
expectations of the tourism industry and the extent to which tourism higher education meets
these needs. Data analysis methods were also presented, particularly importance-performance
analysis (IPA) and gap analysis. Ethical-related issues and research limitations were also
discussed in this chapter.
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Chapter 4
Results
4.1 Introduction

In this chapter, the researcher summarises the key findings of the survey research conducted
for this study. The findings are composed of two parts: Part I, Results of the Education Survey,
which presents the perspectives of tourism educators towards subjects, skills and abilities in
terms of the tourism industry’s needs; and Part II, Results of the Industry Survey, which
presents the needs and expectations of the tourism industry in terms of subjects and skills sets.
All the results of Part I and Part II come from the analysis of two web-based questionnaires.
Some statistical analysis tools such as importance-performance analysis and SPSS were
employed to analyse the data. The results of this chapter are used to answer the research
questions: What tourism skill sets are perceived as being important by the tourism industry
and tourism academics? What tourism subjects are perceived as important by the tourism
industry and tourism academics?

4.2 PART I: Results of the Education Survey

As discussed in Chapter 3, the Education Survey was distributed to all teaching staff in the
tourism degree programs in the seven THE-ICE member institutions. The survey aimed to
investigate the views of tourism educators on the relative value of tertiary degrees for tourism
professionals, the relative merits of skills and abilities needed to work in the tourism sectors,
and the relative merits of various subjects taught at the university. The following sections
present the results of the Education Survey.
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4.2.1 Response rate of the Education Survey

In the Education Survey, 39 completed questionnaires were returned. However, two were
eliminated because these two respondents only taught students at the certificate level, while
the aim of this study was to examine perspectives on tourism higher education. Therefore, 37
questionnaires from respondents who taught students at the university level were regarded as
eligible. Due to the confidentiality issue of this study, it was not possible to link the completed
questionnaires to the respondents in the specific THE-ICE institutions. Therefore, the
response rate of each participant university cannot be assessed. Table 4-1 presents the number
of tourism teaching staff in each THE-ICE member institution and the total number of
respondents. The response rate of the Education Survey has been calculated as 29.4%.
Table 4-1: Response rate for the Education Survey

THE-ICE Institutions

Number of teaching staff
(April 2007)

1

Charles Darwin University

20

2

Griffith University

37

3

Southern Cross University

27

4

Victoria University

25

5

Murdoch University

8

6

University of Canberra

9

7

University of Queensland

19

Total

126

Number of
respondents

Response
rate

37

29.4%

37

29.4%

4.2.2 Respondents’ profiles

Respondents’ academic positions
In the Education Survey, all the respondents taught students at the university level in tourism
programs: 24.3% of the respondents taught tourism undergraduates; 8.1% taught tourism
postgraduates; and 67.6% taught both undergraduates and postgraduates.
The participants were asked to provide their academic positions. Figure 4-1 presents the
academic positions of the respondents participating in the Education Survey. A large number
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of respondents were lecturers (40.5 %). The percentage of the respondents who were
professors was much smaller (10.8 %). In addition, a small amount (10.8 %) of respondents
held other academic positions, such as tutor, director of the tourism program or senior
research fellow (but also taught university-level students).
Figure 4-1: Respondents’ academic positions (Education Survey)

Respondents’ highest education level
The majority (91.9%) (Figure 4-2) of the respondents had obtained higher education degrees.
More than half (59.5%) of the respondents had a PhD degree, and the number of respondents
who had obtained a PhD in Tourism/Hospitality was more than the number of those
graduating from other degrees. However, three respondents (8.1%) who were all lecturers
teaching tourism undergraduates had only a Diploma qualification as their highest education
level. Among them, one had a Diploma in Tourism/Hospitality qualification and the other two
had a Diploma in non- Tourism/Hospitality qualification.
It is interesting to find that in the Education Survey, the proportion of Tourism/Hospitality
graduates (45.9%) was lower than the proportion of those graduating from other degrees
(54.1%). This difference will be further discussed in Chapter 5.
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Figure 4-2: Respondents’ highest education level (Education Survey)

1

: 91.9% had higher education degree = Bachelor 13.5% + Masters 18.9% + PhD 59.5%.

2

: Higher education graduates in Tourism/Hospitality majors (40.5% = All 45.9% - Diploma 5.4%) < those graduating from

other degrees (51.4% = All 54.1% - Diploma 2.7%).

Summary of the respondents’ profiles
In summary, the responses indicate that the sample of the Education Survey in this study has
several distinctive characteristics: first, all the respondents taught students at the university
level in tourism degree programs; second, a large number of the respondents were on the
lecturer level in the universities; and third, the number of Tourism/Hospitality graduates was
lower than the number of those graduating from other degrees. Finally, more than half of the
respondents had obtained a PhD degree.
4.2.3 Respondents’ views on the tourism degree and curriculum
In the Education Survey, the participants were asked to provide their attitudes towards two
statements about the tourism degree and tourism undergraduate curriculum. The results of
these two questions are presented in two figures below.

77

Chapter 4: Results

The benefit of a tourism degree
The findings of the respondents’ attitudes towards the statement that “a tourism degree is
beneficial for managing a tourism business” are presented in Figure 4-3. The results indicate
that the majority (86.4%) of the respondents agreed or strongly agreed that a tourism degree is
beneficial for managing a tourism business. Another 10.8% were unsure if a tourism degree is
beneficial for managing a tourism business, while 2.7% strongly disagreed. Further discussion
based on a comparison of the attitudes between the two surveys will be presented in the
discussion of findings in Chapter 5.
It is interesting to note that the only respondent who strongly disagreed with this statement
was a professor, with a PhD degree in non-Tourism/Hospitality. The results of the Chi-square
test reveal that there is no significant difference (p=.027) between respondents’ academic
position and their attitudes towards this statement. However, the sample size of the Education
Survey is too small; this study will not examine the perceptions by educator profiles.
Although this is not the aim of this study, it is interesting to note that further analysis could be
done, as discussed in the recommendations for further research in Chapter 5.
Figure 4-3: Respondents’ attitudes (Education Survey) towards statement 1: “a tourism degree is beneficial
for managing a tourism business”

The usefulness of tourism curriculum
The findings of the respondents’ attitudes towards the statement that “the curriculum of an
undergraduate tourism degree is relevant to the tourism industry’s needs” are presented in
Figure 4-4. They indicate that the majority (78.3%) of the respondents agreed or strongly
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agreed that the tourism undergraduate curriculum is relevant to the tourism industry’s needs.
Another 16.2% were unsure if the tourism undergraduate curriculum is relevant to the tourism
industry’s needs, while 5.4% strongly disagreed (one professor and one senior research
officer).
Figure 4-4: Respondents’ attitudes (Education Survey) towards statement 2: “The curriculum of an
undergraduate tourism degree is relevant to the tourism industry’s needs”

Table 4-2 compares the attitudes provided by tourism educators on the benefit of a degree and
the usefulness of curriculum. The percentage of educators who agreed with the second
statement “The curriculum of an undergraduate tourism degree is relevant to the tourism
industry needs” is lower than the percentage of those who agreed with the first statement “A
tourism degree is beneficial for managing a tourism business”. Further discussion based on
the comparison of the results of the attitudes between the two surveys will be presented in the
discussion of findings in Chapter 5.

Table 4-2: Attitudes on degrees and curriculum by tourism educators (n = 37)
Statements
A tourism degree is beneficial for managing a
tourism business.

Attitudes
Disagree

Neutral

Agree

2.7%

10.8%

86.5%

5.4%

16.2%

78.4%

The curriculum of an undergraduate tourism degree
is relevant to the tourism industry’s needs.
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4.2.4 Tourism academics’ views on skills and abilities

In the Education Survey, the participants were asked to provide their views on the merits of
skills and abilities needed to work in the tourism sector. The participants (tourism academics)
were asked to rate the level of importance of 27 skills and abilities on a 1-5 five-item Likert
Scale question: “1” = Extremely Unimportant, “2” = Unimportant, “3” = Neutral, “4” =
Important and “5” = Extremely Important. As explained in Chapter 3, these 27 attributes
(skills and abilities) were collated based on the generic skills of Australian universities and
specific graduate attributes of tourism degree programs in THE-ICE institutions. The mean
scores of the perceptions and the importance rating of each attribute (skill and ability) are
presented in Table 4-3. The results indicate the importance attributed to skills and abilities by
tourism educators ranged from 3.54 to 4.89, with 4.254 as the mean value. The features of
tourism academics’ views on skills and abilities are presented below.
First, according to the tourism academics’ views, the top three important skills and abilities
for tourism employment in the tourism industry are Oral Communication, Critical Thinking
and Written Communication. The three skills and abilities rated as the least important include
Legal Understanding, Events Management Skills and Academic Grades. It is unsurprising to
find that the attribute perceived as the most important is Oral Communication, while
interesting to note that the attribute perceived as the least important is Academic Grades.
Further discussion will be presented in Chapter 5.
Secondly, tourism academics highly value strategic skills, such as Decision Making (no. 6),
Problem Solving Skills (no. 8) and Management Skills (no. 9). Tourism academics, however,
appear to rate operational skills as less important, such as Practical Skills (no. 20), Confidence
(no. 17), Attention to Detail (no. 14), and Work Ethics (no. 15).
Thirdly, Industry Knowledge (no.7) has higher importance than Relevant Work Experience
(no. 24). “How to think” skills such as Critical Thinking (no. 2) have higher priority than
“How to do” skills such as Customer Service Skills (no. 12).
Further comparison between the views of tourism academics and industry professionals on
skills and abilities will be discussed in Chapter 5.
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Table 4-3: Tourism academics’ views on skills and abilities
Graduate attributes:

Level of importance a

Skills and Abilities

Mean Score

Rating b

Oral Communication

4.89

1

Critical Thinking

4.60

2

Written Communication

4.57

3

Team Working Skills

4.57

4

Relationship Management Skills

4.54

5

Decision Making

4.54

6

Industry Knowledge

4.54

7

Problem Solving Skills

4.51

8

Management Skills

4.49

9

Adaptability at Work

4.46

10

Organisational Ability

4.43

11

Customer Service Skills

4.43

12

Leadership Ability

4.34

13

Attention to Detail

4.34

14

Work Ethics

4.31

15

Negotiation Skills

4.29

16

Confidence

4.23

17

Networking Ability

4.23

18

Creativity

4.09

19

Practical Skills

4.06

20

Computer Skills

4.00

21

Marketing and Sales Skills

3.89

22

Research Skills

3.86

23

Relevant Work Experience

3.80

24

Legal Understanding

3.66

25

Events Management Skills

3.66

26

Academic Grades

3.54

27

The Total Average Score

4.254

-

a: Level of importance: 1-5 scale; “1” = Extremely Unimportant,.., “5” = Extremely Important;
b

: 1, 2, 3…25, 26, and 27 in 3rd column in the table refer to the rating of mean scores. “1” = highest mean score, “27” =

lowest mean score.
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In addition, the Education Survey also asked participants to provide OTHER skills and
abilities that they considered important for tourism employment but which were not shown in
the survey list. The responses to this question are summarised below:
z

Some Attributes for Business Purposes, such as Psychology, Crisis Management Skills,
IR laws/policies etc.;

z

Some General Skills, such as Understanding of External Influences, Interpersonal Skills,
etc.;

z

Some Personality and Background Skills, such as Geographical Knowledge, Values like
Social Justice, Multicultural and Social Knowledge etc.

4.2.5 Tourism academics’ views on subject areas
In the Education Survey, the participants were asked to rate the level of importance of 34
subject areas on a 1-5 five-item Likert Scale question: “1” = Extremely Unimportant, “2” =
Unimportant, “3” = Neutral, “4” = Important and “5” = Extremely Important. As discussed in
Chapter 3, this list of 34 subject areas was developed based on the content analysis of the
tourism courses. The mean scores of the educators’ views on the importance rating of each
subject area are presented in Table 4-4. The results indicate the importance attributed to 34
subject areas by tourism academics ranged from 3.44 to 4.38, with 3.97 as the mean value.
The subject perceived as the most important is Sustainable Tourism, while the subject
perceived as the least important is Gaming and Club Management. According to the tourism
educators’ perspectives, the top three important subjects on the list are Sustainable Tourism,
International Trends and Global Issues in Tourism, and Tourism Planning and Environment. It
is noted that these top three important subjects are all from the category of Tourism Theory.
On the other hand, the three subjects rated as the least important include Food and Beverage
Management, Special Interest Tourism, and Gaming and Club Management. Further
comparison to the perspectives of the tourism industry will be discussed in Chapter 5.
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Table 4-4: Tourism academics’ views on subject areas
Core Areas
of Study

Mean*

Ra

Marketing

4.13

1

Tourism
Theory

Research
Skills Study

Tourism
Management

Business
Management

4.05

3.96

3.94

3.93

Accounting/
Finance/
Economics

3.88

Employment
Skills Study

3.87

2

3

4

5

6

7

Mean *

Rb

Principles of Marketing

4.13

10

Tourism and Hospitality Marketing

4.13

12

Sustainable Tourism

4.38

1

International Trends & Global Issues in Tourism

4.34

2

Tourism Planning and Environment

4.34

2

Tourism, Culture and Society

4.03

15

Introduction of Tourism

4.00

16

Festivals & Special Events

3.69

30

Special Interest Tourism

3.59

33

Business Research Skills

3.97

17

T&H Research and Analysis

3.94

20

Strategic T&H Management

4.31

4

Tourism Planning and Development

4.22

6

HR Management in the T&H Industry

4.19

7

Tourism and Hospitality Law

4.16

8

Tourism Enterprise Management

4.16

9

Risk, Crisis and Disaster Management

4.13

11

Services Management

4.03

14

Entrepreneurship in T&H Industry

3.91

21

MICE Management

3.88

22

Information Systems for Services Industries

3.88

23

Hotel Management Operations

3.75

27

Event Management

3.72

28

Economic Analysis for T&H

3.72

29

Food and Beverage Management

3.63

32

Gaming and Club Management

3.44

34

Principles of Management

4.22

5

Human Resource Management

4.06

13

Organisation Behaviour

3.94

19

Business Law

3.75

26

Information Science for Business

3.66

31

Accounting/Finance/Economics for T&H

3.97

18

Accounting/Finance/Economics for Business

3.78

25

Employment Skills

3.87

24

Study Areas (After grouping)

*: Mean score , level of importance: 1-5 scale; “1”=Extremely Unimportant, “5”=Extremely Important;
a:
b:

Rank in order of importance. “1” = most importance, “7” = least importance.
Rank in order of importance. “1” = most importance, “27” = least importance.
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As discussed in Chapter 3, the focus of tourism curricula was ranked by the frequency of
subjects in each category of core area. According to the Education Survey, respondents
provided their views on the importance of each category, which are presented by the mean
score. The higher the mean score of one core area, the more important this core area was
perceived to be.
First, tourism academic providers considered the category of Marketing as the most important.
Thus, there is a big difference in the importance of core study areas of Marketing between
tourism academics’ views (See Table 4-4) and the current tourism curriculum (See Table 3-3).
Further comparison will be discussed in Chapter 5. Secondly, Tourism Theory was ranked as
the second most important category. Furthermore, the top three most important subjects are all
in this category. Thirdly, some subjects in the category of Tourism Management such as
Human Resource Management in the Tourism and Hospitality Industry, Risk, Crisis and
Disaster Management, and Tourism and Hospitality Law., are all considered to be important
by tourism educators. Further discussion will be presented in Chapter 5. Fourthly, the
category of Research Skills Study was considered to be the third most important, while, the
category of Employment Skills Study was considered to be the least important. Further
attempts to identify the differences in the ratings of the seven categories among tourism
curriculum norm, tourism academics’ views and industry practitioners’ view will be presented
in Chapter 5.
In addition, the education participants were asked to provide some subjects which were
important but which were not provided in the survey list. Some examples of suggested
subjects are: Volunteer Tourism, Psychology of Tourism, Occupational Health and Safety,
Tourism and Diverse Populations, Cross Cultural Communication and Project Management.

4.2.6 Summary of Part I
Part I of this chapter has presented the main findings from the Education Survey, identifying
tourism academic providers’ views on the value of tertiary degrees for tourism, the merits of
skills and abilities needed to work in the tourism sector, and the merits of various subjects
taught at university. A summary of the results is shown in Figure 4-5.

84

Chapter 4: Results

This part has discussed the respondents’ rate of response to the Education Survey, and
identified the respondents’ profiles, such as their academic position, student types and highest
level of educational qualification. The majority of the respondents in the Education Survey
agreed that a tourism degree is beneficial for managing a tourism business; and more than half
agreed that the tourism undergraduate curriculum is relevant to the tourism industry’s needs.
Tourism academics’ views on the merits of skills and abilities have been briefly presented in
Figure 4-5. The top three important skills and abilities are Oral Communication, Critical
Thinking and Written Communication; while the three skills and abilities rated as the least
important include Legal Understanding, Events Management Skills and Academic Grades.
Tourism academics highly value strategic skills, while they appear to rate operational skills as
less important. “How to think” skills also have higher priority than “How to do” skills.
Tourism academics’ views on the merits of subjects were also investigated. The top three
important subjects are Sustainable Tourism, International Trends and Global Issues in Tourism,
and Tourism Planning and Environment, which are all from the category of Tourism Theory.
The category of Marketing is considered as the most important area of study in terms of the
needs of the tourism industry. Compared to the category of Employment Skills Study, the
category of Research Skills Study has a higher priority in tourism courses.
The findings of this part, focussing on tourism academics’ views on the merits of skills,
abilities and subjects, have answered two research questions. These findings will be used to
do a comparison with the results of the Industry Survey. Further discussion on the comparison
will be presented in Chapter 5, Discussion and Conclusion.
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Figure 4-5: A summary of the results of the Education Survey

Perception on
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(By Industry)

Industry
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Industry
Survey

Tourism
Industry
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Gap?

Tourism
Academic
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Education
Survey

Education
Survey

Perception on Subjects

Perceptions on Skills

(Highly valued by Educators)

(Highly valued by Educators)

z

Marketing

z

Communication Skills

z

Tourism Theory

z

Strategic Skills

z

“How to think” skills

(e.g. sustainable, globalisation, environment)

z

Research Skills Study

z

Management.

(e.g. critical thinking)

4.3 PART II: Results of the Industry Survey

The Industry Survey was conducted to collect information about the needs and expectations of
the tourism industry in terms of important skills and abilities, and subjects. This questionnaire
survey was distributed to people employed in the tourism industry at the management level. A
total of 200 completed questionnaires were analysed.
This chapter discusses the response rate of the Industry Survey, summarises the respondents’
profiles, and presents the tourism industry practitioners’ views on the value of tourism degrees,
on the merits of skills and abilities, and on the merits of various subjects taught at university.
Importance-performance analysis was used. The following sections present the results.
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4.3.1 Response rate of the Industry Survey
When the Industry Survey closed in October 2007, 216 questionnaires were returned.
However, 14 (6.5%) of the questionnaires were excluded from the data analysis because only
the first section (four questions) was answered: no further information on the attitudes
towards tourism education and curriculum were indicated, and no needs and expectations of
the tourism industry in regard to skills, abilities and knowledge of human resource were
addressed. Additionally, two (0.9%) respondents who had not completed the questionnaire
appropriately were excluded. Finally, the data analysis of this study was based on the
remaining 200 useable questionnaire surveys. Table 4-5 presents the distributed number of
each collection and the total number of usable responses.
As indicated in Chapter 3, Methodology, the absence of an adequate database of tourism
managers in Australia caused difficulties obtaining a random sample. It was not possible to
calculate an exact response rate for the Industry Survey for several reasons. First, it was
difficult for the researcher to know exactly how many people completed the survey from the
online newsletters. The newsletters were distributed by their owner organisations or
associations, and no exact distribution numbers were provided to the researcher. It was also
not possible to determine whether the returned responses were from the survey link in an email or from the survey link on a webpage. Secondly, it was difficult to know exactly how
many e-mails were forwarded by some of the more enthusiastic participants. The researcher
received a few e-mails from some participants saying that they had forwarded the Industry
Survey to their colleagues or related managers. For example, a participant replied to the
researcher that she had not only completed the survey, but also “sent it onto the tourism
managers in the region”. However, the researcher was not informed of all the forwarded emails. Thus the exact number of the e-mails forwarded by some participants was not known.
Even though the exact response rate of the Industry Survey could not be determined, an
estimated response rate could be calculated by using the smallest number of the distribution,
which was 1042 surveys via e-mails. According to Table 4-5, the response rate of the Industry
Survey should not exceed 19.19%, which is lower than the response rate of the Education
Survey at 29.4%.
Table 4-5: Response rate of the Industry Survey
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Distribution

Distributed
Number

1

The email address lists are
provided by THE-ICE and NTA.
Most are CEOs and General
Managers.

Survey link in
an email

27

2

A Google search of email
addresses.

Survey link in
an email

1015

3

Online newsletters (STCRC etc.)

Survey link on
a webpage

Unknown

4

Forwarded email to others from
some enthusiastic participators.

Survey link in
an email

Unknown

Ways of Sample Collection

Returned
Usable
Number

200

Response Rate <19.19%
(Note: THE-ICE: International Centre of Excellence in Tourism and Hospitality Education;
NTA: National Tourism Association; STCRC: The Sustainable Tourism Cooperative Research Centre)

4.3.2 Respondents’ profiles
The following sections reveal findings about the characteristics of the Industry Survey
respondents. The findings include respondents’ employing sectors, years of work experience
in the tourism industry, job types, and highest education levels.
Respondents’ employing sectors
In the Industry Survey, each participant was asked to indicate their employing sector in the
tourism industry. Figure 4-6 illustrates the percentage of respondents employed by each
tourism sector.
Figure 4-6 shows more than one-third of the respondents were employed in the Government
and Non-government Tourism Organisation sector, which had the largest number of
respondents (36.5%). The “Other” category had the second largest number (15.5%) of
respondants. As defined in Chapter 3, the “Other” tourism sector includes clubs, museums,
theme parks, and information centres, and comprises all tourism sectors except the six tourism
sectors which were listed in the questionnaire (Transportation, Accommodation, Travel
Agency & Tour Operator, Café & Beverage, MICE, and Government & Non-government
Tourism Organisations). Given the large number of respondents in the “Other” category, it
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was apparent that the list in the questionnaire, which was adapted from the Australian & New
Zealand Standard Industrial Classification, ABS data (ABS, 2006 c), and Hall’s (2002) and
Ayres’s (2006) studies (explained in Chapter 3), did not easily relate to respondents’
perceptions of their employing industry.
Figure 4-6: Percentage of respondents by employing sector

TRSP=Transportation Sector, ACCM=Accommodation Sector, TATO= Travel Agency & Tour Operator Services Sector,
CRFB=Café & Restaurant/Food & Beverage Setor, MICE=Meeting, Incentive, Conferrence and Events Sector,
G&NG=Government & Non-government Tourism Organisation Sector.
(*: 1, 2, 3…7 refer to the ranking of respondents’ number in the tourism sectors.)

Respondents’ years of work experience in the tourism industry
Figure 4-7 indicates the years of work experience in the tourism industry of the respondents in
the Industry Survey. Nearly two-thirds of respondents (60.5%) had been employed in the
tourism industry for more than 10 years. Over one-third of respondents (39%) had work
experience in the tourism industry of less than 10 years, and only 17% of respondents had less
than five years work experience.
Figure 4-7: Respondents’ work experience years (Industry Survey)

Respondents’ types of jobs
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Even though difficulty existed in obtaining a database of tourism managers, this study
received 200 responses from those of management level in the tourism industry in Australia.
About 40% of the respondents held senior-level positions, including CEOs/EOs, Shadow
Ministers, presidents, owners, General Managers, Group Managers, and Directors. About 60%
held junior-level positions, including all sorts of managers (HR, Sales & Marketing, Business
Development, Operation, Facility, Project, MICE, Media& Communication Managers etc.),
Assistant Managers and Coordinators.
Respondents’ highest education level
First, more than half (54% ) (Figure 4-8) of the respondents had obtained higher education
degrees, but 12% of the respondents had only secondary education as their highest education
level. Secondly, the percentage of higher education graduates in Tourism/Hospitality majors
(12.5%) was lower than those graduating from other degrees (41.5% ) (Figure 4.8). Only one
participant (0.5%) held a PhD degree, but not in Tourism/Hospitality. Thirdly, as a whole, the
number of Tourism/Hospitality graduates was one-third (31%) of all the respondents. Over
half of the Tourism/Hospitality graduates were diploma and certificate graduates. This
indicates the greater popularity of diploma and certificate couses in the tourism industry.
Further discussion will be presented in Chapter 5.
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Figure 4-8: Respondents’ highest education level (Industry Survey)
105%
90%
75%
60%
45%
30%
15%
0%

Secondary
Certificate
Education

Diploma

Bachelor
Degree

Masters
Degree

PhD

Total

Total

12.0%

13.5%

20.5%

45.0%

8.5%

0.5%

100.0%

Non-T/H qualification

12.0%

7.0%

8.5%

33.0%

8.0%

0.5%

69.0%

Tourism/Hospitality

0.0%

6.5%

12.0%

12.0%

0.5%

0.0%

31.0%

1

: 54% had higher education degrees = Bachelor 45% + Masters 8.5% + PhD 0.5%.

2

: Higher education graduates in Tourism/Hospitality majors (12.5% = Bachelor 12% + Masters 0.5%) < those graduating
from other degrees (41.5% = Bachelor 33% + Masters 8% + PhD 0.5%).

It should be noted that the respondents in this study appear to have relatively high levels of
education and may not be representative of the entire tourism manager population. Firstly,
most of the e-mail addresses of the tourism managers were collected from the internet, which
means that the sample may have been skewed towards those who were from large, reputable
or widely known tourism companies and organisations. Secondly, all the questionnaires were
sent out electronically or on webpages/newsletters requiring computer literacy, which means
that the sample may have been skewed towards those who have a higher education level.
Summary of the respondents’ profiles
In summary, the responses to the Industry Survey indicate that the sample of this study has
several distinctive characteristics: firstly, over half of respondents had more than 10 years
work experience in the tourism industry; second, all of them were at the management level in
the tourism industry; and third, more than half of the respondents had obtained higher
education, although there was a relatively low percentage of Tourism/Hospitality degree
graduates. Over half of the Tourism/Hospitality graduates were diploma and certificate
graduates.
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4.3.3 Respondents’ views on the tourism degree and curriculum
The percentage of tourism graduates in the tourism industry
In the Industry Survey, the participants were asked to indicate the percentage of tourism
graduates in their companies/organisations. Table 4-6 shows that more than half (56%) of
these companies employed less than 20% of employees who were tourism graduates. The low
employment rate of tourism graduates in the tourism industry reflects the attitudes of the
tourism industry on tourism education. Further discussion will be presented in Chapter 5.
Table 4-6: Percentage of tourism graduates employed in the tourism industry
Percentage of tourism graduates
Total responses

< 20%

20-40%

41-60%

61-80%

> 80%

N/A

Total

56.0%

17.5%

7.5%

5.0%

5.5%

8.5%

100.0%

The participants were then asked to indicate their attitudes towards two statements about
tourism degrees and tourism curriculum. The results of these two questions are presented in
two tables below.
The benefit of a tourism degree
The findings of the respondents’ attitudes towards the statement that “a tourism degree is
beneficial for managing a tourism business” are presented in Table 4-7.
As detailed in Table 4-7, more than half (56.5%) of the respondents agreed or strongly agreed
that a tourism degree is beneficial for managing a tourism business. However, a large
proportion (15%) did not agree. Further analysis examined the relationship between the
attitudes and the educational qualifications of the respondents. It was found that the
respondents who chose “strongly disagree”, “disagree” and “N/A” (total 16%) had no higher
education degree (Bachelor, Masters or PhD) in Tourism/ Hospitality. Among the seven
respondents who chose “strongly disagree”, two had their highest educational qualification in
Secondary Education, one in Certificate of Tourism/Hospitality, two in Diploma of
Tourism/Hospitality, one in Bachelor of Others, and one in Masters of Others. On the other
hand, among the 25 respondents who had their higher education degree in Tourism/Hospitality,
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one chose “Neutral”, 17 chose “Agree”, and seven chose “Strongly Agree”.
Table 4-7: Respondents’ attitudes (Industry Survey) towards statement 1: “a tourism degree is beneficial
for managing a tourism business”
Statement: A tourism degree is beneficial for managing a tourism business.
Strongly Disagree

Disagree

Neutral

Agree

Strongly Agree

N/A

7

23

55

93

20

2

15.0%

27.5%

56.5%

1.0%

*: All the respondents who chose “Strongly Disagree”, “Disagree” and “N/A” had no higher education degree in T/H. Among
the 25 respondents who had their higher education degree in T/H, 1 chose “Neutral”, 17 chose “Agree”, and 7 chose
“Strongly Agree”.

The usefulness of tourism curriculum
The findings of the respondents’ attitudes towards the statement that “the curriculum of an
undergraduate tourism degree is relevant to the tourism industry’s needs” are presented in
Table 4-8. The findings indicate that over half (52%) of the respondents agreed or strongly
agreed that the tourism undergraduate curriculum is relevant to tourism industry needs.
However, 9.5% of the respondents did not agree. Further examination of the relationship
between the attitudes and the educational qualifications of the respondents shows that the
respondents who chose “strongly disagree”, “disagree” and “N/A” (total 13%) had no higher
education degree in Tourism/Hospitality. Among the three respondents who chose “Strongly
Disagree”, one had the highest educational qualification in Secondary Education, one in
Diploma of Tourism/Hospitality, and one in Masters of Others. In contrast, all respondents
who had higher education degrees in Tourism/Hospitality chose “Neutral”, “Agree”, and
“Strongly Agree”, believing that the tourism undergraduate curriculum is relevant to the
tourism industry’s needs.
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Table 4-8: Respondents’ attitudes (Industry Survey) on statement 2: “The curriculum of an undergraduate
tourism degree is relevant to the tourism industry’s needs”

Statement: The curriculum of an undergraduate tourism degree is relevant to the tourism industry’s needs.
Strongly Disagree

Disagree

Neutral

Agree

Strongly Agree

N/A

3

16

70

93

11

7*

9.5%

35%

52%

3.5%

*: Among the 25 respondents who had their higher education degree in T/H, 9 chose “Neutral”, 14 chose “Agree”, and 2
chose “Strongly Agree”. All the respondents who chose “Strongly Disagree”, “Disagree” and “N/A” had no higher education
degree in T/H.

In summary, the respondents who chose “Strongly Disagree”, “Disagree”, and “N/A” on the
two statements had no higher education degree in Tourism/Hospitality. The respondents who
had higher education degrees in Tourism/Hospitality did not provide negative responses (all
chose “Neutral”, “Agree” and “” Strongly Agree”), indicating that tourism higher education
was considered satisfactory by tourism higher education graduates.

Comparison of attitudes between senior and junior management
Further analysis was conducted to compare the attitudes on tourism degrees and curriculum
between senior and junior mangers. A cross-tabulation was conducted. Chi-Square tests were
used to test whether there were significant differences in attitudes across industry profiles.
Table 4-9 was generated from the cross-tabulation, while the results of the Chi-Square tests
are provided in the following paragraphs.
Concerning the first statement about the benefit of a tourism degree, the result of the ChiSquare test revealed that there was a statistically significant difference (p= 0.016) between
senior and junior management. Table 4-9 demonstrates more than half (60% & 54.17%) of
senior and junior managers agreed that a tourism degree is beneficial for managing a tourism
business. However, it is obvious that the disagreement provided by junior managers is much
higher than at the senior level. This indicates that senior managers had more positive attitudes
and agreed that a tourism degree is beneficial for managing a tourism business.
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Concerning the second statement about the usefulness of tourism curriculum, the results of the
Chi-Square test revealed that there was a statistically significant difference (p= 0.037)
between senior and junior management. Table 4-9 indicates that more than half (62.5 %) of
senior managers hold an opinion that the tourism curriculum is relevant to the tourism
industry’s needs; less than half (45%) of junior managers, however, agreed. In short, senior
tourism managers were more satisfied with tourism degrees and tourism curriculum.
Table 4-9: Comparison of attitudes between senior and junior management

Statements
1. A tourism degree
is beneficial for
managing a tourism
business.

2. The curriculum
of an undergraduate
tourism degree is
relevant to the
tourism industry’s
needs.
a

ChiSquare
test

Attitudes

Industry
Profile

Disagree

Neutral

Agree

N/A

Senior
manager a

Frequency

5

27

48

0

Percentage

6.25%

33.75%

60.00%

0.00%

Junior
manager b

Frequency

25

28

65

2

Percentage

20.83%

23.33%

54.17%

1.67%

Senior
manager a

Frequency

3

24

50

3

Percentage

3.75%

30.00%

62.50%

3.75%

Junior
manager b

Frequency

16

46

54

4

Percentage

13.33%

38.33%

45.00%

3.33%

0.016

0.037

: Senior managers: n = 80; b: Junior managers: n = 120

4.3.4 Importance-performance analysis (IPA) of skills and abilities
In the Industry Survey, the participants were asked to provide their views on the merit of skills
and abilities needed to work in the tourism sector.
The important skills and abilities in the tourism industry
The participants (tourism managers) were asked to rate the level of importance of 27
attributes (skills and abilities) on a 1-5 five-item Likert Scale questionnaire: “1” = Extremely
Unimportant, “2” = Unimportant, “3” = Neutral, “4” = Important and “5” = Extremely
Important. As explained in Chapter 3, this list of 27 attributes was developed from the generic
skills of Australian universities and specific graduate attributes of tourism degree programs in
THE-ICE institutions. The mean scores of the perceptions on each attribute by tourism
managers are presented in Table 4-10. The results indicate the importance attributed to skills
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and abilities by tourism managers ranged from 3.18 to 4.86, with 4.26 as the mean value.
First, according to the tourism managers’ perceptions, the top three important attributes are
Oral Communication, Relationship Management Skills and Work Ethics in the tourism
industry. The three attributes ranked as the least important include Research Skills, Legal
Understanding, and Academic Grades. A comparison of attributes’ importance rating between
managers’ and educators’ will be presented in Chapter 5. As with the tourism academics’
views, the attribute perceived as the most important is Oral Communication, while the
attribute perceived as the least important is Academic Grades.
Secondly, tourism industry professionals highly value operational skills, such as Work Ethics
(no. 3), Customer Service Skills (no. 4), Adaptability at Work (no. 6), and Attention to Detail
(no. 8). Tourism practitioners, however, appear to rate strategic skills as less important, such
as Decision Making (no. 12), Management Skills (no. 14), and Leadership Ability (no. 17).
Thirdly, “How to do” skills such as Customer Service Skills (no. 4), have higher priority than
“How to think” skills such as Critical Thinking (no. 21). Further comparison to the views of
the tourism academics will be discussed in Chapter 5, Discussion and Conclusion.
In addition, the Industry Survey also asked participants to provide OTHER skills and abilities
that they considered important for the tourism industry but which were not shown in the
survey list. The responses to this question are summarised below:
z Some Attributes for Business Purposes, such as Partnership Building, Government and
Local Shires Relationship, Business Focus based on client needs etc;
z Some General Skills, such as Public Speaking, Foreign Language, Stress Management
etc;
z Some Personality and Background Attributes, such as Enthusiasm, High Emotional
Intelligence (EI), Etiquette and Cultural Differences, Life and Travel Experience etc.
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The performance of skills and abilities of employees/co-workers
Participants were asked to rate their level of satisfaction with their employees’/co-worker’
skills and abilities using another 1-5 Likert Scale questionnaire: “1” = Extremely Dissatisfied,
“2” = Dissatisfied, “3” = Neutral, “4” = Satisfied and “5” = Extremely Satisfied. The mean
score of perceptions towards each attribute are presented in Table 4-10. The results indicate
the performance (satisfaction) attributed to skills and abilities by tourism managers ranged
from 3.41 to 4.15, with 3.88 as the mean value.
According to the tourism managers’ perceptions, the top three satisfactory attributes relating
to their employees’/co-workers’ skills and abilities are Customer Service Skills, Confidence
and Work Ethics. The three attributes rated as the least satisfactory include Academic Grades,
Research Skills and Legal Understanding. The attribute perceived as the most satisfactory is
Customer Service Skills, while the attribute perceived as the least satisfactory is Legal
Understanding.
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Table: 4-10: Tourism managers’ views on skills and abilities
Graduate attributes:
Skills and Abilities

Importance b

Performance c

T - test
Mean

Sig.

Mean

Ranka

Mean

Ranka

Oral Communication

4.86

1

4.07

6

0.80

13.043

0.000

Relationship Management Skills

4.67

2

3.89

13

0.78

11.407

0.000

Work Ethics

4.61

3

4.121

3

0.49

6.731

0.000

Customer Service Skills

4.59

4

4.15

1

0.45

5.852

0.000

Team Working Skills

4.57

5

4.09

5

0.48

6.583

0.000

Adaptability at Work

4.52

6

4.03

7

0.49

6.968

0.000

Written Communication

4.51

7

3.86

16

0.65

8.291

0.000

Attention to Detail

4.49

8

3.89

13

0.60

8.023

0.000

Confidence

4.41

9

4.122

2

0.29

4.387

0.000

Problem Solving Skills

4.41

9

3.87

15

0.54

8.015

0.000

Organisational Ability

4.40

11

3.97

8

0.43

5.925

0.000

Decision Making

4.38

12

3.77

20

0.61

8.452

0.000

Negotiation Skills

4.36

13

3.74

22

0.63

8.552

0.000

Management Skills

4.31

14

3.77

20

0.55

7.704

0.000

Practical Skills

4.31

14

3.93

10

0.38

4.905

0.000

Industry Knowledge

4.30

16

4.1

4

0.20

2.678

0.008

Leadership Ability

4.26

17

3.79

19

0.47

6.372

0.000

Marketing and Sales Skills

4.26

17

3.82

18

0.44

5.614

0.000

Networking Ability

4.26

19

3.93

10

0.33

4.052

0.000

Computer Skills

4.22

20

3.95

9

0.27

3.852

0.000

Critical Thinking

4.18

21

3.71

24

0.47

5.896

0.000

Creativity

4.10

22

3.73

23

0.37

4.71

0.000

Events Management Skills

3.85

23

3.85

17

-0.01

-0.061

0.951

Relevant Work Experience

3.84

24

3.90

12

-0.06

-0.725

0.469

Research Skills

3.72

25

3.60

26

0.11

1.313

0.190

Legal Understanding

3.54

26

3.41

27

0.14

1.653

0.099

Academic Grades

3.18

27

3.62

25

-0.44

-5.166

0.000

The Total Average Score

4.26

Difference

3.88

T value

(2-tailed)

0.387

a

: Rank in order of importance: “1” = highest mean score, “27” = lowest mean score.

b

: Level of importance: 1-5 scale; “1” = Extremely Unimportant,.., “5” = Extremely Important.

c

: Level of performance (satisfaction): 1-5 scale; “1” = Extremely Dissatisfied,.., “5” = Extremely Satisfied.
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Gaps between the importance and performance level of skills and abilities
T-tests in Table 4-10 indicate statistically significant importance-performance gaps (Sig.
=0.000) in 23 attributes out of a total of 27. No significant importance- performance gaps
were recorded for Research Skills, Legal Understanding, Events Management Skills, and
Relevant Work Experience (Sig.>0.05). Table 4.10 illustrates that the importance of attributes
with a t-value > 0 exceeds their performance ratings, (e.g. Oral Communication). In other
words, according to respondents, tourism employees/co-workers do not perform as well as
expected. In contrast, the importance of skills and abilities with a t-value < 0 is lower than
their performance (e.g. Academic Grades). A visual summary of the importance- performance
of the skills and abilities in the tourism industry is illustrated in Figure 4-9, presenting the
differences between the importance level and performance level on each attribute. In summary,
an overall evaluation of the skills and abilities in the tourism industry shows that the mean
score of the importance (mean = 4.26) is higher than the performance (mean = 3.88), which
indicates skills and abilities are not at a level reflective of the importance assigned to them by
respondents.

5. 0
4. 0
3. 0
2. 0
Level of importance

Level of performance
27. Work Ethics

26. Academic Grades

25. Relevant Work Experience

24. Attention to Detail

23. Networking Ability

22. Customer Service Skills

21. Industry Knowledge

20. Organisational Ability

19. Events Management Skills

18. Marketing and Sales Skills

17. Legal Understanding

16. Problem Solving Skills

15. Computer Skills

14. Practical Skills

13. Negotiation Skills

12. Decision-making

11. Critical Thinking

10. Creativity

09. Research Skills

08. Team Working Skills

07. Confidence

06. Adaptability at Work

05. Relationship Management Skills

04. Management Skills

03. Leadership Ability

02. Written Communication

1. 0

01.Oral Communication

Level of importance/ performance

Figure 4-9: The importance and performance level of skills and abilities

Skills and Abilitie s

* Data from Table 4.10, presenting the mean scores of the level of importance and performance.
1

: Level of importance: 1-5 scale; “1” = Extremely Unimportant,.., “5” = Extremely Important.

2

: Level of performance (satisfaction): 1-5 scale; “1” = Extremely Dissatisfied,.., “5” = Extremely Satisfied.
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Importance-performance analysis (IPA) of skills and abilities

In the last section, IPA was used to present the gaps between the importance and performance
level of each attribute (See Figure 4-9). It was shown that the importance level is generally
higher than the performance level of skills and abilities. In this section, an importanceperformance matrix was used to present the overall positions of skills and abilities in relation
to mean importance and performance. The results of tourism managers’ perceptions towards
the 27 attributes are plotted graphically on a two-dimensional grid, which consists of vertical
and horizontal axes scaling the mean values of the importance and performance scores (See
Figure 4-10). After plotting each attribute on an importance-performance space, the resulting
space was divided into four quadrants, “A” = “Concentrate Here”, “B” = “Keep up the Good
Work”, “C” = “Low Priority”, “D” = “Possible Overkill”. As indicated in Chapter 3, the cross
that separates the quadrants represents the mean importance (= 4.26, horizontal axis) and the
mean performance (= 3.88, vertical axis). This traditional importance-performance matrix
assists in a quick and efficient interpretation of the results.
Figure 4-10: Skills and abilities in the IPA matrix: Cross (3.88, 4.26)
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Note: “●” = Generic skills in universities; “△” = Taught/discipline-specific attributes in tourism programs.
Level of importance: 1-5 scale; “1” = Extremely Unimportant, “2” = Unimportant, “3” = Neutral, “4” = Important and “5” =
Extremely Important.
Level of performance (satisfaction): 1-5 scale; “1” = Extremely Dissatisfied, “2” = Dissatisfied, “3” = Neutral, “4” =
Satisfied and “5” = Extremely Satisfied.

Note: Aiming for more clarity and focus in the graph, the scale in Figure 4.10 is from 3 (“Neutral”) to 5 (“Extremely
Important”/“Extremely Satisfied”), also because all attributes are in this area (O’Neill and Palmer, 2004).

Quadrant “A” - Concentrate here: Quadrant A reflects the fact that certain attributes have
not been developed as well as they should, considering the importance placed on them. For
example, the respondents felt that Negotiation Skills (Attribute 13) are very important, but
that there is low satisfaction in terms of performance. Five skills and abilities are plotted in
this quadrant: Written Communication (Attribute 2), Problem Solving Skills (Attribute 16),
Decision Making skills (Attribute 12), Negotiation Skills (Attribute 13) and Management
Skills (Attribute 4). It should be noted that all attributes in quadrant “A” in Figure 4-10 are
generic attributes across universities.
Quadrant “B” – Keep up the good work: Quadrant B shows that the performance levels for
certain attributes are well above the average importance level they were given by the
respondents. For example, the respondents were pleased by their employees’/co-workers’ Oral
Communication Skills (Attribute 1) and Work Ethics (Attribute 27). Nearly half (11 of 27) of
all the skills and abilities are in this quadrant, which indicates overall satisfaction about
employees’/co-workers’ skills and abilities in the tourism industry. According to Figure 4.10,
more than half (6 of 11) of skills and abilities in quadrant “B” are discipline-specific attributes.
Quadrant “C” – Low priority: Quadrant C is where a great deal of improvement effort on
the attributes is required. At the high end of the quadrant are Leadership Ability (Attribute 3)
and Marketing and Sales Skills (Attribute 18), which are well-below the average performance
level, even though these attributes are deemed to be important. However, Academic Grades
(Attribute 26), Legal Understanding (Attribute 17) and Research Skills (Attribute 9), which
are in the same quadrant, would be deemed to have lower priority because of both lower
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importance and lower performance levels attributed to these attributes by the respondents.
Two discipline-specific attributes, Marketing and Sales Skills (Attribute 18) and Events
Management Skills (Attribute 19), are in quadrant “C” in Figure 4-10.
Quadrant “D” – Possible Overkill: Quadrant D reflects the fact that certain attributes are
very strong, but deemed relatively unimportant by the respondents. For example, Relevant
Work Experience (Attribute 25) was judged to be stronger than the average performance level,
but the respondents attached relatively little importance to this attribute. At the high end of the
quadrant are Computer Skills (Attribute 15) and Networking Ability (Attribute 23), which are
well-above the performance level, but a little bit below the average importance level. Only
one discipline-specific attribute, namely Relevant Work Experience (Attribute 25), is in
Quadrant “D” in Figure 4-10.
Comparison of perceptions on skills between senior and junior management

Table 4-11 presented a comparison of respective views on skill and abilities between senior
and junior tourism mangers. It is interesting to note there is no considerable variance between
senior and junior management because the results of a t-test revealed that there were no
statistically significant differences. The differences between the views of senior and junior
managers are mainly on several skills and abilities presented as below.
First, senior managers place a higher value on Practical Skills than junior managers do.
However, junior managers place a higher value on Industry Knowledge than senior managers
do. Secondly, it is unsurprising to find senior managers consider the attribute of Leadership
Ability as important, while junior managers consider the attributes of Networking Ability and
Negotiation Skills as more important. Further discussion will be presented in Chapter 5.
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Table 4-11: Perceptions on skills compared between senior and junior management (n=200)
View of Senior

Skills and Abilities

View of Junior

Difference
of
Rank

T-test
T value

Oral Communication

4.83

1

4.89

1

0

-0.876

Sig.
(2- tailed)
0.383

Relationship Management Skills

4.64

2

4.69

2

0

-0.672

0.503

Mean

b

Rank

a

Mean

b

Rank

a

Customer Service Skills

4.54

3

4.63

4

-1

-1.014

0.312

Team Working Skills

4.53

4

4.6

5

-1

-0.753

0.453

Work Ethics

4.52

5

4.67

3

2

-1.648

0.102

Adaptability at Work

4.48

6

4.54

7

-1

-0.643

0.521

Written Communication

4.43

7

4.56

6

1

-1.351

0.178

Attention to Detail

4.43

7

4.53

8

-1

-1.187

0.237

Problem Solving Skills

4.39

9

4.43

9

0

-0.397

0.692

Confidence

4.38

10

4.43

9

1

-0.629

0.530

Organisational Ability

4.38

10

4.42

11

-1

-0.451

0.653

Decision Making

4.37

12

4.39

13

-1

-0.198

0.844

Practical Skills

4.35

13

4.29

17

-4

0.565

0.573

Management Skills

4.31

14

4.32

15

-1

-0.047

0.962

Negotiation Skills

4.29

15

4.42

11

4

-1.343

0.181

Leadership Ability

4.26

16

4.26

20

-4

-0.042

0.967

Marketing and Sales Skills

4.22

17

4.29

17

0

-0.686

0.493

Critical Thinking

4.19

18

4.18

21

-3

0.185

0.854

Industry Knowledge

4.18

19

4.38

14

5

-1.792

0.075

Networking Ability

4.17

20

4.32

15

5

-1.380

0.169

Computer Skills

4.14

21

4.28

19

2

-1.527

0.129

Creativity

4.08

22

4.11

22

0

-0.341

0.734

Events Management Skills

3.78

23

3.89

24

-1

-0.952

0.342

Relevant Work Experience

3.71

24

3.92

23

1

-1.707

0.090

Research Skills

3.58

25

3.81

25

0

-1.784

0.076

Legal Understanding

3.48

26

3.58

26

0

-0.924

0.357

Academic Grades

3.14

27

3.2

27

0

-0.462

0.645

a

: Rank in order of importance: “1” = highest mean score, “27” = lowest mean score.

b

: Level of importance: 1-5 scale; “1” = Extremely Unimportant,.., “5” = Extremely Important.
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4.3.5 Tourism practitioners’ views on subject areas
In the Industry Survey, the participants were asked to indicate their perspectives towards the
importance of subjects. The participants were asked to rate the level of importance of 34
leading subjects on a 1-5 five-item Likert Scale question: “1” = Extremely Unimportant, “2”
= Unimportant, “3” = Neutral, “4” = Important and “5” = Extremely Important. As mentioned
previously, these 34 leading subjects were developed based on content analysis of the tourism
courses. The mean scores of the managers’ perspectives and the importance rating of each
subject are presented in Table 4-12. The results indicate the importance attributed to 34
subjects by tourism managers ranged from 2.99 to 4.23, with 3.69 as the mean value.
The subject perceived as the most important is Principles of Marketing, while the subject
perceived as the least important is Gaming and Club Management. According to tourism
managers’ perspectives, the top three important subjects on the list are Principles of
Marketing, Tourism and Hospitality Marketing, and Principles of Management. It is noted that
the first two important subjects are both from the Marketing core area of study. The three
subjects rated as the least important include Business Law, Information Science for Business,
and Gaming and Club Management. A comparison of perspectives on the importance rating of
subjects between industry and educators will be discussed in Chapter 5.
In this section, the importance rating of seven core areas was ranked by the mean score of
each core area provided by the respondents in the Industry Survey. The higher the mean score
of one core area, the more important this core area was perceived to be. Table 4-12 indicates
that tourism managers considered the category of Marketing as the most important area of
study in terms of their needs in tourism employment. Furthermore, the top two important
subjects, Principles of Marketing and Tourism and Hospitality Marketing are both from this
category (See Table 4-12). The category of Accounting, Finance and Economics is considered
as the second important area. This is very different to the rating of the curriculum norm and
the educators’ perspectives. The recognition of the importance of this core area reflects the
business needs of the tourism industry.
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Table 4-12: Tourism managers’ views on subjects
Core Areas
of Study
Marketing
Accounting/
Finance/
Economics
Employment
Skills Study

Tourism
Theory

Business
Management

Tourism
Management

Research
Skills Study

Mean*

Ra

4.17

1

3.82
3.81

3.75

3.63

3.6

3.57

2
3

4

5

6

7

Mean*

Rb

Principles of Marketing

4.23

1

T&H Marketing

4.11

2

Accounting/Finance/Economics for T&H

3.84

11

Accounting/Finance/Economics for Business

3.79

14

Subject Area (After grouping)

Employment Skills

3.81

13

Tourism Planning and Environment

3.91

6

Sustainable Tourism

3.89

8

International Trends and Global Issues in Tourism

3.85

9

Introduction of Tourism

3.78

15

Tourism, Culture and Society

3.68

19

Special Interest Tourism

3.6

24

Festivals and Special Events

3.55

27

Principles of Management

4.05

3

Human Resource Management

3.85

10

Organisation Behaviour

3.82

12

Business Law

3.26

32

Information Science for Business

3.19

33

Strategic T&H Management

3.91

4

Risk, Crisis and Disaster Management

3.91

4

Tourism Planning and Development

3.89

7

Event Management

3.74

16

Tourism Enterprise Management

3.7

17

HR Management in the T&H Industry

3.69

18

Entrepreneurship in T&H Industry

3.67

20

Conventions, Meetings& Exhibitions Management

3.66

21

Economic Analysis for T&H

3.65

22

Information Systems for Services Industries

3.58

25

Tourism & Hospitality Law

3.57

26

Services Management

3.53

28

Hotel Management Operations

3.3

30

Food and Beverage Management

3.28

31

Gaming and Club Management

2.99

34

Business Research Skills

3.63

23

T&H Research and Analysis

3.51

29

*: Mean score , level of importance: 1-5 scale; “1”=Extremely Unimportant, “5”=Extremely Important;
a:
b:

Rank in order of importance. “1” = most importance, “7” = least importance.
Rank in order of importance. “1” = most importance, “27” = least importance.
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Thirdly, the category of Employment Skills Study was considered to be the third most
important area by tourism managers, while the category of Research Skills Study was
considered to be the least important one in the seven core areas. Fourthly, the category of
Tourism Management was given a lower importance position by tourism managers. However,
some subjects in this core area, such as Strategic Tourism & Hospitality Management, and
Risk, Crisis and Disaster Management, were considered to be very important in tourism
curriculum design. Further discussion attempts to identify the differences in the ratings of the
seven core areas between the tourism curriculum norm, the educators’ perspectives and the
tourism industry’s needs will be presented in Chapter 5.
In addition, tourism managers were asked to provide some subjects that they considered
important but which were not provided in the survey list. Some examples of suggested
subjects included Online Marketing, Tourism Sector Career Roles, Working with Volunteers,
Second Languages, Work Ethics - integrity in business, and Public Relations Management.
Some suggested the subjects should be more detailed, such as including International
Marketing (distribution system), Global Tourism Distribution Channels, Conflict Resolution,
State Event Promotions, and Responsible Service. Furthermore, some respondents gave
comments about the subjects; one example being that “University degrees do not develop the
hands on skills that new entry candidates into tourism need and are turning out graduates who
are not prepared to take on the operative level jobs until they have developed the on the job
experience”. Further discussion will be detailed in Chapter 5.
Comparison of views on subjects between senior and junior management
Table 4-13 presents a comparison of the respective views on various subjects between senior
and junior tourism mangers. A t-test was conducted to test whether there were significant
differences between perceptions by industry profile.
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Table 4-13: Comparison of perceptions on subjects between senior and junior management

View of Senior

Subject

Mean

b

View of Junior

Rank

a

Mean

b

Rank

a

Difference
of
Rank

T- test
T value

Sig.
(2-tailed)

Principles of Marketing

4.23

1

4.23

1

0

-0.013

0.989

Principles of Management

4.10

2

4.01

3

-1

0.856

0.394

T&H Marketing

4.03

3

4.16

2

1

-1.037

0.302

Tourism Planning and Environment

3.95

4

3.88

11

-7

0.528

0.598

Strategic T&H Management

3.92

5

3.90

6

-1

0.158

0.875

Organisation Behaviour

3.89

6

3.77

15

-9

0.897

0.371

Sustainable Tourism

3.87

7

3.90

6

1

-0.179

0.858

Human Resource Management

3.85

8

3.84

12

-4

0.113

0.910

Accounting/Finance/Economics for Business

3.84

9

3.76

16

-7

0.666

0.506

Risk, Crisis and Disaster Management

3.84

9

3.95

4

5

-0.961

0.338

International Trends and Global Issues in Tourism

3.82

11

3.88

9

2

-0.393

0.695

Entrepreneurship in T&H Industry

3.81

12

3.57

26

-14

1.726

0.087

Tourism Planning and Development

3.80

13

3.95

4

9

-1.057

0.293

Employment Skills

3.79

14

3.83

13

1

-0.376

0.708

Accounting/Finance/Economics for T&H

3.79

14

3.88

9

5

-0.647

0.518

Tourism, Culture and Society

3.67

16

3.68

21

-5

-0.069

0.945

Human Resource Management in the T&H Industry

3.66

17

3.72

19

-2

-0.406

0.686

Economic Analysis for T&H

3.66

17

3.65

24

-7

0.097

0.923

Event Management

3.64

19

3.80

14

5

-1.147

0.253

Information Systems for Services Industries

3.63

20

3.55

27

-7

0.606

0.545

Conventions, Meetings and Exhibitions Management

3.62

21

3.70

20

1

-0.536

0.593

Services Management

3.62

21

3.47

29

-8

1.063

0.290

Tourism Enterprise Management

3.61

23

3.76

16

7

-1.166

0.246

Introduction of Tourism

3.61

23

3.90

6

17

-2.253

0.026

Special Interest Tourism

3.56

25

3.64

25

0

-0.571

0.569

T&H Research and Analysis

3.53

26

3.50

28

-2

0.218

0.828

Hotel Management Operations

3.52

27

3.15

32

-5

2.391

0.018

Business Research Skills

3.50

28

3.73

18

10

-1.500

0.136

T&H Law

3.47

29

3.65

22

7

-1.265

0.208

Food and Beverage Management

3.46

30

3.16

31

-1

1.999

0.048

Festivals and Special Events

3.40

31

3.65

22

9

-1.701

0.091

Information Science for Business

3.31

32

3.11

33

-1

1.445

0.151

Business Law

3.23

33

3.28

30

3

-0.351

0.726

Gaming and Club Management

3.12

34

2.90

34

0

1.570

0.119

a

: Rank in order of importance: “1” = highest mean score, “34” = lowest mean score.

b

: Level of importance: 1-5 scale; “1” = Extremely Unimportant,.., “5” = Extremely Important.
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As Table 4-13 indicates, a common view of senior and junior managers relies on the top three
important subjects, which are Principles of Marketing, Principles of Management, and
Tourism and Hospitality Marketing. However, the results of the t-test revealed that there were
statistically significant differences in perceptions of the merit of some subjects, such as
Introduction of Tourism (p=0.026) and Hotel Management Operations (p=0.018).
Table 4-13 shows the differences of rank. First of all, the most significant gap between senior
and junior managers appears in their perceptions about the importance of subjects such as
Entrepreneurship in Tourism & Hospitality Industry and Introduction of Tourism. Senior
managers place a higher value on Entrepreneurship in Tourism & Hospitality Industry than
junior managers, while junior managers place a higher value on Introduction of Tourism than
senior managers. Secondly, senior manager consider subjects such as Accounting, Finance
and Economics for Business, Organisation Behaviour, and Services Management and
Environment as important, while junior managers consider subjects such as Research Skills,
Events, Planning and Development, and Law and Tourism Enterprise Management as
important. The gap of views between senior and junior managers indicates that it is no easy
task to understand tourism industry needs because of the diversity in perceptions across
sectors and different levels. Further discussion will be presented in Chapter 5.
4.3.6 Summary of Part II
Part II of this chapter has presented the major findings of the Industry Survey. This part has
discussed the respondents’ rate of response to the Industry Survey, and has identified the
respondents’ profiles, such as their employing sectors, years of work experience, types of jobs
and highest level of educational qualifications. Half of the respondents agreed that a tourism
degree was beneficial for managing a tourism business and that the curriculum of an
undergraduate tourism degree was relevant to the tourism industry’s needs.
Tourism managers’ perspectives on the importance and performance of skills and abilities
have been examined. The average importance level of 27 skills and abilities is higher than the
performance level. The top three important attributes are Oral Communication, Relationship
Management Skills and Work Ethics. Tourism practitioners place higher value on operational
skills and “How to do” skills, as presented in Figure 4-11.
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Figure 4-11: A summary of the results of the Industry Survey
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Perceptions on Skills
(Highly valued by Educators)

z
z

z
z
z

Marketing
Tourism Theory
(e.g. sustainable, globalisation, environment)

z
z

Research Skills Study
Management

Communication Skills
Strategic Skills
“How to think” skills
(e.g. critical thinking)

Tourism managers’ perspectives towards subjects and focus of the core areas of study were
also investigated. The top three important subjects are Principles of Marketing, Tourism and
Hospitality Marketing, and Principles of Management. The category of Marketing is
considered as the most important core area of study. The category of Employment Skills
Study is also considered to be a very important core area. The findings of this part have
answered the two research questions about what tourism subjects and what tourism skills sets
are perceived as being important by the tourism industry.
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4.4 Conclusion

The above results have provided valuable feedback on the framework developed in Chapter 3.
Part I reports results from the Education Survey, which presents the views of tourism
academics on the value of tourism degrees, and on the knowledge and skills sets needed to
work in the tourism sector. Research questions of what tourism subjects and skills sets are
perceived as being important by tourism academics have been answered. Part II reports results
from the Industry Survey, which presents the views of tourism industry professionals on the
value of tourism degrees, and on the knowledge and skills sets required. Research questions
of what tourism subjects and skills sets are perceived as being important by the tourism
industry have been answered.
The aim of this research is to ascertain whether a gap exists between what education
institutions provide in the way of tourism knowledge and skills sets, and what knowledge and
skills sets are required by the tourism industry. All the results from Part I and Part II suggest
that there is considerable variance between the respective views of industry professionals and
tourism education providers in Australia on the relative merits of various subjects and skills
sets required by the industry’s needs. A discussion of these findings and areas of further
research is provided in Chapter 5.
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Chapter 5
Discussion and Conclusion
5.1 Introduction

Chapter 4 presented the results obtained in this study by utilising some appropriate research
methods. It explored the perspectives of tourism academics towards tourism knowledge and
skills sets, and identified the knowledge and skills required by the tourism industry.
This final chapter analyses and interprets the results presented in Chapter 4. The main
findings of this study are discussed in order to answer the research aim, which is “to
investigate whether a gap exists between what education institutions provide in the way of
tourism knowledge and skills sets and what knowledge, and skill sets are required by the
tourism industry”. To achieve this aim, the following research questions were addressed:
1. What tourism skill sets are perceived as being important by:
a) the tourism industry
b) tourism academics?
2. What tourism subjects are perceived as important by:
a) the tourism industry
b) tourism academics?
Furthermore, a set of conclusions is reached with regard to curriculum design in terms of
knowledge and skills sets. Limitations of this study and recommendations for further research
are also provided.

5.2 Discussion
According to the conceptual framework developed in Chapter 3, the two research steps
completed involved content analysis of tourism curricula and survey questionnaires exploring
the respective views of industry professionals and academic providers on knowledge and
skills sets. Research question 1 was addressed by examining the Australian tourism curricula
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in terms of knowledge and skills sets as the first contribution to the knowledge of tourism
curriculum study. The preliminary research about tourism curriculum examined subject
content with a list of 34 subject areas obtained. Based on seven categories developed from the
NLG (1995) core, Tribe’s two domain model (2005) and tourism literature on tourism
education (Stuart-Hoyle, 2003; Airey, 2005), the focus of the core study areas in current
Australian tourism curricula was identified. The collation of a total of 27 skills and abilities
forms a comprehensive list of university generic skills and tourism-specific discipline
attributes needed for employment in the tourism sector. The obtained subjects and skills were
used to investigate the views of industry professionals and educators with the purpose of
addressing research questions 2 and 3. By conducting a comparison of the respective views of
industry professionals and academic providers, the research aim to identify whether there is a
gap between tourism education and industry needs can be achieved. This will now be
examined in the next section.
5.2.1 Finding 1: That there is considerable variance between the respective views of
industry professionals and academic providers on the relative value of tertiary
degrees for tourism professionals.
The results of the Chi-Square test (See Table 5-1) revealed there was a significant difference
(p= 0.007) between the views of educators and industry professionals on the benefit of
tourism degree. There was also a significant difference (p= 0.027) between the views of
educators and industry professionals on the usefulness of tourism curriculum. As can be seen
in Table 5-1, tourism academics generally agree that a university degree and current curricula
are relevant to the tourism industry. This finding is unsurprising. In contrast, however,
industry practitioners are less than enthusiastic about the relevance of a degree and current
curricula. Whilst this research did not seek reasons for these views (and indeed, this may be
fertile ground for further research), one could speculate that the attitudes of industry are
informed by the apparent failure of universities to produce high-quality, job-ready graduates.
As mentioned in Chapter 2, tourism education is considered to be highly vocationally oriented.
Previous studies have found that the most common purpose of tourism undergraduate
programs is to prepare students to work in the tourism industry (Cooper, et al., 1996; StuartHoyle, 2003; Lo, 2005; Airey, 2005). Actual experience indicates that tourism graduates
appear to be unable to meet industry needs, and that the tourism industry has a continuing
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reluctance to recognise the value of university graduates, as discussed in Chapter 1.
The survey findings in this research are consistent with the findings of Airey (1998), Petrova
and Mason (2004), and Ladkin (2005), who found that the tourism industry criticised tourism
education providers for not adequately preparing people for employment in the industry.
Consequently, negative attitudes from the tourism industry about tourism degrees and
curriculum have direct and indirect influences on tourism employment. This may be used to
explain why, in the Industry Survey in this study, more than half of the respondents indicated
that their tourism organisations/ companies employed less than 20% of employees who were
tourism graduates.

Table 5-1: Attitudes on tourism degrees and undergraduate curriculum
Attitudes
Statements

A tourism degree
is beneficial for
managing a
tourism business.
The curriculum of
an undergraduate
tourism degree is
relevant to the
tourism industry
needs.

Respondents*

Disagree

Neutral

Agree

N/A

Tourism
Educators

Frequency

1

4

32

0

Percentage

2.7%

10.8%

86.5%

0.0%

Tourism
Managers

Frequency

30

55

113

2

Percentage

15.0%

27.5%

56.5%

1.0%

Tourism
Educators

Frequency

2

6

29

0

Percentage

5.4%

16.2%

78.4%

0.0%

Tourism
Managers

Frequency

19

70

104

7

9.5%

35.0%

52.0%

3.5%

Percentage

ChiSquar
e test

0.007

0.027

*: n (Tourism Educators) = 37; n (Tourism Managers) = 200.

The tourism industry does engage a number of people with tertiary qualifications (54%
Bachelor or Postgraduate, See Figure 4-8). However, there is little evidence to suggest that
tourism-specific degrees are particularly valued. In Figure 4-8, the results of the Industry
Survey show that a percentage (18.5%) of respondents had as their highest qualification a
tourism certificate or diploma. In contrast, only 12.5% of tourism managers had specific
tourism degrees. Given the greater popularity of diploma and certificate courses in the tourism
industry, it is apparent that tertiary education providers need to build more effective and
attractive curricula, tailored to the needs of the tourism industry they seek to service.
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Compared to other professional fields, such as business, engineering and medicine, the field
of tourism education is relatively young. The results indicate that within the sample of tourism
educators, the proportion (45.9%) of Tourism/Hospitality graduates was lower than the
proportion (54.1%) of those graduating from other degrees (See Figure 4-2). The fact that half
of tourism educators have no tourism qualification not only indicates the diverse nature of
tourism study, which involves theoretical framework from mother disciplines, but also reflects
the lower level of professionalism in tourism degrees.
5.2.2 Finding 2: That there is a considerable variance between the respective views of
industry professionals and academic providers on the relative merits of various
skills and abilities needed to work in the tourism sector.
It is comforting to note that tourism academics and tourism practitioners share a common
view (See Table 5-2) on the need for a number of essential skills (for example, oral
communication, team working skills, organisational ability, and academic grades etc.). Oral
communication is highly valued by both tourism academics and tourism practitioners, who
indicated that oral communication is most important in the workplace. An interesting finding
is that both tourism academics and practitioners consider academic grades to be the least
important among the 27 attributes. In the workplace, academic grades may be important for
entry-level graduates, but otherwise, skills on the job are more likely to be important.
It is of concern, however, that views diverge considerably on such skills as critical thinking,
work ethics and customer service skills. Industry practitioners consider work ethics and
customer service skills to be highly valued and integral to success. Work ethics are vital for
business, particularly in a highly competitive market like the tourism industry. The
characteristics involved in work ethics, such as honesty and accountability, are important
values and attitudes not only for personal development, but also for growing a business in the
tourism industry. Customer service skills play an important part in helping tourism industry
success, because tourism organisations and companies are wholly dependent on customers to
buy and use their goods and services. Tourism academics, however, do not place a similar
value on such skills and this indicates that academic providers are not working closely with
industry in understanding the nature and demands of the profession. This dissonance leads
again to the perception that university courses are not equipping graduates with the
appropriate and valued skills required by industry.
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It is interesting to note that both tourism academics and practitioners do not place a high value
on the attribute of relevant work experience, which is essential for many jobs such as
accountants, doctors, and lawyers. It is surprising that tourism practitioners do not consider
the attribute of industry knowledge as important, while academics do. One of the reasons may
be that in Australia around 80% to 90% of tourism operators are small businesses, which
employ less than 20 people, and these small businesses make up around 50% of the total
tourism workforce (DEST, 2002). Furthermore, the tourism industry employs people with a
variety of educational backgrounds, often un-related to tourism (see Figure 4-8).The low level
of educational specificity in the tourism industry has potentially serious repercussions for the
industry’s long-term development. Dialogue between tourism education and the tourism
industry is essential to ensure the continued prosperity and development of this industry.
The survey findings also reveal that tourism academics highly value strategic skills, such as
decision making, management skills, leadership abilities, and problem-solving skills.
Interestingly, tourism practitioners indicated low levels of satisfaction with their
employees/co-workers on these measures (See Figure 4-10). According to quadrant A of the
importance-performance matrix, some skills which industry indicated are important but
where employees demonstrate low performance include written communication and
negotiation skills. In effect, tourism practitioners value operational skills more highly (e.g.
skills such as confidence, attention to detail, practical skills, and adaptability at work etc.),
which academics appear to rate as less important.
This finding indicates that a gap exists in perceptions of the relative merits of various skills
and abilities needed to work in the tourism sector. Tourism practitioners require the employee
not only to know how to think, but also to know how to do the job. The workplace prefers a
good practitioner to a good thinker. As Lo (2005) states, tourism higher education should be
tailored to meet the needs of the tourism industry in terms of the professional skills required.
Theory is important, but the connection between theory and practice is more important.
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Table 5-2: Importance rating on skills and abilities ranked by the tourism industry and academics

View of Industry

View of Education

Mean a

Mean a

Skills and Abilities
Rank b

Rank b

Difference
of
Rank c

T-test
T value

Sig.
(2- tailed)

Oral Communication

4.86

1

4.89

1

0

-0.340

0.735

Relationship Management Skills

4.67

2

4.54

5

-3*

1.237

0.222

Work Ethics

4.61

3

4.31

15

-12*

2.979

0.004

Customer Service Skills

4.59

4

4.43

12

-8*

1.256

0.216

Team Working Skills

4.57

5

4.57

4

1

-0.007

0.995

Adaptability at Work

4.52

6

4.46

10

-4*

0.611

0.544

Written Communication

4.51

7

4.57

3

4

-0.630

0.532

Attention to Detail

4.49

8

4.34

14

-6*

1.131

0.264

Confidence

4.41

9

4.23

17

-8*

1.552

0.128

Problem Solving Skills

4.41

10

4.51

8

2

-0.915

0.365

Organisational Ability

4.40

11

4.43

11

0

-0.246

0.806

Decision Making

4.38

12

4.54

6

6

-1.574

0.122

Negotiation Skills

4.36

13

4.29

16

-3*

0.732

0.468

Management Skills

4.31

14

4.49

9

5

-1.531

0.132

Practical Skills

4.31

15

4.06

20

-5*

1.928

0.060

Industry Knowledge

4.30

16

4.54

7

9

-2.095

0.041

Leadership Ability

4.26

17

4.34

13

4

-0.664

0.510

Marketing and Sales Skills

4.26

18

3.89

22

-4*

2.873

0.006

Networking Ability

4.26

19

4.23

18

1

0.269

0.789

Computer Skills

4.22

20

4.00

21

-1*

1.812

0.077

Critical Thinking

4.18

21

4.60

2

19

-3.636

0.001

Creativity

4.10

22

4.09

19

3

0.119

0.906

Events Management Skills

3.85

23

3.66

26

-3*

1.549

0.127

Relevant Work Experience

3.84

24

3.80

24

0

0.257

0.799

Research Skills

3.72

25

3.86

23

2

0.171

0.342

Legal Understanding

3.54

26

3.66

25

1

-0.899

0.373

Academic Grades

3.18

27

3.54

27

0

-2.731

0.009

a

: Level of importance: 1-5 scale; “1” = Extremely Unimportant,.., “5” = Extremely Important

b

: Rank in order of importance: “1” = highest mean score, “34” = lowest mean score

C

: Number refers to the differences of importance rating

*: Education requires development

116

Chapter 5: Discussion and Conclusion

5.2.3 Finding 3: That there is a considerable variance between the respective views of
industry professionals and academic providers on the relative merits of various
subjects taught at the university.
Tourism academics and tourism practitioners do share a common view (See Table 5-3) on the
importance of some subjects taught in the current tourism curricula (for example Strategic
Tourism and Hospitality Management, Tourism Planning and Development, Principles of
Management , etc.). Some of these subjects are considered to be important both by tourism
academics and tourism practitioners.
The most significant gap between academics and practitioners appears in their perceptions
about the importance of subjects concerning law, such as Tourism and Hospitality Law and
Business Law. It is a surprise to see that tourism practitioners do not place a high value on
such subjects, or that they do not recognise the attribute of legal understanding as being very
important. Tourism operators in Australia are governed by a plethora of legal frameworks
including federal, state and local government regulations in such areas as international treaties,
consumer protection, taxation law, labour law, environment law, and occupational health and
safety. Local councils also regulate in regard to matters such as rates, parking, licensing, and
insurance. Given this context, it is puzzling that tourism practitioners do not appear to
understand the importance of subjects in these areas. Instead, universities, in providing
options for study in these areas, could be said to be more aware of the potential repercussions
for businesses operating in a highly complex legal environment.
It is apparent that tourism academics not only highly value those subjects related to law, but
also consider those subjects related to sustainable development as extremely important (for
example, Sustainable Tourism, International Trends and Global Issues in Tourism, and
Tourism Planning and Environment etc.). The focus of tourism academics is much broader
than commercially oriented subjects. Tourism practitioners, in contrast, place more emphasis
on subjects which have readily observed commercial impacts in the business, such as
Principles of Marketing, Tourism and Hospitality Marketing, and Principles of Management.
This considerable gap may reflect the different missions of universities and the industry.
Higher education at university is based on theoretical expertise, seeking the truth and
exploring the world. Subjects regarding social development and value, unsurprisingly,
received recognition from academics. On the other hand, industry focuses far more on directly
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relevant business activities. Subjects regarding profits and economic impacts are more valued
by tourism practitioners.
Industry’s focus on short-term business oriented subjects may prove to be costly to the
industry in the longer term. Indeed, perhaps it is the industry’s Achilles heel. Issues such as
globalisation, the environment and regulatory frameworks are critical issues for all businesses
and are becoming more critical with developments in global politics, economics and
technology. An excellent employer or manager needs such long-term vision for their business,
not only to survive in the competitive environment but also to be a leader in the industry.
It is important to note that tourism practitioners highly value some subjects, such as Events
Management, Special Interest Tourism, and Risk Crisis and Disaster Management, but that
tourism academics do not place a similarly high value on such subjects. This indicates that
academic providers may be lagging behind the rapid and complex development of the tourism
industry. These subjects are designed to address many novel and emerging challenges for
tourism businesses. For the success of tourism businesses, it is vital to explore the rising
demands of tourism consumers, appropriately design the relevant tourism productions and
services, and effectively overcome these challenges and solve problems. The low value placed
on these subjects by tourism academics therefore indicates an underdeveloped understanding
of the current and future needs of the tourism industry.
An interesting finding occurs in relation to Service Management. Even though tourism
practitioners place high value on customer service skills, they do not place a similarly high
value on the subject of Service Management. This would appear to indicate that some subjects
are not well understood by the industry; they are unclear about the content and relevance of
such subjects.
The survey findings reveal that there is considerable variance between the current curricula
and the respective views of industry professionals and academic providers on the relative
merits of several core study areas in tourism courses (See Table 5-4). The most significant gap
between tourism educators and the tourism industry appears in their perceptions about the
importance of core study areas, such as Accounting Finance and Economics, and Employment
Skills core areas. Tourism education (both current tourism curricula and tourism academics)
places a high value on Research Skills areas while considering Employment Skills areas to be
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least important. The tourism industry, however, has the opposite view. Likewise, the tourism
industry highly values Accounting Finance and Economics areas, whilst tourism education in
contrast does not place a similar value on such core study areas. A gap also exists between
current tourism curricula and the perceptions of tourism academics and tourism practitioners
about the importance of such core areas as Tourism Management, and Marketing. All these
findings appear to call for better communication between curriculum designers, tourism
academics and tourism practitioners.
It is interesting to note there is no considerable variance on the merits of skills between senior
and junior management, while there is considerable variance on the merit of subjects between
senior and junior management. This indicates that even though the skills required by different
management levels in the tourism sector are relatively stable, knowledge needs to be updated
when positions change.
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Table 5-3: Importance rating on subjects ranked by tourism industry and tourism academics

Subject Areas

View of Industry

View of Education

Mean a

Mean a

Rank b

Rank b

Difference
of
Rank c

T-test
T value

Sig.
(2- tailed)

0.081

0.935

Principles of Marketing

4.23

1

3.78

10

-9*

Tourism and Hospitality Marketing

4.11

2

3.75

12

-10*

-3.659

0.001

Principles of Management

4.05

3

4.22

5

-2*

-1.449

0.154

Risk, Crisis and Disaster Management

3.91

4

4.13

11

-7*

0.785

0.436

Strategic Tourism & Hospitality Management

3.91

5

3.94

4

1

-0.698

0.489

Tourism Planning and Environment

3.91

6

4.06

3

3

-1.389

0.172

Tourism Planning and Development

3.89

7

3.66

6

1

-3.291

0.002

Sustainable Tourism

3.89

8

3.97

1

7

-2.456

0.017

International Trends and Global Issues in Tourism

3.85

9

3.87

2

7

-0.408

0.686

Human Resource Management

3.85

10

3.97

13

-3*

-0.925

0.360

Accounting/Finance/Economics for T&H

3.84

11

4.16

18

-7*

-4.188

0.000

Organisation Behaviour

3.82

12

4.16

19

-7*

-3.803

0.000

Employment Skills

3.81

13

3.88

24

-11*

-1.376

0.175

Accounting/Finance/Economics for Business

3.79

14

3.72

25

-11*

0.114

0.910

Introduction of Tourism

3.78

15

3.69

16

-1*

-0.891

0.377

Event Management

3.74

16

3.44

28

-12*

-2.853

0.006

Tourism Enterprise Management

3.70

17

3.63

9

8

-1.943

0.058

Human Resource Management in the T&H Industry

3.69

18

3.75

7

11

-2.601

0.012

Tourism, Culture and Society

3.68

19

4.03

15

4

-3.552

0.001

Entrepreneurship in T&H Industry

3.67

20

4.13

21

-1*

-1.651

0.105

Conventions, Meetings and Exhibitions Management

3.66

21

4.31

22

-1*

-3.254

0.002

Economic Analysis for Tourism and Hospitality

3.65

22

4.13

29

-7*

-0.126

0.900

Business Research Skills

3.63

23

4.19

17

6

-3.242

0.002

Special Interest Tourism

3.60

24

3.88

33

-9*

-1.896

0.064

Information Systems for Services Industries

3.58

25

3.94

23

2

-3.072

0.003

Tourism and Hospitality Law

3.57

26

3.91

8

18

-1.805

0.076

Festivals and Special Events

3.55

27

4.00

30

-3*

-1.470

0.149

Services Management

3.53

28

3.59

14

14

0.069

0.946

Tourism and Hospitality Research and Analysis

3.51

29

4.38

20

9

-3.216

0.002

Hotel Management Operations

3.30

30

4.03

27

3

-2.193

0.033

Food and Beverage Management

3.28

31

3.72

32

-1*

-0.474

0.638

Business Law

3.26

32

4.22

26

6

-2.074

0.043

Information Science for Business

3.19

33

4.34

31

2

-3.483

0.001

Gaming and Club Management

2.99

34

4.34

34

0

-2.938

0.005

a

: Level of importance: 1-5 scale; “1” = Extremely Unimportant,.., “5” = Extremely Important.

b

: Rank in order of importance: “1” = highest mean score, “34” = lowest mean score.

C

: Number refers to the differences of importance rating

*: education requires development

120

Chapter 5: Discussion and Conclusion

Table 5-4: Importance ratings on core areas of study

Different perceptions on the focus of core areas of study in tourism course
Rating*

Current Tourism Curricula

Tourism Academics

Tourism Industry

1

Tourism Management

Marketing

Marketing

2

Pure Tourism

Pure Tourism

Accounting Finance & Economics

3

Business Management

Research Skills Study

Employment Skills Study

4

Research Skills Study

Tourism Management

Pure Tourism

5

Marketing

Business Management

Business Management

6

Accounting Finance & Economics

Accounting Finance & Economics

Tourism Management

7

Employment Skills Study

Employment Skills Study

Research Skills Study

*:1, 2, 3…6, 7 refer to the rating of importance. “1” = most important, “7” = least important.

5.2.4 Implications for theory and practice
This research appears to have uncovered a significant gap between the parties. The tourism
industry, through this study, has provided clear feedback that universities are not producing
job-ready, quality graduates. The industry has also indicated that it is unclear about the nature
and relevance of some current university subjects. In short, the tourism industry does not
understand the potential benefits of hiring university tourism graduates. The tourism industry
has identified very different emphases in skills necessary for success in tourism, but no venue
appears to be available for them to inform and assist in the development of relevant curricula.
This finding highlights a particular debate in university education, which is “Should
universities service industry?” This study did not directly ask this question; however, the
challenges the universities face indicate a requirement for an industry-relevant education.
First of all, Australia is a knowledge-based economy. The conceptual models and roles of
higher education have changed dramatically as the structures of economies and societies have
changed. A revolution in higher education has been brought about that requires the
implementation of social progress and economic development to occur through knowledge
management and application (Pan, 2004). The university has become an engine for
developing human capital for the new economy. One of the clear purposes of higher education
is to produce graduates with the skills that are highly regarded by employers and that enable
them to contribute to the country’s prosperity and social capital (Nelson, 2002; Cleary et al.,
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2007).
Secondly, universities face the challenge of severe strains on government budgets, which will
not lessen in the future because of issues including an aging population. Governments make
choices about funding from the Budget and budget moneys are finite. Competition for funding
from other sectors, for example health, defence, infrastructure and welfare, is intense and this
forces governments to choose priorities. Economic rationalism has impacted on higher
education institutions, pushing universities to use funding effectively and to design curricula
close to the needs of the workplace. Education in current political thinking, particularly since
the 1990s, is about equipping people for work. If education cannot supply job-ready people,
then why would governments fund it and why would students choose it? As the University of
Canberra states in its Quality Assurance and Improvement Plan (2001, p. 4), “the University
expects its graduates to have acquired a body of professional and disciplinary knowledge and
technical skills as well as a set of appropriate professional attitudes. In addition, the
University strives to develop in its students’ skills and attributes which will equip them to
succeed in a wide range of different tasks and jobs and facilitate their contribution to the
society they live in”. Knowledge for knowledge’s sake is an idealistic unaffordable luxury,
and higher education must be relevant to the needs of employers.
Tourism higher education, with its strong vocationally oriented nature, needs to be relevant to
the needs and expectations of the tourism industry.
5.2.5 Limitations of this study
Besides the limitations that have been discussed in the methodology chapter, the main
limitation of this study is the absence of a model to analyse tourism subjects in higher
education. Even though this study has developed categories for the purpose of analysing a list
of 34 tourism subjects, the researcher calls for a model for subject analysis in the further
research. Secondly, the absence of a database of tourism managers in Australia made it
difficult to verify the sample and distribute the survey. The return response rate of the Industry
Survey could not be assessed, as a convenience sample was used. This also resulted in more
industry respondents from certain sectors and less from others. Thirdly, the content analysis
was done for all the compulsory and required subjects provided in a classroom, but did not
include any internships or exchange programs. Work internship units were excluded from this
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study because of the lack of sufficient information obtained from course structures.

5.3 Conclusion

5.3.1 Conclusions of this study
Tourism higher education has developed rapidly in response to the tourism industry’s growth
and labour demands over the last 40 years. Since tourism education has become increasingly
recognised as a legitimate academic field of study, Australian higher education institutions
have developed to provide high-quality tourism education with a strong international
reputation. Australia, as one of the leading destinations in international education, has
provided its strong tourism education as an export good that attracts enormous numbers of
international students. As a young field of study, however, tourism higher education still faces
uncertainties regarding the content and nature of tourism degrees, and great challenges in
meeting the needs of the tourism industry. A range of research exists that has noted the
problems of tourism higher education and which has suggested tourism curricula to meet
practical needs. Limited research in Australia, however, has systematically explored what the
tourism industry needs in terms of knowledge and skills sets, and the extent to which tourism
higher education meets these needs. In order to bridge the research gap, this study was
conducted with the aim of investigating whether a gap exists between what education
institutions provide in the way of tourism knowledge and skills sets and what knowledge and
skills sets are required by the tourism industry. Through the implementation of two research
steps explained in Chapter 3, the researcher has obtained data addressing this issue, which is
presented in Chapter 4. Based on the analysis and discussion of these results, a summary of
the findings in this study is presented below.
This study first reveals that there is considerable variance between the respective views of
industry professionals and academic providers in Australia on the relative worth of tertiary
degrees for tourism. The tourism industry appears to be less than enthusiastic about the
relevance of a tourism degree and current tourism curricula. There are low levels of
educational specificity in the tourism industry, and only a small percentage of tourism
graduates are actually employed in the tourism industry. It is apparent that a more effective
and attractive curricula tailored to the needs of the tourism industry is required.
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Secondly, this study reveals that there is considerable variance between the respective views
of industry professionals and academic providers in Australia on the relative merits of various
skills and abilities needed to work in the tourism sector. Even though tourism academics and
tourism practitioners share a common view on the need for some essential skills (for example
oral communication, team working skills, and organisational ability, etc.), views differ
considerably on a number of skills such as critical thinking, work ethics and customer service
skills. Tourism academics highly value strategic skills, while tourism practitioners value
operational skills more highly. Tourism practitioners require the employee not only to know
how to think, but also to know how to do the job. A stronger connection between theory and
practice is essential in tourism curriculum to improve graduates’ employment prospects.
Thirdly, this study reveals that there is considerable variance between the respective views of
industry professionals and academic providers in Australia on the relative merits of various
subjects taught at university. Even though tourism academics and tourism practitioners share a
common view on the importance of some subjects taught in the current tourism curricula, a
significant gap between academics and practitioners appears in their perceptions about the
importance of such subjects as Law, Sustainable Tourism, and Tourism Planning and
Environment. The focus of tourism academics is much broader than commercially oriented
subjects, while the tourism industry’s focus is more on short-term business oriented subjects.
That tourism academics place a low value on some subjects, such as Events Management,
Special Interest Tourism, and Risk Crisis and Disaster Management, indicates an
underdeveloped understanding of the current and future needs of the tourism industry. A better
communication between tourism academics and tourism practitioners is required to balance
the vocational and liberal aspects of the tourism curriculum.
A summary is provided in Figure 5-1 to present the main findings about the gap between what
tourism education institutions provide and what the tourism industry requires in terms of
knowledge and skills sets. A consultative framework of “Industry-Education Cooperation”
tourism curriculum is proposed for the purpose of bridging the gap and ensuring a quality
tourism higher education in the future (See Figure 5-1). This is explored further in the
following section.
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Figure 5-1: Gap analysis in tourism education
Different Perceptions (highly valued) By Industry
Skills attribute:
z
z

Operational skills
“How to do” skills (e.g. work ethics, customer service)

Subject areas:

Gap

z
z
z

Commercial area
(e.g. Marketing, Management, Accounting/Finance/Economics)
Employment skills study
New tourism management
(e.g. Events Management, Risk Crisis and Disaster Management)

COMMON VIEW
Skills attribute:
z
z
z

Tourism
Industry

Oral Communication
Relationship
Management skills
Team Working Skills

Industry-Education

Cooperation

Subject areas:
z
z

Curriculum

Business
Management
Marketing

Tourism
Academic

Consultative
Framework
Different Perceptions (highly valued) By Academics

Gap

Skills attribute:
z
z

Strategic skills
“How to think” skills (e.g. critical thinking)

Subject areas:
z
z
z

Tourism theory involving broad issues
(e.g. sustainable, globalisation, environment)
Research skills study
Management ( esp. Law related)

5.3.2 Recommendation: A consultative framework to bridge the gap
The aim in investigating the gap between the perceptions of tourism educators and
practitioners is to establish whether what we are doing is worthwhile. The fact that a gap
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exists should not raise undue concern; the real problem is an absence of action. This study
calls for a direct intervention to manage and minimise the significance of the gap between the
parties. The gap embodies the waste in tourism education; a waste due to isolation from real
practice in the tourism industry. The only way for tourism curricula to meet the needs and
expectations of the tourism industry is to establish a stronger connection between theory and
practice. Based on this cognition, the proposed framework of “Industry-Education
Cooperation Curriculum” (See Figure 5-1) seeks to balance educational missions and labour
force needs. This framework is consistent with Tribe’s model of the Philosophic Practitioner,
which has been discussed in Chapter 2, Literature Review.
Bridging the gap does not mean that tourism institutions have to drastically alter their
missions. The institutions are doing well in providing knowledge about sustainable
development, environment and globalisation issues in a highly complex environment. What
they need to do is to adapt their mission to educate students not only to be good thinkers, but
also to be good practitioners for future employment. Bearing in mind Tribe’s Philosophic
Practitioner model for tourism education, the following options may be worth investigation.
(1) Develop relationships between academia and industry through establishing a consultative
forum which might include members of prestigious tourism associations and members of
the Australian Vice-Chancellor Committee or a subset of this, such as THE-ICE member
institutions Vice-chancellors.
(2) Develop a professional interchange program allowing academics to gain experience in
industry and allowing industry practitioners to work within a university setting as either
lecturers or tutors. A good and successful example of an interchange program was the
Senior Women in Management (SWIM) program in the Australian Public Service, which
run from 1988 until 2007 (when it was replaced by a new program). Participants in SWIM
left their regular roles to undertake an up to 12-month, full-time development program.
The home employer paid the employees’ salary while they attended the program, which
included job placements in a range of organisations. Placements provided opportunities
for SWIM participants to work in roles outside their normal function and to increase their
skills undertaking real projects on jobs for their host organisation. An interchange program
with similar elements could be organised in tourism education institutions and the tourism
sector. This could enable tourism academics to develop operational skills and industry
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experience, and educate tourism industry professionals with strategic thinking.
(3) Examine possibilities for internships and develop a more integrated approach across THEICE institutions to incorporating practical experience and providing academic status for
students who undertake such internships or who have relevant tourism working
experience.
(4) Develop processes for curriculum development that incorporate consultation with industry
to inform and guide the process. Such processes should provide strong feedback loops to
and from industry and education to facilitate continuous improvement and ensure
continuing relevance.
(5) Develop better liaison and marketing skills for academic providers seeking funding and
support from government and other providers. Whilst government acknowledges and
indeed stresses the role of secondary and technical education in equipping students for
work, little is done in regard to universities to recognise that link through creative funding
approaches.
(6) Encourage governments to provide incentives to business to engage in exchange programs
and to increase the number of internship places, perhaps as an extension to the few
apprenticeship programs.
These options are consistent with Tribe’s model seeking to combine a liberal and vocational
approach to curriculum development. They also provide an opportunity for a reflective
element to become part of the tourism degree in curriculum and overall approach.

The gap identified in this study provides a direction for the future development of tourism
higher education. There are a number of possible options for bridging the gap. It is
recommended that academic providers and industry consider the options outlined above and
investigate these and other options for curriculum enrichment and course development.

5.3.3 Areas of further research

This study has provided some evidence that further research would be beneficial in many
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areas. One such area is the development of a model for grouping and analysing tourism
subjects (See Chapter 4). Tribe’s typology, whilst useful as a starting point, was not readily
adaptable to this research and lacked precision as a classification tool.

More research could also be undertaken on the value of processes for establishing and
developing an “Industry-Education Cooperation Curriculum”. The relationship between
industry and education should to some extent be symbiotic. Industry could benefit
substantially from the strategic expertise of universities, and universities could benefit from
the close relationship of industry with government and consumers.

The survey in this study was only used to investigate what the respondents’ were thinking,
and did not investigate why they thought the way they did. Further research involving followup interviews, and face to face discussion and perhaps other means, would elucidate this
matter. The influence of variables such as academic position and management position on the
respondents’ perceptions requires further research. More research could be undertaken on the
national research in Australia beyond THE-ICE members, so as to enable importanceperformance analysis for educators and to explore differences by academic profiles.

The tourism sector is amazingly rich and diverse. It includes small businesses operators,
multinationals, restaurants, hotels, travel agents, and transport operators. This diversity within
the sector would provide a fertile ground for exploration, comparing attitudes and outcomes
across different parts of the sector.

In this study, both industry and education indicated that other skills attributes and subjects
were important but were not listed in the questionnaires (See Chapter 4). Further research
about these skills attributes and subjects may be beneficial to both the tourism industry and
tourism curriculum design. The use of factor analysis to group industry ratings of subjects in
order to compare them against the curricula content analysis results requires further research.

Further research is required into tourism education in the Asia-Pacific region, which is
growing rapidly with respect to the tourism industry and tourism education.
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Appendix A: University Generic Skills and Tourism Specific Attributes
Southern Cross University need students graduating from the School of Tourism and Hospitality
Management to demonstrate the following 11 attributes:
(1) A commitment to excellence in all scholarly and intellectual activities
(2) A substantial knowledge of tourism and hospitality industries within both local and international contexts
(3) An awareness of the cultural, environmental and economic impacts of tourism and hospitality management
(4) A deep understanding of those skills relevant to working and managing in tourism and/or hospitality
(5) The ability to communicate effectively, and be self-aware and empathetic
(6) Be culturally tolerant and demonstrate appropriate intercultural competence
(7) Have an understanding of ethical standards and professionalism
(8) Be lifelong independent learners, reflective in practice, and information literate
(9) Be creative, strategic and critical thinkers with highly developed problem solving skills
(10) Have an understanding of team dynamics and the ability to be effective team members
(11) Exhibit a positive work attitude and work ethic in order to achieve successful outcomes
(A guide to flexible teaching for quality learning, SCU, 2006)

Griffith University adopts the following 12 graduate skills:
(1) Rigorous standards of scholarship
(2) Equity and social justice
(3) Sense of civic responsibility
(4) Respect for social and international diversity
(5) Communicate effectively
(6) Be information literate
(7) Solve problems
(8) Make critical evaluations
(9) Work autonomously and in teams
(10) Be creative and innovative
(11) Behave ethically in social, professional and work environments
(12) Be responsible and effective citizens (Griffith policies on graduate skills, 2006)

Murdoch University describes nine attributes for a graduate:
(1) Communication
(2) Critical and creative thinking
(3) Social interaction
(4) Independent and lifelong learning
(5) Ethics
(6) Social justice
(7) Global perspective
(8) Interdisciplinarity
(9) In-depth knowledge of a field of study (The nine attributes of a Murdoch graduate and the sub attributes, 2006)

The University of Canberra has developed the following 10 skills and attributes as generic skills:
(1) Communication
(2) Information literacy and numeracy
(3) Information and communication technology
(4) Problem solving
(5) Working with others
(6) Effective workplace skills
(7) Professional ethics
(8) Social responsibility
(9) Lifelong learning
(10) Personal attributes (Policies and procedures of UC, 2002)
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Charles Darwin University has developed the following eight skills:
(1) Technology skills
(2) Problem-solving skills
(3) Planning and organizing skills
(4) Self-management skills
(5) Initiative and enterprise skills
(6) Learning skills
(7) Communication skills
(8) Team work skills (Graduate attributes and employment skills of CDU, 2006)

The University of Queensland provides a list of 13 tourism graduate attributes for tourism and travel
students:
(1) Ability to speak another language (a definite advantage)
(2) Ability to think logically
(3) Attention to detail
(4) Enjoyment from dealing with people
(5) Excellent interpersonal and supervisory skills
(6) Good grooming and presentation
(7) Good health (passing a medical examination may be required in some positions)
(8) Good marketing skills
(9) Organisational/management ability
(10) Patience and tact
(11) Understanding of a range of services
(12) Well developed oral and written communication skills
(13) Willingness to work irregular hours (Statement of Graduate Attributes, UQ, 2006)

Victoria University highlights following eight attributes as Employability Skills.
(1) Communication
(2) Team work
(3) Problem solving
(4) Using initiative & enterprise
(5) Planning and organising
(6) Self management
(7) Learning
(8) Technology (Employability skills, VU, 2006)
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Appendix B: Invitation email for the Industry Survey

A Study of Tourism Industry Needs in Australia -THE-ICE & UC
Please take part in this important study of tourism industry needs in Australia. The International Centre of
Excellence in Tourism and Hospitality Education (THE-ICE) and the University of Canberra will use the
survey information to gain a better understanding of the important skills, knowledge and abilities required
by the tourism industry human resources if Australia is to remain competitive in the global environment.
This information will assist all the universities which provide tourism management programs to ensure
their curriculum is appropriate, current and meets the tourism industry needs.
We would be grateful if you could spend 5 minutes completing the survey which can be found by clicking
on the link below, within two weeks. Your completed survey will be returned automatically when you click
on the “done” button at the end of the survey.
Please be assured that the information you provide will be strictly confidential and only collectively
analysed with all other participants. The results of the survey will be produced in summary tables and
charts and no individual response will be identifiable.
To start the survey, please follow the link:
https://www.surveymonkey.com/s.aspx?sm=Lkivyr06OIXhVvlcBQonMA_3d_3d

This survey can also be started via a link in STCRC (Sustainable Tourism Cooperative Research Centre)
July Newsletter with the name of Bridging the Gap between Curriculum Content and Industry Need.
http://www.crctourism.com.au/CRCBookshop/documents/newsletter/july.html

If possible, could you please forward this email on to all who act as managers in the tourism industry? Your
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responses are very important and we thank you for taking the time to complete the survey.
Should you have any enquires, please do not hesitate to contact me at the University of Canberra. Thank
you very much for your time and input.

Yours sincerely,

Jie Wang
Tourism Program
University of Canberra
(02) 62012876
Email: jie.wang@student.canberra.edu.au

146

Appendix C: Industry Survey questionnaire
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Appendix D: Invitation email for the Education Survey

A Study of Tourism Higher Education in Australia -THE-ICE & UC
Please take part in this important study of tourism education in Australia. The International Centre of
Excellence in Tourism and Hospitality Education (THE-ICE) and the University of Canberra will use the
survey information to gain a better understanding of curriculum design in the Tourism Management degree
at the undergraduate level. In addition, the information will be used in a dissertation on Is tourism
education meeting the needs of the tourism industry? An Australian case study. The analysis aims to
identify the important skills, knowledge and abilities required by the tourism industry human resources if
Australia is to remain competitive in the global environment. This information will assist all the
universities which provide tourism management programs to ensure their curriculum is appropriate, current
and meets the tourism industry needs.
We would be grateful if you could spend 5 minutes completing the survey which can be found by clicking
on the link below, within two weeks. Your completed survey will be returned to me automatically when you
click on the “done” button at the end of the survey.
Please be assured that the information you provide will be strictly confidential and only collectively
analysed with all other participants. The results of the survey will be produced in summary tables and
charts and no individual response will be identifiable.
To start the survey, please follow the link:
https://www.surveymonkey.com/s.aspx?sm=XAIlVbUwaXUGJo0isDKV5A_3d_3d
If possible, could you please forward this email on to all who act as teachers in tourism higher education in
THE-ICE institutions in Australia? Your responses are very important and we thank you for taking the time
to complete the survey.
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Should you have any enquires, please do not hesitate to contact me at the University of Canberra. Thank
you very much for your time and input.

Yours sincerely,

Jie Wang
Tourism Program
University of Canberra
(02) 62012876
Email: jie.wang@student.canberra.edu.au
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Appendix E: Education Survey questionnaire
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